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Foreword

National Stock Exchange of India Limited (NSE), India’s leading stock exchange, is committed to inclusive
growth and prosperity. It believes that every individual, irrespective of the divisions in society, has an equal
right to resources, and to be included in the country’s development story. When a person’s economic and
social status improves, the community prospers, and by extension, the nation.

With this guiding principle, the group, through NSE Foundation, the implementing arm of its CSR initiatives,
endeavours to improve the quality of life in the most disadvantaged communities. In doing so, it plants the
seeds of transformation and inclusion.

The Foundation partners with the government, NGOs, multilateral bodies and academic institutions, to
inspire, nurture, empower and sustain the aspirations of the communities it serves. Its projects plug gaps
in social, economic and educational development in some of the most inaccessible geographies. From

a larger standpoint, it also contributes to the fulfilment of the United Nations’ Sustainable Development
Goals.

Over the past few years, the Foundation has made steady progress in its core intervention areas of primary
education, safe drinking water and sanitation, elder care, skill development, environmental sustainability,
health & nutrition and disaster relief in underserved rural and urban communities.

NSE Foundation’s district transformation programmes are currently implemented in the aspirational
districts of Nandurbar (Maharashtra), Karauli (Rajasthan), Ramanathapuram (Tamil Nadu), Kiphire
(Nagaland) and Birbhum (West Bengal), which was on NITI Aayog’s initial list.

Through its programmes, the Foundation has reached over 12 lakh children, women, youth, and the
elderly in more than 100 districts of Maharashtra, Madhya Pradesh, Rajasthan, Jharkhand, Telangana,
Kerala, West Bengal, Tamil Nadu, Odisha, Assam and Gujarat. Apart from major presence in rural regions
of the country, projects in urban districts of New Delhi, Kolkata, Chennai, Mumbai and Ahmedabad are also
undertaken.

NSE Foundation as part of its CSR initiative launched the Primary Education Program for the
underprivileged children in municipal corporation cities of Bhiwandi and Malegaon in the state of
Maharashtra, India and engaged with the All India Institute of Local Self Government (AIILSG) as

their local partner. The NSE Foundation, through All India Institute of Local Self Government (AIILSG),
operated the program as an intervention learning project. A total of 15 Shikshan Ranjan Kendras (SRKs)
or Child Resource Centres (8 in Bhiwandi & 7 in Malegaon) were set up. Each of these learning centres
has Shikshan Mitras (teaching & counselling staff) who taught foundational subjects of language and
arithmetic and conducted extra-curricular activities for holistic development (performing arts, sports,
group activities & awareness rallies). As a part of contributing towards the holistic development of the
child, the Shikshan Mitras counselled the parents and community to develop positive mindsets towards
the importance of education and maintaining good health and hygiene.

NSE Foundation believes that strong partnerships, participatory programmes and alignment to national
goals can bring transformational changes in communities and we hope that through enhanced educational
environment, we would build a better future for the children of our nation.
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ABBREVIATIONS

Abbreviations  Description/ Full Form

NSE National Stock Exchange
AIILSG All India Institute of Local Self Government
SRK Shikshan Ranjan Kendra

CRC Children’s Resource Center

PD Project Director

PM Project Manager

SM Shikshan Mitras

RTE Right to Education

SSA Sarva Shiksha Abhiyan

EDI Education Development Index
TISS Tata Institute of Social Sciences
M&E Monitoring & Evaluation

SMC School Management Committee
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EXECUTIVE
SUMMARY

The NSE Foundation, which is a Section 8 company that
undertakes the CSR activities of the National Stock Exchange
of India Limited, initiated the program through its local
partner, All India Institute of Local Self Government (AIILSG),
an NGO, as an intervention to make quality primary education
available to children in slums. As a part of the program:

® Atotal of 15 Shikshan Ranjan Kendras (SRKs) or Child
Resource Centers (8 in Bhiwandi & 7 in Malegaon) were
set up.

® Two or more Shikshan Mitras (teaching & counselling
staff) teach foundational subjects like language and
arithmetic at each of the SRKs.

© Along with language and Math, multiple extra-curricular
activities like performing arts, sports, group activities &
awareness rallies were also conducted to ensure holistic
development.

The study was conducted at four levels to understand:

®© The relevance of the program in assessing the extent
to which the program is aligned with the needs of the
community.

®© The rigour of on-ground implementation, stakeholder
involvement, and processes undertaken to ensure
operational effectiveness of the program.

®© The extent to which the intervention has impacted the
lives of the beneficiaries.

© The ability of the beneficiaries to sustain the program
financially, socially and, post the program intervention
period.

Impact Evaluation Study | 9



Effectiveness

Sustainability

The study also focuses on providing actionable recommendations to strengthen the program further.

The research design was based on a cross-sectional approach. Data was collected using a mixed method
approach which included both qualitative and quantitative methods of research for data collection. For
quantitative data, surveys were conducted among the students. For qualitative data collection, parents,
shikshan mitras and the project team were interviewed.
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Key insights from the Impact Assessment Study

Based on the data collected from different
stakeholders following key insights have been
formulated :

Comparison with pre- intervention baseline
scores reported a positive change in learning
outcomes of students

®© According to the program documentation,
the percentage of children who passed ASER
tests for reading, writing & numeracy ranged
from 9 to 13% in both the locations.

® Post the intervention, all the students cleared
level 1 ASER tests in reading, writing &
numeracy

Stakeholders reported significant improvement
in students participation in learning activities;
the program offered avenues for holistic
development & improved the quality of
education.

®© ASER assessments reflect an improvement in
the linguistic skills acquired by the students
as compared to the baseline assessment
statistics of both the locations. 45% of the
students enrolled in the program could read
either a para or a story post the intervention
as opposed to an average of 13% in pre-
intervention period.

The reading sessions under the program
were successful in inculcating reading habits
amongst students

® As a part of the reading initiative, the six
libraries set up facilitated reading habits
among the students. A majority of the student
respondents (78%) reported reading at least
one or two books in a month.

® More than 80% of the parents had indicated
that their children participated in reading
sessions at least once a week.

Regular therapy & counselling sessions
conducted enabled active parent participation
in the education of their children.

® The program team were successful in
ensuring parent participation through at least
four in-depth counselling sessions an year.

® 91% of the student respondents also
reported seeing the Shikshan Mithras at their
homes regularly to interact with their parents.

Awareness sessions on health & personal
hygiene have been successful in creating

increased awareness amongst parents &

community

®© Nearly 94% of the respondents reported to
have understood the importance of washing
hands (after meals, using the toilet and
coming in contact with a sick person).

® 100% of the respondents indicated that
they understood the importance of bathing
everyday.

The program has led to a mindset shift to
prioritize girl child’s education among parents

® 97% of the respondents felt that educating
girls is as important as educating boys, and
100% of the respondents felt that families
are responsible for supporting girl child
education.

Impact Evaluation Study | 11
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CHAPTER 1

Overview

NSE Foundation

NSE Foundation undertakes the Corporate Social
Responsibility activities of the National Stock Exchange

of India Limited and its subsidiaries (NSE Group), with a
broad vision to enhance the well-being of vulnerable and
marginalized communities. NSE Group constantly works
to improve the financial wellbeing of people through a
committed approach to offer investment products that suit
varied needs of the people.

The group further understands that the economic and
social well-being of the community is closely interlinked to
their habitats and surrounding environment. Their program
intervention strives to improve the quality of life of its
identified beneficiaries by creating inclusive societies, while
meeting the social and environmental responsibilities of the
NSE group.

NSE Foundation follows a transformative approach that

is strategic, participatory, evidence-based, localized, and
focused on impact, learning, and reflection. It implements
its activities in seven core focus areas with emphasis on
education, elder care, and sanitation and safe drinking water.

The Foundation ensures sustainability of these projects
by aligning all programmes to state and local governing
bodies and leaving room for innovation and customisation
to suit the local context. The programs are implemented
through partners with domain expertise and a presence
in the identified geographies and are closely monitored
by empanelled agencies with expertise in the social and
development sector.

Impact Evaluation Study | 13
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Primary
Education

Disaster
@ Relief &

Rehabilitation

All India Institute of Local Self
Government (AIILSG)

AIILSG is one of the oldest government
recognized institutes that has worked in the
areas of education, training research, policy
advocacy, and consultancy across the country.
They bring to table a rich experience of working
with local bodies, government institutions, and
national and international agencies.

Primary Education Program

NSE Foundation as part of its CSR initiative
launched the Primary Education Program for the
underprivileged children in municipal corporation
cities of Bhiwandi and Malegaon in the state of
Maharashtra, India and engaged with All India
Institute of Local Self Government (AIILSG) as
their local partner. The program operated from
September 1st 2017 to August 31st 2020.

Demographic Background of the
Target Population

The intervention cities were chosen after
assessing the demographics and status of
primary education at both these places.

Bhiwandi in Thane — The city located close to
Mumbai is one of the oldest hubs of power looms
and handloom industry, and attracts migrants
from other states of India.

Malegaon in Nashik — The city is a major hub of

14 | Impact Evaluation Study
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the textile industry. A sizable percentage of the
population have migrated from other states such
as Uttar Pradesh. Further, the city is culturally
sensitive and has reported many incidents of
community clash and violence in the past.

Status of Primary Education in
Target Location

The children aged between 6 to 14 years residing
in the slums of these cities were the primary
beneficiaries of the Primary Education Program.
The primary education system in these places
has unless the program intervention has changed
the state of primary education itself its unique
set of challenges which indicates a need for such
a program.

In both Bhiwandi and Malegaon, a majority of
the population resides in the slums in abysmal
conditions and abject poverty with minimal
amenities for a decent living. The homes are
overcrowded, lack basic sanitation facilities,
and are surrounded by open dumps of stinking
garbage causing health hazards to those living
in proximity. These homes mostly belong to
unskilled casual labourers and daily wage
earners from the power loom industry, and
domestic workers who are migrants from Uttar
Pradesh and Bihar. Some children are compelled
to join child labour and forego basic education
as their families needed money to sustain basic
living. In other cases, the lack of child friendly



Community awareness drives organised in Bhiwandi

atmosphere at home pulled some of them to ranked at 20th and 18th positions respectively
vices such as gambling, addiction, and beggary. out of the total 22 Municipal Corporations ranked
Hence, it is imperative to create an environment in Maharashtra. In terms of EDI, both Bhiwandi
of education and positivity for these children to and Malegaon are ranked amongst the lowest
prevent these situations from arising. five Municipal Corporations as their EDI is 0.555

and 0.649 respectively. Whereas, overall EDI
value of Maharashtra is 0.704. According to the
EDI Report of Maharashtra 2012, the statistics
for these cities are mentioned below.?

The education of these underprivileged children
has rather been neglected according to the
Education Development Index (EDI) which

is calculated by UNICEF and Government of
Maharashtra. This was evident as Municipal
Corporations of Bhiwandi and Malegaon were

School Infrastructure

City Student % Schools Not % Schools without % Schools without
Classroom Ratio Having Drinking separate toilet for separate toilet for
More than 30/35 Water Facility boys girls
Bhiwandi 69.44 10.2 14.4 25
Malegaon 73.6 0.0 23.9 20.3
Status of Teachers in Schools
City % Schools Pupil Teacher Single teacher Less than 3 Teachers
with female Ratio more than school in teachersin without
teachers 30/35 Primary schools  upper primary professional
& more than 15 schools qualifications
enrollments
Bhiwandi 89.8 72.69 0.0 1.69 2.9
Malegaon 12.77 90.86 21.21 5.10 0.1

The statistics provided above indicated that schools are burdened with accommodating a large number

of children in each classroom and the teachers have to handle way more than the prescribed number of

children at one point of time while teaching lessons. The skewed teacher-student ratio adversely affects
the learning outcomes of these children. This is apparent from the fact that on average, only over 87.5%
of these children transition from grade 1 to grade 7.

Lhttp://dise.in/Downloads/best%20practices/EDI%20Maharashtra-2011-12.pdf
Impact Evaluation Study | 15
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Grassroots Implementation through setting up of Shikshan Ranjan Kendras

Under the Primary Education Program, NSE
Foundation along with AIILSG set up a total of
15 Shikshan Ranjan Kendras (SRK) across the
localities of both these cities of Bhiwandi and
Malegaon. “Right to Education through Right
Education” was the motto in developing Shikshan
Ranjan Kendras or Children Resource Centers.
These centres functioned as intervention learning
centres for providing quality primary education
to the underprivileged children aged 6 to 14 in
the minority and non-minority communities, and
were based in close proximity to the community
being served. They targeted the children who
were going to mainstream schools, those

who had dropped out and even the ones who
never had access to any primary school before.
The idea was to enrich the primary education
system by fulfilling the special needs of these
children who did not have a conducive learning
environment in terms of scholastic learning and
opportunities for holistic development at home.

Shikshan Ranjan Kendras were the intervention
learning classrooms that functioned after school
hours in which classes for linguistic learning

28

and mathematics were conducted to enhance
foundational learning outcomes. These centres
focused on providing a congenial atmosphere for
holistic education and creating more awareness
about Children’s Right to Education (RTE) and
Education for all, or Sarva Shiksha Abhiyan (SSA).
The program staff encouraged and counselled
parents to ensure more enrollment and retention
of children in schools.

Each Children Resource Centre had two or more
Shikshan Mitras depending on the number

of enrollments at the SRKs. The Shikshan

Mitras served as mentors to the children and
taught them language and mathematics. They
also conducted activities for holistic learning
outcomes of the children assigned to them

and counselled parents and involved them in
ensuring positive learning outcomes for the
children. The children and community were also
taught basic survival concerns of maintaining
health and hygiene. The Shikshan Mitras served
as a link to the school, parents, teachers and
school management committees and project
managers.
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Students learning in Shikshan Kendra




INSPIRE INNOVATE LEARN

NSE Foundation Primary Education Program Model

S

Community Fellows/Shiksham Mitras
(Community teachers, who form the anchor of the NSE education model)

I

M

. Government School School Management Parents & Community
Children 3 -
teachers Committee Institutions
Enhance learning Elevate pedagogy Empower and Enable community
outcomes standards enhance participation ownership

A A A A

Engagement through
remedial teaching in
community

Teacher training in Strengthening of Involving parents
activity based child SMC and capacity and community to
centric learning, building to increase sensitize and build a
happiness & ownership and conducive learning
innovative TLMs advocacy environment

embedded learning
centers/hamlet
learning circles

Location of Shikshan Ranjan Kendras

Community Served  Bhiwandi Malegaon

Minority Bala Compound Shah Garden
Kacheri Pada Nandedi

Non-Minority Adivasi Pada No. 3 Anjani Mata Nagar
Pundlik Nagar Triratna Nagar
Chhatrapati Shivaji Maharaj Panchashil Nagar
Kridaangan Eklavya Nagar
School No. 96 Shivajiwadi
School No. 51
School No. 58

Impact Evaluation Study | 17
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Approach and
Methodology

Objectives of the Impact Assessment study

The program set out to achieve the following objectives
during the implementation period from September 2017 and
August 2020:

1. Improve access and quality of primary education for the
underprivileged children

2. Ensure & Sustain Community Welfare —
a. Cleanliness & Personal Hygiene on an ongoing basis

b. Ensure girls education, reduced dropouts, reduced
absenteeism

3. Strengthen primary education sustainability of beneficiary
community — empower parents to demand quality primary
education for their children

4. Strengthen educational institutions to provide education —
long term sustenance of education for underprivileged

The following tables mention the overall outline of the
impact assessment study conducted by Sattva, based on the
objectives of NSE Foundation AIILSG program on “enriching
primary education for urban underprivileged children in
Bhiwandi & Malegaon.”

Impact Evaluation Study | 19
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1. Improve access to quality primary education to underprivileged children.

Desired Outcome Measurable Parameter/ Output

Reach of the Programto  Number of children enrolled

the Underprivileged Demographics of the children (Minority/ Girls/ Parental Background)
No of SRKs Established
No of children per Teacher/ SM

Engagement of Qualified No of Teachers/ SMs Engaged

Teaching Professionals Qualifications
Prior Teaching Experience

Training & Workshops for No of workshops organized & attended

Teachers

Scholastic Learning Subjects chosen & methods of learning
Assessment scores of the children at the end of the project (NAS &
ASER Scores) (grade specific reading, writing and numeracy skills) —
improvement in foundational learning outcomes

Holistic Learning for Activities undertaken for community participation

Children Opportunities for Children to participate in drawing, dancing, singing, art &
craft

Reading Environment No of community libraries & total no of books
Frequency of reading sessions & participation levels
Interest levels of the children (subjective assessment)

Therapy & Counselling Sessions conducted by SMs (Anecdotes & Case Studies), counselling of

parents and the children

2. Ensure and sustain community welfare

Desired Outcome Measurable Parameter/ Output

Increase Awareness No of sessions conducted on Washing, Health & Hygiene & Cleanliness —
About Health & Hygiene = ongoing activity (audited reports statements)
for Children

General observations on children’s Cleanliness (Hand washing prior to
eating, clean nails, combed hair, clean physical (As stated by teachers,
principals & SMs in their IDIs & FGDs)

Increase Awareness on Workshops & Activities Conducted — (Outcomes as given in Surveys)
Cleanliness for Parents  Observations by SMs on home visits

Prioritize Girls Education Enrollment of girls across communities in SRKs and schools
Observations on value attached to girls’ education

Dropout Rates General observations in schools (by principals, teachers and SMs)
Counselling Sessions to prevent dropouts (Reasons stated for dropouts,
case studies)

Absenteeism/ Regularity General Observation (in Attendance Register by the SMs, Teachers, &

in Attendance Principals)

20 | Impact Evaluation Study
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3. Ensure sustainability of the initiative by facilitating community ownership

Desired Outcome Measurable Parameter/ Output

Set Up Apex Body for
Parents

Agenda for the meeting

No of Apex Bodies Set Up

Frequency of meetings (target & actuals)

Whether functioning after the dissolution of CRCs

Establish Bal Panchayats No of Bal Panchayats operating during the period
Activities undertaken by Bal Panchayats
Whether functioning after the dissolution of CRCs

School Management
Committee

No of meetings held / frequency
Meetings attended by parents

Parents Role — (Subjective assessment of involvement, and sustainability)
Whether functioning after the dissolution of CRCs

Study Design and Methodology

Sattva undertook a descriptive cross-sectional
study where data has been collected from the
beneficiaries around the previous and current
status of outcome indicators to quantify the
changes affected by the intervention.

Sattva conducted an impact assessment

study for the program using a mixed-

method approach consisting of quantitative
techniques such as surveys, and qualitative
research techniques such as focused group
discussions (FGDs), in-depth interviews (IDIs);
both primary and secondary data collection
methods were used.

This helped to gather valuable impact-related
insights from a 360-degrees angle across the
stakeholders involved and served as a fundamental
resource for providing recommendations around
ways to inform the program strategy for the future.

The methodology for the impact assessment exercise
encompassed developing a set of research questions
based on Organization for Economic Cooperation

and Development’s (OECD) Development Assistance
Committee (DAC) framework to draw evidence
towards each program, which would help draw out a
reasonable set of conclusions within the constraints
of time, availability of information and depth of the
research.

Students taking part in awareness campaign
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Sampling and Outreach

Sattva adopted a Stratified Random Sampling approach to ensure the right representation of the
population in the impact study across partner organizations for each of the interventions. The sample
size was calculated using the population frame (all beneficiaries of the intervention) with 95%
confidence level and 5% margin of error.

Sample Size / Actual No of Respondents

Nature of Mode Bhiwandi Malegaon
Respondents 1% 8 200 Non- Non-
Minority et Minority it
Students ASER Offline 45 56 --- 55 156
NAS Offline 55 56 52 54 217
Survey  Telephonic 14 12 8 34
Parents IDI Telephonic 15
Survey Telephonic 11 10 3 14 38
Shikshan IDI Telephonic 8
Mitras FGD Telephonic 1
Project Team IDI Telephonic 2
FGD Telephonic 1
Principals IDI Telephonic 8
Teachers IDI Telephonic 3
FGD Telephonic 1
Government IDI Telephonic 1
Official
Ethical considerations of the study ® The participation of respondents was ensured

as being voluntary, and they were not

The assessment followed the ethical protocols in .
compelled to answer any questions.

all aspects and at all stages of the engagement

based on the discussion with the team : Limitations of the study

® As part of da.ta collection, team me.m.bers ® Partial qualitative data collection process
followed ethical protocols by explaining the (in-depth interviews and FGDs) conducted
purpose of the study and ensured informed during the study was held virtually due to
consent from the participants. unavailability of the personnel on field.

®© The injterview sessions were conduFted in ® Social Desirability & Conformity bias in regard
an environment that ensured the privacy of to openly expressing non-conformity when
respondents as per their convenience and asked to self-report their behavior, beliefs
comfort. and opinions. In such cases, respondents

will tend to provide a socially acceptable
response (sometimes subconsciously) over
their true feelings.

© The respondents were assured about the
confidentiality of their personal information
and the usage of data only for research
purposes.
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CHAPTER 3

Findings of the Impact
Assessment Study

The following section of the report details the key results

and insights of the impact assessment study across the DAC
standard parameters as outlined in the framework for the
study. The insights have been drawn using the 360-degree
approach of data collection by gathering data from qualitative
and quantitative methods by engaging with different
stakeholders of the program.

The target population residing in intervention locations are
the children of migrants, daily wage earners and casual
laborers living in degraded conditions and extreme poverty.
The landscape of these areas is such that it is challenging
for these children to even get basic formal education.
Thus, programs such as the Primary Education Program
are imperative and relevant to create an environment of
education and positivity in these communities.

Effectiveness of the Program

Effectiveness measures the extent to which the objectives

of the program have been achieved and identification

of supporting processes and systems influencing the
achievement of objectives. Sattva’s observations can be seen
below.

The program had an effective beneficiary mobilization
process with well defined enrollment targets & successful
door to door counselling for parents.

The program had an effective beneficiary mobilization
process with the team being able to meet their enrollment
targets.

Impact Evaluation Study | 25
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® According to 86% of the parent respondents, programme representatives had approached them for
enrollment in SRKs. The primary method of beneficiary mobilization was through door to door visits
conducted by SMs at homes & schools. 76% parents respondents recalled directly speaking to the

SMs before enrolling their children in the program.

Areas Target Actual Target Achieved
15
SRKs Set Up 15 (8 in Bhiwandi + 7 in Yes
Malegaon)
32 Shikshan Mitras 32 Shikshan Mitras
+ +
Project Team Employed . .
& Trained 4 PrOJect+Managers 4 Prolect+Managers Yes
1 Project Director 1 Project Director
Target to Enroll Children 1600 1637* Yes
Student to teacher ratio 50:1 50:1 Yes

® The SMs also conducted one on one
counselling sessions with parents of girl
children to ensure enrollment & meet the
program’s target of 50% female children in
every class (which was met by the third year
of the program).

® Other methods utilized include text messages
through Whatsapp & SMSs, phone calls &
school workshops.

The SMs were highly qualified to teach &
understand the needs of the students; regular
training & workshops for Shikshan Mitras
ensured quality education delivery

®© As part of the study, out of a sample of 32,
14 SMs were doctorates in education, 8 were
post graduates while the rest were graduates
in streams like social work, education,
arts, science, commerce, and computer
applications. Almost all SMs were well versed
in Marathi & Urdu.

®© Majority of the SM were in the age group of 21
to 30 years. Nearly 75% of them were women
ensuring a higher women participation in
schools.

® Mandatory training workshops were
conducted at locations & at the AIILSG
branch in Pune under the program which
included innovative teaching methods,
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soft skills, administrative operations of the
program and sensitization activities like
handling specialized issues of children who
hail from troubled family backgrounds.

Regular therapy & counselling sessions were
conducted with parents to ensure attendance &
participation in the program activities

®© Almost all parent interviewees reported
that they are regularly contacted by SMs to
discuss their child’s education. A majority of
student respondents (91%) also reported
seeing SMs at their homes regularly to
interact with their parents.

® The program team were successful in
ensuring parent participation through at
least four in-depth counselling sessions an
year. Shikshan Mitras conducted regular
home visits, counselling parents regarding
absenteeism, sending girl children to the
SRKs daily and sometimes on family matters
like alcoholism or children being pushed into
beggary or gambling.

© The sessions were effective with reportedly
37 dropouts being re-enrolled in their
schools within the first year as per a teacher
respondent. The parents also reported a
positive shift in their mindset regarding
education for the girl child.
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Impact of the Program

Impact entails an assessment of the extent to
which the program has generated significant
positive or negative, and intended or unintended
impacts in the lives of target group and
community through the program directly and
indirectly. Sattva’s observations are given below.

Comparison with pre- intervention baseline
scores reported a positive change in learning
outcomes of students

© The program successfully fulfilled its primary
objective of improving foundational literacy
skills amongst its beneficiaries. According to
the program documentation, the percentage
of children who passed ASER tests for
reading, writing & numeracy ranged from 9 to
13% in both the locations.

Learning Attainment — Baseline % of children in
SRKs who passed the tests for reading, writing,
and numeracy

Grades . -

(1 to 5) Reading  Writing Numeracy
Bhiwandi 13% 9% 11%
Malegaon 13% 10% 12%

© Post the intervention almost all students
cleared the baseline assessment with 56%
students being able read paragraphs and '
stories, while 33% able to read words. Students engaged in fun-filled learning

Comparison of average ASER reading scores in grade 3, 4 & 5 respectively of AIILSG students with all
India average

2% 39% 24%
39 12% 42%

W Beginner W Letter " Word W Paragraph | Story
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® While more students were able to read words & paragraphs as compared to initial baseline studies,
the ability of the SRK students to reach level 5 i.e. reading stories remains limited across locations.

The program has successfully developed reading habits amongst beneficiary students

® As part of the program, a total of six libraries were set up with three in Bhadwad, Kacheri Pada, and
the Bala Compound in Bhiwandi & the other three in Panchashil Nagar, Shah Garden, & Nandedi in
Malegaon.

® According to the program documents, there are currently 3530 books & 2863 books in the Bhiwandi
& Malegaon libraries respectively. These books are available in four languages- Marathi, Urdu, Hindi
& English, consisting of curriculum books, story books and comics, and supplementary knowledge
books

® 500 sessions were conducted in the first two years of the program with operations ceasing during
Covid-19 lockdown

® According to faculty respondents, the libraries were functional with students borrowing & lending
books & good attendance in the reading sessions.

®© Post the intervention, a majority of the student respondents (82%) reported reading as their
preferred hobby. Most students (78%) also report reading at least 1 to 2 books every month.

What do you like to do in your free time? (N=34) How many books do you read
in a month? (N=34)

‘ Reading ‘ 82%

‘ Sports ‘ 68%

‘ Watching TV ‘ 59%

‘Hanging Out With Friends‘ 32%

‘ Play Games ‘ 29%

‘ Resting ‘ 15%

M 1-2 Books M 3-4 Books I 6-10 Books

‘ Surffing The Internet ‘ 9%

‘ Visiting The Cinema ‘6%
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® A majority (more than 80% of those surveyed) parents also reported that their children participated
in the reading sessions at least once a week. In the students’ survey, reading was ranked as the most
preferred hobby as compared to other free time activities.

The program successfully developed a holistic learning environment for children through

extracurricular activities

®© Students under the program were encouraged to participate in the sessions on music, dance, art and
drama, games & sports to ensure holistic learning amongst them.

® 1Inthe last two quarters, centres also spread awareness about protecting oneself from Covid-19.

Before the intervention, only 1 out of 15 parents reported their child participating in extracurricular
activities which increased to 14 out of 15 post the intervention.

®© More than half of the parent respondents (67%) surveyed said that the CRCs helped their children
participate in extracurricular activities. A majority of the student respondents (76%) reported
participating in extra-curricular activities organized at the CRCs.

Activities student respondents were participating in during the study (N=34)

Drawing

Elocution

Debate

Music

Dance

Drama

45%

11%

5%

32%

45%

50%

®© The program also succeeded in ensuring that the children started washing hands regularly & bathing
and grooming themselves every day.
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Awareness sessions on health & personal hygiene have been successful in creating increased
awareness amongst parents & community

®© Apart from the daily classroom sessions, street plays, rallies, puppet shows and group activities were
implemented to create awareness about cleanliness and personal hygiene for the children.

Parent & student respective responses on good hygiene practices they learnt from SKR sessions &
follow (N= 38, 34)

Filtered Water 92% Bathing Everyday 100%
Sanitary Disposal of Faeces i
y Disp ‘ 80% Wash|.ng Hgnds After 79%
(no Open Defecation) Contact With Sick Person
Washing Hands o Washing Hands After 0
Before & After Meals 1007 Visiting A Public Place 85%
b 0 Washing Hands 979
Bathing 100% After Coming Home °
Washing Hands After Toilet 94%
Washing Hands After Meals 94%
Washing Hands Before Meals 97%

®© The hygiene and health sessions were also attended by parents and the community with a majority of
the parent respondents (87%) attending the handwash sessions conducted by SRKs.

The program has led to a mindset shift to prioritize girl child’s education amongst parents; teachers
report improved parent involvement in the girl child’s education

When asked regarding their agreement with certain statements, parents placed importance towards
ensuring education & equal treatment towards their girl child:

( 97% ) 100% ‘ 97% ) 100%

Education Girls Is As Important Families should support Girls can be as Educating girls leads to social
As education boys daughter’s education good as boys development
‘ 92% ) 66% 97% ‘ 87% ) ( 97% )
Education is not It is important for girls to Girls don't have It is appropriate for Adolescent girls
important for girls learn housework than go intellectual capacity to girls to leave school need not go to school
to schools use their education in life & get married

B Agree M Disagree
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®© The program managers reported that female
education was a secondary concern for most
parents prior to the intervention.

© Earlier 11 out of 15 parent interviewees
thought that education was equally important
for girls. Post the intervention all the 15
parents interviewed felt that girls’ education
was very important.

® Teachers/SMs also report that parental
involvement in furthering the education of
their female children has improved post the
intervention.

Teachers report a decrease in dropout rates;
absenteeism a concern expressed by SMs

SMs & school teachers report that constant
counselling sessions have resulted in regular
attendance in schools & reduction in drop out
rates.

B Old not attend
regularity

B 1-2days
a week

B 3-4daysin
a week

50%

5-6 days in
aweek

® As mentioned, a few dropouts were re-
enrolled in schools post counselling sessions
conducted by the SMs in the first two years of
the program

®© When asked how many classes do they
attend in a week, half of the student
respondents reported attending 5 to 6 days a
week.

® Through our survey, teachers reported
that convincing parents to maintain low
rates of absenteeism is a challenge they
frequently face while conducting counselling
sessions. This is notable as a minority of the
respondents (24%) did not attend classes
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regularly, which, according to secondary
research, can have a detrimental effect on
learning outcomes & put children behind on
the learning curve

© Reasons for absenteeism as per SMs include
seasonal migration for work, responsibility
of taking care of siblings in the absence
of parents, responsibility to find jobs &
financially support families from a young age.

Improved parental involvement in their child’s
education

®© There was a significant encouragement
amongst the parents, post the program, to
participate actively in children’s education as
reported by both parents & observed by the
Shikshan Mitras.

© As per parent respondents, most recalled
attending school class events/ cultural
programs (89%), Parent Teachers Association
or School Management Committee
meetings (97%) & Parent Teachers Meeting/
conferences (82%).

The program has helped in empowerment of
community through setting up of parent apex
bodies, Bal panchayats & School Management
Committees (SMCs)

® Children’s groups or Bal Panchayats had
been formed across all the SRKs as part of
the program which were responsible for
conducting various extra curricular & social
programs according to SM respondents.



Children of almost all parent interviewees
were a part of these bal panchayats though
only a minority of the parents were aware of
the activities conducted under the group.

The Bal panchayats have been beneficial to
the program with SM respondents pointing
to cases where the Children led committees
have flagged issues like shortage of books

or lack of sanitation. Most of these bal
panchayats were functional until the program
operated

More than half of the parent respondents
(56%) also reported being part of the
parents’ apex body with meetings taking
place regularly to discuss their children’s
education concerns.

While parents showed increased awareness
and actively participated in the respective
school management committees post setting
up of apex bodies, the teachers cited that not
many were willing to take complete control of
these committees.

Reasons cited by parents for disinterest
in taking control of the committee

include - timings of the meeting clashing
with their work hours, the place of the
meeting requiring considerable travel &
lack of knowledge regarding the timings &
functioning

It is to be noted that post Covid-19 lockdown,
no parent group or bal panchayat meetings
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have taken place.

Sustainability of the Program

Sustainability assesses the operational and
institutional sustainability of the intervention.
Sattva’s observations are outlined below.

Lack of qualified manpower hinders the
operational sustainability of the program

© A majority of the program team
respondents report that the program lacks
sufficient manpower to ensure the smooth
functioning of the SRKs post AIILSG’s exit.

® Lack of infrastructure, minimal capacity
building amongst teachers & lack of
willingness to undertake additional
responsibility of the running the STK on
school premises hinders sustainability

®© Parent respondents expressed willingness
to support SRKs independently when asked
about the same. Three SRKs in Shiwajivadi,
Anjanimata Nagar & Triratna Nagar,
Malegaon were reported to be functional
during the study, being effectively run by
the SMs in the area with increased parent
support.

®© Parent respondents in Bhiwandi also
reported that their children were attending
SRKs at the time of the study period

Students taking pledge as a part of the bal panchayat meetings.
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CHAPTER 4
Key
Recommendations

A thorough assessment of the impact that the program
brought upon the community, it was found that there were
several factors that stood out. However, there do remain
areas of improvement. The following recommendations have
been formulated keeping in mind the existing gaps and global
best practices.

Improving digital capacity for record keeping
by Shikshan Mitras (teaching staff)

Observation: Since there is lack of personnel for maintenance
of program & student records, SMs started undertaking
administrative duties for at least two hours a day. This
affected their core function like teaching & conducting
counselling sessions, potentially affecting learning outcomes.

Recommendation: Digitizing the record keeping process
through a management information system (MiS) can have
the benefit of reducing time spent on record keeping by SMs
& also providing them with digital literacy skills

Incentives for training mainstream education
personnel

Observation: A major concern with respect to the
sustainability of the program was the lack of qualified
personnel to impart quality teaching post the program team’s
exit.

®© Paucity of time to participate in remedial teaching and
upskilling after the school working hours hindered
capacity building as teaching processes did not percolate
down to mainstream education after the culmination of
the program.
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Recommendation: Teachers and schools need to be incentivized for training their internal resources
within the school premises in the day-to-day settings. An online session can be mandated by the local
education department to enable this.

Understanding and replicating the child Resource SRK model that were
successfully implemented

Observation: Three centres in Malegaon & a few possible centres in Bhiwandi (out of the total 15 SRKs
set up) remain functional post NSE Foundation-AIILSG’s exit by support from parents & SMs

Recommendation: Understanding the revenue/ funding model & the nature of parent and SM involvement
in the three SRKs that were functional throughout can help in strengthening the program going further &
improving the operation sustainability of the program in other locations. The model in these SRKs can also
be replicated in other locations
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Annexure 1: Data policy

Sattva has in place internal security protocols

to protect the privacy of all data collected

from respondents, especially any personally
identifiable information (PII). The set of
protocols listed below may be revamped
depending on the complete data flow process as
decided for this program.

© Data Storage and Access: Any devices used
for data collection are password-protected
to prevent unauthorized access. Survey
software with encryption features, such as
Collect, will be used so that encryption occurs
during data collection and transmission to a
central server. Data with PII is shared only
using encrypted files, unless being shared
directly from Sattva’s cloud storage. Access
to data on Sattva’s cloud storage may also
be further limited to program team members
who require access.

© Data Retention: Data with PII is only retained
for pre-decided periods based on program

requirements. Any data stored on data
collection devices is removed after data
collection for the program is complete, to
minimize risk. Where possible, data stored on
stolen/lost devices is remotely deleted.

Training: Personnel are provided adequate
training on maintaining privacy of data
collected, including procedures for handling
devices to maintain data security.

Removal of PII: All PII is removed from

the raw dataset and separated into an
“Identifiers Dataset” and “Analysis Dataset”.
A common ID is generated to allow re-joining
PII data if required. Access to “Identifiers
Dataset” is limited to select personnel as
required. Limited and necessary PII is re-
shared with enumerators/field supervisors to
allow for quality checking and back-checking
of data as per program requirements.
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Annexure 2: Student Survey Tool

Order Question Type Question Title Option
i Yes
1 Choice Can we proceed with the
Survey? No
Section Break Basic Information

2 Text Name of Respondent
3 Number Age of Respondent

. Male
4 Choice Gender of Respondent

Female

i i Malegaon

5 Choice Location - -
Bhiwandi
6 Choice Community Type Minority
6 Choice Non-minority
5 .
7 Toxt Po you go to school? How far is
it from your home?

8 Text Do you like going to school?
9 Number How many days in a week do

you go to school?

Section Break

Development of reading habits

of the child

What do you like to do in your

Playing Sports

Reading

Watching TV

Surfing the internet

10 MCQ free time? Playing Games
Chatting
Resting
Going to Cinema, Theatre,
Museum
What do they like doing after
11 Text school hours? How do they
spend their holidays?
12 Text Do they like reading books
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Order Question Type Question Title
I don't read
~ 1-2 book
13 Choice How many books do you read in 3-5 books
a month?
6-10 books
More than 10 books
What kind of books do you
14 Text read? From where do you get
these books?
It helps me get better grades in
tests and exams
It helps me improve my
language skills
It helps me learn new things
It is my hobby
15 MCO iItf?you do read, why do you do Itis fun
' It is relaxing
It helps in my homework and
projects
My parents or teachers ask me
to read
I have to
16 Text As!< more about how much they
enjoy
. Motivation of the child towards
Section Break .
having a career
. . Dislike it
17 Choice How much do'you like goINg 10 "\ 4ot ke nor Dislike it
school?
Like it
learning helps in daily life
friends
What is the best part about extracurricular activities
18 MCQ .
going to school? Key phrases teachers
classes
others
o ke goi classes are boring
19 MCQ Why do you not like going to a lot of work at home
school? Key phrases
others
20 Text What do you want to be when
you grow up?
21 Text 1. If the student gives a clear

answer
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Order Question Type Question Title Option
How do you think school will
22 Text help you with you career? How
important is it to go to college?
Not at all
Sometimes
23 Choice Does your tegcher make school
work interesting Usually
Always
24 Text Ask about how much they like
25 Text Who is your favourite teacher?
2% Toxt What. does the teacher do that
you like?
27 Text What subject do you like?
Not at all
Does your teacher check to Sometimes
28 Choice make sure you understand what
they are teaching? Usually
Always
29 Text How do they do that? Keywords
If you say you do not
30 Text understand, how do they
usually help?
Teaching from the book
What methods does the teacher Teaching using TLMs and
31 MCQ . .
use to teach in the class? activities
Group activities and discussions
32 Text How do you enjoy learning the
most?
33 Text What plo you like about
studying?
. Not at all
34 Choice Is your teachgr is helpful when Sometimes
you ask questions?
Always
35 Text How do they help you
generally?
Does what you learn at school ~ Notatall
36 Choice help you in your life outside Sometimes
school? Always
i ?
37 Text How has it helped you so far?

Quote instances for the same

Section Break

About Children Resource
Centres
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Order Question Type Question Title Option
38 Text Which Children Resource Centre
did you attend? (Name
39 Text How far was CRC located from
your home?
5
. How frequently did you attend 3
40 Choice the CRC? 1
Didn't attend regularly
. Did the Sikshan Mitra (Teacher  Yes
41 Choice at CRC) visit your home? No
. . .. Yes
42 Choice Did your parent visit CRC? N
o
. . . - Yes
43 Choice Did your Sikshan Mitra visit your
school? No
Studying Arithmetic, Urdu and
Marathi
What all activities did Reading Books
at all activities did you
44 MCQ undergo at CRCs ? (Select All) Co
Activities on Health and Hygiene
e.g. Street Plays, Rallies etc.
Others
. . . . Yes
45 Choice Did you like attending CRCs? N
o}
Very Good
. How will you rate the Sikshan Good
46 Choice Mitras (Teacher at CRC) Okay
Not Good
. . Yes, Very Much
. Do you think that attepdlng Yes, Somewhat
47 Choice CRCs has helped you in I
increased learning No, Didn't help
Can't Say
In which areas you feel your
48 MCQ understanding has grown due to Language (Marathi
Program
Arithmetic
Reading
Participating in Co
48 MCQ Health and Hygiene Practices

(E.g. Hand Washing, Taking
Bath, Cutting Nails etc.)

Others (Mention Others)
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Order Question Type Question Title Option
Yes
49 Choice Are you member of any Bal
Panchayat? No
Section Break Health and Hygiene
Before Meals
After Meals
I'ﬁ Wh!Ch of the following After using the toilet
50 MCQ situations do you wash your i
hands? After coming back home
After visiting public places
After conatct with a sick person
Everyday
Everyweek
Once in two weeks
51 Choice HO.W often do you cut your Once in a month
nails?
Once in two months
Once in more than two months
Never
. Yes
52 Choice Do you take a bath everyday? N
o}
Yes
53 Choice Dg yqu have access to clean
drinking water at home? No
Section Break Co-curricular Activities
Have you done any group or
54 Text pee!' activities during your
subject classes? If yes, name
them
Do you like these group
55 Text activities? Why or why not?
festival celebrations
Have you participated in non/ elocution
acgdemlc activities in s.chool? games
56 MCOQ (Give some examples like —
festival celebrations, elocution, Singing
games, singing etc.) dancing
others
What did you enjoy about those
>7 Text activities? What did you dislike?
Can you recite your favourite
poem for me? (to check
58 Text student's command over

language, and most importantly
check their confidence in
conversing with a stranger)
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FOREWORD

National Stock Exchange of India Limited (NSE), India’s
leading stock exchange, is committed to inclusive
growth and prosperity. It believes that every individual,
irrespective of the divisions in society, has an equal
right to resources, and to be included in the country’s
development story. When a person’s economic and
social status improves, the community prospers, and by
extension, the nation.

With this guiding principle, the group, through NSE
Foundation, the implementing arm of its CSR initiatives,
endeavours to improve the quality of life in the most
disadvantaged communities. In doing so, it plants the
seeds of transformation and inclusion. Over the past
few years, the Foundation has made steady progress
in its core intervention areas of primary education,
safe drinking water and sanitation, elder care, skill
development, environmental sustainability, health &
nutrition and disaster relief in underserved rural and
urban communities.

Through its programmes, the Foundation has reached
over 12 lakh children, women, youth, and the elderly in
more than 100 districts of Maharashtra, Madhya Pradesh,
Rajasthan, Jharkhand, Telangana, Kerala, West Bengal,
Tamil Nadu, Odisha, Assam and Gujarat. Apart from major
presence in rural regions of the country, projects in urban
districts of New Delhi, Kolkata, Chennai, Mumbai and
Ahmedabad are also undertaken.

In 2014, India launched the Swachh Bharat Mission and
further, The Ministry of Human Resource Development,
Government of India, launched “Swachh Bharat Swachh
Vidyalaya” (SBSV) initiative in 2014 to ensure that all
schools in India have access to separate functional toilets
for boys and girls. NSE Foundation’s efforts through water
and sanitation programmes have been aligned to the
national goals to equip institutions and communities with
functional sanitation and safe drinking water facilities.

One such programme undertaken by NSE Foundation
was “Swachh Vidyalaya, Swachh Aadat” in March 2017,
with an aim to inculcate hygiene behaviour among the
children and communities through strengthening school

institutions to effectively deliver on their responsibility
and raise awareness on hygienic behavior. This three-
year programme (from 2017 - 20) was designed to
intervene in government schools in Dumka district and
Pakur district in Jharkhand. 52 schools in Dumka district
and 52 schools in Pakur district were to be covered each
year thus covering a total of 312 schools in a span of three
years. The programme had both hardware development
components as well as softer components like capacity
building of service providers, institutional development,
and hygiene promotion in schools. Detailed WASH plans
were developed for all the 312 schools and were handed
over to the Jharkhand Education Department at the state
and district levels.

The programme reached around 42,000 students through
improved sanitation access, drinking water facilities
and handwashing facilities. Students received hygiene
education including awareness on menstrual hygiene
management. The project followed a child-centric
approach by strengthening child cabinets across all
schools and engaging them in planning and programme
monitoring. The programme followed a unique pathway of
“child to community” education, where children educated
community members on appropriate hygiene practices
and facilitated their monitoring.

NSE Foundation believes that strong partnerships,
participatory programmes and alignment to national goals
can bring transformational changes and build a stronger
and accessible future for all.
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Context

Keeping its continued commitment to providing a long-
term support to the Corporate Social Responsibility (CSR)
programmes, the National Stock Exchange (NSE) and
WaterAid India started the project “Swachh Vidyalaya,
Swachh Aadat” in Jharkhand in March 2017 to focus
on School Water, Sanitation and Hygiene (WASH) and
strengthen the institutional capacity. The programme
was designed on a rationale that the schools can become
an epicentre (centre-for-change) for bringing out change
in WASH-related behaviour and practices within the
community only when they are WASH-secure.
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The Project

The “Swachh Vidyalaya Swachh Aadat” project focused
on 312 government schools of Dumka and Pakur
Districts in Jharkhand. Dumka and Pakur are among
the most backward districts in India and ranked at 50 and
69, respectively, among the 447 backward districts®. The
project was implemented over a three-year phase (2017-
2020), covering 104 schools each year. The project
covered primary and upper primary government schools,
with a few schools in the secondary education. Most of
the schools covered were co-education schools. The
project had set the following objectives:

Objective 3:

Objective 1:

Influence and advocate
effective school WASH
facilities to make WASH
an integral part of the
school development plan
fund flow mechanism.

Objective 2:
Create and strengthen
the school institutions to
effectively deliver their
responsibilities on the
WASH issues.

Raise awareness and
behavioural change
among the school children
and their communities
about the good hygiene
practices, including

menstrual hygiene.

Fig. 1: Project Objectives

Theory of Change

Overall, the project targeted creating an enabling
environment at the school level to foster hygiene practices
with the partnership of schools, SMCs, Communities,
and the Government. The project’s central idea was to
transform schools as “centres of change” that would
eventually influence hygiene behaviours at household and

community levels, thus creating an enabling environment
for the schools and the entire community to sustain
hygiene practices. A simplified Theory of Change, based
on the programme design, was developed, and used to
assess the impact of the project.

" Backward districts were ranked on parameters like districts with low wages, low productivity, and high SC/ST population.

Impact Assessment
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Evaluation Design and Methods

Evaluation Design

The Terms of Reference for the Impact evaluation sets out
the broader objectives to evaluate and assess the project
design, considering the outcomes and outputs planned.
The assessment of the project included five themes of
relevance, effectiveness, efficiency, impact,
sustainability, and developing critical questions for the
evaluation. A set of evaluation criteria and questions
was developed based on the project design and the five
evaluation themes.

and

Evaluation Methods and Tools

The evaluation process comprised three phases of:

a. Document review and consultation meetings,
b. Field investigations and

c. Analysis and development of impact assessment
report

The assessment was designed to draw the quantitative
and qualitative data using the primary and secondary
sources made available and collected by Taru’s
team. Qualitative data was mainly collected through
observations, consultations with the key stakeholders
(students, teachers, SMCs, parents, community
members) in the field and others, including WaterAid,
WaterAid’s partner NGO and select government officials.
The field investigations were carried out in select yet
representative 51 schools and communities in the project
districts, which were considered sufficient to capture the
project interventions and impacts.

Various tools for field investigations and consultations like
Field Survey Questionnaire for quantitative data collection
and IDIs, FGDs checklists and Observation survey for
qualitative data collection, were prepared to conduct the
assessment in these 51 schools and their communities.
These tools were digitized and adapted by Taru’s team.
A total of 524 students, 51 teachers/principals/
headmasters, 60 SMCs members and community
and PRI members were interviewed, and observation
surveys in 18 schools were conducted during the field
investigations.

The following key outcomes of the project have been
substantially achieved:

« WASH became an integral part of the

government’s plan for resource allocation.

»  SMCs were strengthened and now take informed
actions on improving WASH facilities in the
target schools.

» Behavioural change among the children on the
key behaviours and the adoption of hygienic
MHM practices by the adolescent girl students.

« Children as catalysts influenced their families
and communities to adopt the hygiene and MHM
practices.

The key outcomes and impacts of the projects are:

° WASH-secured environment created in all
schools through awareness generation, retrofitting of
WASH facilities, collective engagement of SMCs, teachers
and students for O&M and monitoring, and innovations.
All the 312 schools had the provision of water; in 52
schools, new/existing sources were constructed or
improved. In 67% schools, adequate provision of toilets
and urinals was made, meeting the adequacy ratio of 1:40
with separate toilets for girls and for disabled children.
In all the schools, handwashing facilities were installed
or retrofitted, with 77% of schools reporting adequate
provision of consumables for handwashing and 79%
schools reporting clean toilets.

O SMCs capacitated and collaborated with the
Government on the issues of O&M of WASH facilities.
Capacity of SMCs was built to assess the WASH facilities
in schools, develop budgets for improvements and
O&M of facilities, and engage with the government to
leverage funds. SMCs were federated in all the blocks
for putting collective demands before the government to
provide funding support for O&M of facilities. The project

Impact Assessment



strengthened the collaboration of the government and the
SMCs on the issues of O&M of WASH facilities.

O Improved resource allocation by the government
for improvements and O&M of WASH facilities in
schools. Funds to the tune of Rs. 1.15 crores were
leveraged for improvements and retrofitting of WASH
facilities in 221 schools.

o Hygiene practices accelerated in all schools
through training and provision of adequate and equitable
WASH facilities for boys and girls. Practices sustained
through the school-level monitoring of hygiene behaviours
by WASH Cabinet and Ambassadors. Handwashing
practices by students improved to 68% in schools and
98% at the household level.

O Enhanced knowledge and practices of MHM
by adolescent girls through awareness programmes,
facilitating access to the provision of napkins and
disposal facilities at the school level. Seventy-six percent
adolescent girls reported awareness on MHM and 65%
schools reported to having sanitary pads available in

Oools.

Motivated children catalyzing behaviour change
in their families and communities through community
outreach activities, which have enhanced the awareness
on key hygiene practices, including those of MHM and O&M
situations of WASH facilities in schools. Sixty-five percent
students reported handwashing with soap at critical times
at home by their family members and siblings.

Fig. 2: 5-day MHM training facilitated by GJ

Impact Assessment
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The achievements of the project under the themes
of relevance, effectiveness, efficiency, impact, and
sustainability are summarized below:

./:‘:3_

‘¢ ] Relevance

The project aligns with the National and State priorities of
providing WASH facilities in schools, Child Participation,
School community linkage through active SMCs and
holistic School Development Plan (SDP) as reflected
in the RTE Act. Various State-sponsored initiatives for
WASH in Schools, which were being implemented at the
time of the Project launch in 2017 and later, reflected
the more substantial need for improving WASH facilities
and practices at the school level in the State. The ongoing
programmes at the time of the project launch of ‘Swachh
Vidyalaya: Swath Bachhe’ and Swachh Vidyalaya Puraskar
by the State Government focused primarily on hygiene
promotion with less emphasis on maintenance of WASH
facilities in schools for sustained hygiene practices and
strengthening linkages of SMCs and communities with the
schools.

With the high proportion of toilets being unusable (35%
of Boys toilets and 24% of Girls toilets) during 2016,
the Project interventions of restoring WASH facilities
supported by hygiene education, their O&M, and effective
engagement of schools and communities remained vital
and highly relevant for sustaining hygiene practices and
creating an enabling environment for behavioural change
at the school and community level. The assessment
finds that the activities designed were coherent and
consistent with the outputs and outcomes of the project.
The results or the outputs of the Project were defined;
however, a well-designed framework could have helped
to understand their linkages-relationships clearly with
activities and outcomes in the project.

®

The Project design sounded consistent with the outcomes
planned, and relates to the priorities and policy contexts
of the State for WASH in Schools programme primarily

Effectiveness
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related to the implementation of the RTE Act. The
project made continuous efforts to keep the government
informed at various levels and encouraged their
participation and support for the project activities despite
the several challenges faced in the project. The project
was able to exceed the targets given for various output
level indicators. As the project could not address all the
elements of SDPs, DPRs focusing on WASH improvements
in schools were prepared to leverage funds from the
government for O&M of WASH facilities in schools. In
the process, preparation of SDPs — which was vital in
achieving an outcome of making WASH as an integral part
of the school development plan fund flow mechanism -
lagged and was not fully achieved.

©

The project could utilize 95% of the budget on the project
activities.

Efficiency

=K

Impact

- Enabling Environment at School for practicing
hygiene behaviour

The enabling factors are usable WASH Facilities,
engagement of SMCs-Teachers-Students on the
maintenance, enhanced hygiene awareness among
the students-teachers-communities and funding the
support leveraged from the government. All these

factors were well addressed through retrofitting
the WASH Facilities, awareness and the capacity-
building activities, and the government participation
in the project contributing to creating an enabling
environment at the school level.

- Improved attendance/Less absenteeism in target
schools

This has been challenging to evaluate in the absence
of the required data.

Sustainability

7
Q7
Sustainability of interventions and impact relies on two

key factors: a) interests of teachers and SMCs and b)
prioritizing the WASH-related tasks by the government.

SMCs were observed to be active as long as there was an
external facilitation support available through the project.
There were indications that the interests of the SMCs and
teachers have diluted with the reduced level of inputs
and support from the Project, indicating that the process
required a long-term support and institutionalization
within the government through a policy mechanism.
Overall, with the enhanced awareness on WASH facilities
and hygiene, a collaboration of SMCs, Teachers, and
students may last for the short term, but by virtue of the
requirements of the RTE Act, some activities like preparing
SDPs, grievances redressal by SMCs and budgetary
support for consumables and repairs may continue with
some minimum level of priority.

Fig. 3: Hygiene Sessions in Schools
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Achievements of Objectives

Objective 1: Influence and advocate effective
school WASH facilities, making WASH an integral
part of the school development plan fund flow
mechanism.

WaterAid and their partner were able to leverage their
relations with the government to inform the government
at various levels on a continuous basis, advocate various
issues, and disseminate the learnings from the project.
Also, the project was able to encourage the participation
of government officials across the multiple project
activities and help mobilize the schools and communities
on issues related to WASH and MHM.

The project used various platforms and means to leverage
funds from Panchayats, District Administration, and the
Education Department of the State through advocacy,
direct demands, and detailed project reports prepared
for improvements of WASH infrastructures in the project
schools. The response to the release of funds depended
on the circumstances rather than a policy and at the
discretion of the authorities based on the availability of
funds.

The assessment considers that leveraging the funds
through SDPs was the legitimate (Under the RTE Act) and
sustainable way of leveraging funds, thereby strengthening
the relations of SMCs with the government. The project
had limitations in addressing all the aspects of SDPs, and
therefore, funds were leveraged by preparing the DPRs,
which focused on WASH improvements in schools.

The project successfully leveraged the funds from the
government mainly for retrofitting the WASH facilities in
schools from various sources — Government O&M Budget,
MLA Fund, 14th Finance Grant, etc. - benefitting 221
schools. The leveraged funds exceeded the target of Rs.
6 lakhs annually. In the three-year phase (2017-2020),
Rs. 8.15 lakhs, Rs. 31.21 lakhs and Rs. 76.80 lakhs were
leveraged each year.

Objective 2: Create and strengthen the
school institutions to effectively deliver their
responsibilities on the WASH issues.

« Strengthening SMCs

Impact Assessment
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The projectundertook several capacity-building measures
for the SMCs (encouraging monthly meetings and training)
and attempted to integrate WASH improvements as a part
of the SDPs. Such efforts were made in 2017-18, and
in the subsequent years, federating SMCs at the block
level were undertaken, which helped to some extent in
raising their demands with the government. However,
it required substantial institutional inputs and support
within the project and from the government to accept and
institutionalize the federations as a formal mechanism to
collaborate with the government.

« Restoration of WASH Facilities

Water: The project installed new water-lifting devices in
50 schools (16%) to improve the access to water. Hand
pump platforms were retrofitted in 52 schools (17%) to
protect the sources from contamination and improve
convenience in fetching water. Iron contamination was
observed in about 36 schools, where the iron filters were
provided through the project interventions. By the project
closure in 2020, it appears that all the school students
had access to safe water in 312 schools.

Toilets: The project primarily focused on retrofitting the
non-functional toilets (the proportion of which was 35%
for Boys toilets and 24% for Girls toilets) in 2016. It was
estimated that 321 additional seats for boys and girls
were required in the 312 schools. The project, using the
project and government funds, could retrofit 30% of the
toilets in the schools (96 toilets out of 321 required) with
an anticipation that the rest of the defunct toilets would
be restored by the SMCs and the Government, which
apparently did not happen during the project period.
However, it was also ensured that there were an equal
number of toilets available for boys and girls, meeting the
gender equality norm.

Sanitation needs of children with special needs were
addressed by constructing new 16 CWSN friendly unisex
toilets to meet the sanitation needs of 135 CWSN children
in these 312 schools.

There are several practices of maintaining toilets reported
in the project schools - by the students, cleaners and mid-
day meal cooks. A uniform mechanism of maintaining
the toilets could have been agreed upon and promoted
for large scale adaptations in the State. It is appreciable
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that the budgetary provisions are available in the school
budgets to procure toilet cleaning materials, tools and for
minor repairs to maintain the toilets.

According to the survey of students done by Taru, the
functionality of the toilets has gone up to 96.4% in
the schools surveyed, and that’s quite phenomenal.
The functionality of toilets has also improved by water
availability — 82.4% of students confirmed the use of
water source available in the schools and by the addition
of a handwashing facility near the toilets; 92.9% students
confirmed the availability of a handwashing facility near
the toilet.

Handwashing Facilities: As per the baseline assessment
conducted before the project implementation, 44%
of schools intervened in 2017-18 and 37.5% in the
year 2018-19 had the handwashing facilities available,
whereas only 13.5% of schools in the year 2019-20 (year
three) were equipped with the handwashing facilities for
students and teachers within the school premises. Under
the project, nearly 310 schools (99% schools) had the
handwashing facilities (Portable and Permanent Units)
installed to facilitate the handwashing by students, which
has greatly facilitated the practising of handwashing by
students at critical times.

MHM Incinerators: Under the Project, MHM Incinerators
were installed in 39 project schools (12.5%) targeting the
secondary school adolescent girls, where such a facility
did not exist. The incinerators were attached to the
existing toilets for the disposal of used sanitary napkins.
This is a significant improvement over the practice of
disposing the used napkins in the bins.

Solid and Liquid Waste Management: Solid Waste
collection and the disposal systems were improved in
195 schools (63% - improved from 32% at the time of the
baseline) and liquid waste disposal arrangements (new
drains) in 45 schools (14%). Only 39% of schools had
some arrangement of wastewater disposal, but now it has
gone up to 84% of the schools.

Capacity Building of Students, Teachers and SMCs on
WASH: There have been several trainings conducted in the
project for SMCs, teachers, students on WASH facilities
and their maintenance. They were also involved in the

functionality assessment conducted in schools as a part
of the preparation of the DPRs to seek funding support
from the government. This certainly helped to raise the
awareness level on the maintenance issues associated
with the WASH facilities. 92.2% of teachers were trained
on WASH and 56.9% on MHM compared to the baseline
figures of 23.4% and 5.5%, respectively. WASH Cabinets
and WASH Ambassadors were selected and trained in all
312 schools. They were given responsibilities to upkeep
the toilets and monitor the hygiene behaviours in schools
using the monitoring tools developed under the project.

Objective 3: Raise awareness and behavioural
change among the school children and their
communities about the good hygiene practices,
including menstrual hygiene.

The project has demonstrated several initiatives that have
contributed substantially to enhancing the knowledge on
hygiene and MHM and the practices at the school and
community level. Communication materials and their
delivery through hygiene sessions, reiterating those
messages through events and campaigns, installing
facilities to practice those behaviours, and setting up
school-based monitoring systems appeared to be the
key drivers to mobilize students and teachers around
the hygiene issues in schools. The project has exceeded
the targeted hygiene sessions per school and conducted
follow-up sessions with the schools (average eight
sessions per school against targeted 3) to reinforce
the behaviour among students. The survey of students
by Taru revealed that 68% of the children indicated
improvements in handwashing after the hygiene learning
in schools, 68.7% washed hands with soap before food,
and 98.4% followed the handwashing practice at home. A
participatoryand convergentapproach was usedtoinvolve
schools, Anganwadi centres, Jalsahiyas, panchayat
members, She members and She PRI members, and
government officials at the block and district level in the
various awareness activities on MHM. Overall, the project
was able to sensitize and increase awareness among
adolescent schoolgirls, women and other para workers
such as Anganwadi workers and SHG groups on MHM
practices and taboos.

Impact Assessment



The project should have logical framework
developed at the initial stage to guide the planning,
implementation and evaluations.

Mid-term review of the project is suggested to
review the progress made and plan any mid-
course corrections required.

The practice of engaging a Third Party to conduct
an independent assessment of progress should
be continued to provide an independent view
and insights on the programme activities and
achievements.

Consultations  with  children on designing
infrastructures should be part of the project
design to make the infrastructure child-friendly
and enhance the children’s ownership and the use
of the infrastructure.

The project could address only 30% of the
requirements of WASH Infrastructure in terms
of their retrofitting and making them functional.
Funding the commitments and meeting the
deficit, if any, through an additional funding or by
leveraging funds from the government or other
sources requires closer monitoring to fulfil the
project objectives.

Events with participation from the government
would be helpful to disseminate learnings from the

Impact Assessment
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project, and any takeaways in terms of innovations,
processes and experiences that can be adapted or
scaled up.

The project should plan an exit strategy focusing
on crucial sustainability elements, which should
be prepared much before the exit.

The project’s intervention duration of one year in
schools appeared to be ambitious. The project’s
design needs to include the practical realities and
constraints and prioritize the interventions with
appropriate timeframes.

The project should specify the standard inputs of
the lead NGO and their partners in the project so
that the quality of interventions can be delivered
and sustained throughout the life of the project.

The project reports give the impression that
the interventions were implemented in schools
and in certain areas, but not scaled up to all the
project schools. A definite yet a strategic set of
interventions for each school could have been
planned and delivered to all the project schools.

Building technical capacity of partners on water,
solid and liquid waste management issues through
recurrent training and joint working for the initial
project period is recommended.
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1.1. Location and Context

Jharkhand is one of the 28 states of India, situated in the
eastern part of the country. The state was carved out
from Bihar on 15th November 2000. Since then, the State
has made rapid development in various sectors. While
Jharkhand has almost 40% of India’s mineral resources,
the State has one of the highest poverty rates in India,
with 37% of the population living below the poverty
line. Poverty-stricken Jharkhand has always been an
underperformer in economic and human development
indexes. About 26% of Jharkhand’s population is tribal,
the sixth-largest such population in India. Though the
tribal communities are the natives of Jharkhand, they are
the most deprived and marginalized section of the society
in the state. Literacy rates in Jharkhand are lower than
India’s average and are about the same as in Rwanda.

Socio-Demographic of Communities/
Districts (Dumka & Pakur)

Among the 24 districts in the State, project districts of
Dumka and Pakur have a high proportion of people with
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a low wealth index which is much higher than the average
of Jharkhand. These two districts also have poor child
health indicators in comparison to the State average.
Infant mortality rate, under nourishment among children,
is high compared to Jharkhand’s average child health
status. Both Dumka and Pakur are home to some of the
Particularly Vulnerable Tribal Groups.

Dumka and Pakur are among the most backward districts
in India and ranked at 50 and 69, respectively, among
the 447 districts that were ranked on parameters like
districts with low wages, high SC/ST population and low
productivity. Both these districts have relatively poor
performance of education and literacy-related indicators.
Dumka and Pakur are also among the 21 Maoist-affected
districts in the State. In recent years, the Maoist activities
have lessened due to various development works.
However, there were disturbances on this account, and
the project implementation was affected occasionally.
The profile of these two project districts is presented
below:

Paxim

Dhumics

Fig. 4: Map - Jharkhand District (Left), India (Right)
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Table 1: District Profile for Dumka and Pakur

Population 13,21,442 9,00,422
Sex Ratio 977 989
Literacy 61.02 48.82

SC Population 79,614 (6%) 28,469 (3.1%)

ST Population
Number of Blocks 10

Number of GPs 206

Number of Villages

Children with Special Needs?

As per the census 2011, total CWSN under the age group
of 6-18 years in the state were 1,48,043 and constituted
approximately 1.71% of the State’s general population. In
2017-18, the proportion of CWSN children was 0.83% of
the total children aged 6-18. In the project schools, the
proportion of CWSN students was at 0.5% of the total
student strength.

WASH Scenario

Jharkhand reported a full coverage of 95% of its rural
habitations by water by April 20173. Over 85% of the
water supply schemes are based on groundwater, facing
issues related to sustainability of the sources in the State.
There are also sources chemically contaminated withiron,
arsenic and fluoride in some pockets. Out of its 119,191
rural habitations, a total of 3,084 habitations (2.5% of
total) with iron, arsenic and fluoride contaminations have
been observed. In the project schools, iron contamination
was observed in a few schools.

2 JPEC Annual Report — 2018-19

5,71,077 (43.22%)

2,944

3,79,054 (42.09%)
6
128
1,250

WASH in Schools

School Education and Literacy Department, Government
of Jharkhand, is responsible for School Education in the
State. Jharkhand Education Project Council (JEPC) is an
autonomous body registered in 2001 under the Societies
Registration Act, 1860. Itis involved in the implementation
of various Projects/Programmes like Sarva Shiksha
Abhiyan (SSA), the National Programme for Education
of Girls at Elementary Level (NPEGEL) and Kasturba
Gandhi Balika Vidyalaya (KGBV). JEPC is also involved in
the community mobilization, MHM, Model Schools, etc.,
among other programmes in the State.

Jharkhand has a total of 40,178 schools run by the
Department of School Literacy and Education. More than
90% of these schools had classes up to the 8th standard
(elementary schools). The percentage of secondary and
higher secondary schools is very low. Only about 5%
of the schools provide secondary-level education, and
only about 2% percent provide higher secondary-level
education.

Concerning the WASH situation in schools in the State,
the Annual Status of Education Reports (ASER) of 2016
and 2018 for schools with Standards I to VIII reveal
the following statistics. There has been a substantial
increase (75% from 63%) in the proportion of useable
toilets in schools by 2018 before the beginning of the
NSE-WaterAid interventions in 2017. But despite the
improvements, nearly 23% of toilets remained unusable
by 2018. Availability of drinking water remains good, and
nearly 83% of schools had drinking water available. Such
data is not available after 2018.

3 CcAG Report dated 1 April 2017-Chapter IV Programme Implementation, www.cag.gov.in. Full coverage means 55 [pcd.

4 sbm.gov.in
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Table 2: WASH Scenario in Schools

(% schools)

Facility
2016 2018
N Kitchen shed for cooking mid-day meal 88.4 88.7
e Mid-day Meal
Mid-day meal served in school 80.7 79.0
No facility for drinking water 8.3 6.6
&
\!/ Drinking Water Facility exists, but no drinking water is available 10.2 10.9
Drinking water available 81.5 82.6
. No toilet facility 1.9 2.4
' ' Toilet The facility exists, but the toilet is not usable 35.3 227
Toilet usable 62.8 74.9
No separate provision for girl toilet 3.3 5.6
Separate provision but locked 11.2 8.6
Girls Toilet
A separate provision, unlocked, but not usable 24.1 13.3
Separate provision, unlocked, and usable 61.4 72.5

Status of RTE Rules

Jharkhand enacted its own rules called ‘The Jharkhand 2011 suggest having separate toilets for girls and boys
Right of Children to Free and Compulsory Education and safe and adequate drinking water facilities for all the
Rules, 2011’ based on The Right of Children to Free and children in schools. ASER Data of 2018 presented above
Compulsory Education Act, 2009, and made effective indicates that the RTE implementation is in progress.
through a notification® dated 11 May 2011. The rules were

furtheramended in May 2012. The Act 2009 and the Rules

Table 3: RTE Indicators for Tribal schools in Dumka and Pakur district (Source: DISE 2014)
RTE Indicator State Average (%) Dumka (%) Pakur (%)

Formation of SMC and meetings held in the

: 94.7 36 58
previous year
Availability of Drinking Water 93.1 100 75
Availability of Handwashing Facilities NA 82 50
Kitchen Shed for MDM 83.9 73 42

% Issued by Human Resource Development Department, (Directorate of Primary Education), Government of Jharkhand

Impact A ssessment
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In 2014, the Supreme Courtruled that all the schools must
have separate toilets for boys and girls and also directed
all the states to provide the toilet facilities, drinking water
facilities, sufficient classrooms, appointment of teaching
and non-teaching staff, etc.® The court's verdict, effective
from May 9th 2014, made it clear that these norms were
integral to the Right of Children to Free and Compulsory
Education (RTE) Act, 2009. Despite the Supreme Court’s
instructions on the abidance of RTE norms in schools,
most of the government schools, especially those falling
under the tribal belt of Jharkhand, including Dumka and
Pakur districts, are out of the reach of the basic facilities
of Water, Sanitation and Hygiene (WASH). As indicated in
Table 3, Dumka and Pakur perform well below the state
average in all the RTE indicators, except for the availability
of drinking water in the Dumka district.

No Enrolment and Dropout Status

The proportion of children who have not enrolled or
dropped out of school has been declining since 2006
from nearly 9% to 3.8% in 2016 in the age group of 6-14.
However, this proportion is at 16.2% among the children
intheage group 15-16in 2016. The proportion had further
declinedto 2.7% and 13.2% in the age group of 6-14 & 15-
16 respectively in 2018. The increase in school enrolment
may be attributed to a Zero Dropout Panchayats scheme’
implemented by the School Education and Literacy
Department, Govt. of Jharkhand, which encouraged
monitoring of irregular children in schools and their
enrolment by a local group comprising Mukhiya, teachers
and SMCs.

6 Order dated May 09 2014, Available athttp.//www.indiaenvironmentportal.org.in
’ https.//schooleducation.jharkhand.gov.in/

1.2. NSE Foundation-
WaterAid Project

The Rationale for the Project

The NSE philosophy believes in the growth and prosperity
for all. NSE and its group companies strive to impact
the societal transformation through unique, innovative
models in education, elder care, and WASH programmes.
NSE Foundation implements its activities in seven core
focus areas, emphasising three key areas - Primary
Education, Elder Care, and Sanitation and Safe Drinking
Water.

Keeping its continued commitment to providing long-term
support to CSR programmes, NSE and WaterAid India
started the project “Swachh Vidyalaya, Swachh Aadat” in
Jharkhand in March 2017 to focus on School WASH and
strengthen the institutional capacity. The programme
was designed on a rationale that the schools can become
an epicentre (centre-for-change) for bringing out change
in WASH-related behaviour and practices within the
community only when they are WASH-secure.

With the high proportion of toilets being unusable (35%
of Boys toilets and 24% of Girl’s toilets 24%) during
2016, restoring WASH facilities supported with hygiene
education, their O&M and effective engagement of schools
and School Management Committees remained vital for
creating an enabling environment for the behavioural
change at the school and community level. At the same
time, the government’s support, especially for O&M
of WASH facilities, is also critical to keep the facilities
functional and usable for students.

With its unique set of interventions, the Project was
also expected to demonstrate a model of processes
and partnerships, which would have the potential for
replication in the State.

Impact Assessment



Project Objectives

The ‘Swachh Vidyalaya, Swachh Aadat’ project focused
on 312 government schools in Dumka and Pakur Districts.
The Project was implemented over a period of three years
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(2017-2020) and in phases covering 104 schools each
year. The project had set the following objectives.

To influence and Advocacy for effective School WASH facilities, making WASH an
integral part of school development plan fund flow mechanism

- Ensuring increased allocation of funds

» Government processes and funds will also be leveraged to support

Objective

« Advocacy through training and capacity building of key stakeholders

To create and strengthen school institutions to effectively deliver on their

responsibilities on WASH issues

« Strengthening of School Management Committee
« Role of SMC in School Development Plan

- Restoring WASH structures

« Capacity building and Training of students on WASH; school teaching staff on

WASH behaviours
« Capacity building of WASH ambassadors

Objective

Toraise awareness and behaviour change among school children and their communities
on good hygiene practices, including menstrual hygiene

» Awareness on MHM

« Advocacy with school authorities to embed Menstrual Hygiene Management
- Menstrual Hygiene Management training for teachers and students
« Celebration of MHM Day, Global Handwashing Day, World Toilet Day and World Water

Objective

Day with School Children to amplify the WASH agenda.

« Health & Hygiene promotion activities in communities:
« MHM Promotion in Communities

Fig. 5. Project Objectives

Theory of Change

Overall, the project targeted creating an enabling
environment at the school level to foster hygiene practices
with the partnership of schools, SMCs, Communities and
the Government. If the project creates the usable WASH
facilities, puts the O&M mechanism in place, activates
the SMCs to support O&M, and enhances the support to
keep the facilities functional by leveraging the support
from the government and hygiene practices improved

Impact Assessment

through awareness, it can lead to the project’s central
idea of creating schools as “centres of change”, which
will eventually influence the hygiene behaviours at the
community level, thus creating an enabling environment
for the schools and for the entire community to sustain
the hygiene practices. Based on the programme design, a
simplified Theory of Change is developed and presented
below in Table 4.
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Table 4: Theory of Change based on the programme design

Project
Sr. No.

Objectives

To influence
and advocate
effective school
WASH facilities,
making WASH
an integral part
of the school’s
development
plan fund flow
mechanism

Launch event inviting key
stakeholders explaining
the purpose and plan of the
project

Showcasing school WASH
in key Government events

Meeting key Government
officials with specific
demands

Presenting findings of

the baseline survey and
Infrastructure assessment

Funds leveraged
from the Govern-
ment for O&M of
WASH Facilities in
target schools

WASH Facilities
remain usable all
the time in target
schools

WASH becomes
an integral part of
the Government’s
school WASH plan
and resource allo-
cation

tively deliver
their responsi-
bilities on the
WASH issues

Prepare DPRs and School
Development Plans
(DPRs act as evidence for
estimating the need and
costs)

Federation of SMCs
Train the teachers on WASH
Train the students on WASH

Development of SMC tool
for the WASH infrastructure
monitoring

edge and practices

the target schools

T Imp act Assessment

with officials - highlighting Enabling
environ-
B ment

Media engagement ereated At
the school

To create and Train SMCs on hygiene, The capacity of SMCs take in- level for
strengthen the O&M, regular meetings, | SMCs, teachers formed action on sustained

school institu- participation and ' and students built | improving and hygiene
tions to effec- School Development Plan | on WASH know!- sustaining WASH in | practices



Sr. No.

Project

Objectives

WASH Infrastructure —
innovations to be locally
suitable

Undertake repairs/
restoration of WASH
Facilities

Improved WASH
facilities available
in target schools

Executive Summary

WASH and
hygiene facilities
used by students
at the schools
for maintaining
hygiene

27

To raise aware-
ness and
behavioural
change among
the school chil-
dren and their
communities
about the good
hygiene prac-
tices, including
menstrual
hygiene

Impact A ssessment

Develop appropriate IEC
materials on hygiene and
MHM

Training of the teachers

and students, child cabinet
and WASH ambassadors on
hygiene and MHM

Frontline workers (JalSahiya

and Anganwadi worker
training) on MHM

Regular hygiene sessions by
the teachers and the child
cabinet members

Conduct hygiene campaigns
and events at the schools

Child = Family — Community
influencing behavioural
change among a wider
audience

Hygiene behavioural change
monitoring tool

Install/restore MHM
Facilities in schools

Promote MHM in
communities

Hygiene and MHM
promoted at the
school and com-
munity level

Children adopt
improved hy-
giene behaviours

Adolescent

girls are adept

in managing

hygienic man-

agement of

menstruation

which gives

them confidence

in taking on lead- Improved

ership roles attendance/
less absen-
teeism in tar-
get schools
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1.3. Project Components

Hand Wash
_ O&M
Stations
Toilet
Capacity
Infrastructure Building
Swachh
Vdyalaya
Swachh
Aadat
Drinkin
g Advocacy
Water

Fig. 6: Project Components for Swachh Vidyalaya, Swachh Aadat

The project included three major components:

- Strengthening the institutions and  WASH

infrastructures in schools

« Hygiene education, including the Menstrual Hygiene
Management

« Advocacy of leveraging the government support for
O&M of WASH facilities in schools

It was expected that School Management Committees,
teachers and students would work together to maintain
the WASH facilities and sustain the hygiene practices.
The project intended to enhance the involvement of SMCs
by drawing their attention to situations of WASH facilities
in schools and encouraging them to adopt a greater

role in engaging with the schools and the government in
leveraging funding support for the maintenance of WASH
facilities.

The component of hygiene education included hygiene
events and Child to Community Outreach interventions
to influence the hygiene practices at the household and
community level and enhance their knowledge on MHM
to address the related taboos among the households and
communities.

The component of advocacy linked interventions included
influencing a larger set of schools in the district and the
government functionaries at the district and block levels
to ensure:

« Implementing the RTE (Right to Education) linked to
WASH

- Leveraging the Government processes and funds to
support the Operation and Maintenance (0&M) of
WASH facilities in schools and the hygiene education

« Instilling accountability in the system and efficient
Grievance Redressal System

Various hardware and software interventions included in
the project are listed below.

Impact Assessment



Development/ Upgrade/ Renovation of Wash

Facilities

Assessment of the existing WASH infrastructure

Rehabilitation/restoration of WASH
infrastructure, which also included construction
of new facilities where needed. The facilities
included:

«  Water (drinking water source/distribution,
water lifting devices, water storage systems)

« Sanitation (toilet blocks for boys and girls
and CWSN students), liquid and solid waste
management

« Hygiene (hand wash stations, incinerators
to dispose of MHM Waste)

c. Preparation of DPR for assessing the funding
requirements
d. Leveraging of funds from Government and Other

Sources

Behavioural Change Activities to Enhance the
Capacities of Students and Teachers

a.

Making children the monitors of hygiene
behaviour within the school through Child
Cabinets and WASH ambassadors by way of
training and monitoring

Conducting various hygiene promotional events.
e Observing various days at schools

« Sensitization of parents and community
members through Child to Community
outreach activities

«  Community campaigns

Development of training materials for students,
teachers, and SMC

- Handbooks, IEC Material, Wall Paintings
« Hygiene sessions at the school

Strengthening of School SMC, which includes
all the stakeholders like the parents, teachers,

Impact Assessment
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Operation and Maintenance of WASH
Infrastructure

a.

Assessment of budget requirement of schools
related to recurring expenditures for Operation
and Maintenance (O&M) activities

Developing the systems for regular/periodic
inspection and assessment of water and
sanitation facilities by an appropriate group of
persons as appointed by the SMC

Discussion with stakeholders on issues of
regular maintenance of facilities, regular supply
of cleaning materials, consumables like soap,

disinfectants, brooms, brushes, buckets, etc.

Strengthening and sensitization of School
Management Committee on Operational and
Maintenance issues concerning WASH

Sensitization of parents and community

government officials, etc., for creating a demand
for WASH and leading to a sustainable WASH-
secure environment

Spreading the best practices of WASH in the
schools to the nearby communities

Advocacy and Convergence

a.

Advocacy at District, State and National level for
mainstreaming WASH in the school curriculum.

Strong connect with the local government
officials in Jharkhand to ensure the local
government bodies like PRI recognize WASH
as an important agenda and influence for larger
fund allocation.
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1.4. Profile of Schools
Covered under the Project

The project covered 156 schools from each of the districts
of Dumka and Pakur, totalling 312 schools over a period
of three years, covering three blocks in each of these

districts. The year-wise targeted blocks and schools are
listed in table 5. The detailed list of all 312 schools is
attached in Annexure 1.

Table 5: Year-wise intervention in schools

2017 - 18
Pakur

2018 -19

2019 - 20

Total No. in Districts

2017 - 18
Dumka

2018 -19

2019 - 20

Total No. in District

Grand Total

The project largely covered the government’s primary
and upper primary schools and a few schools with the
secondary education. The majority of the schools covered
were co-education schools. The profile of the schools
covered under the project is presented in table 6.

Implementation Arrangements

The project was initiated and funded by NSE Foundation,
and WaterAid undertook the implementation of the
project, a leading non-governmental
organization focused exclusively on improving people’s
access to safe water, improved sanitation and hygiene

international

Maheshpur 41
Pakuriya 11
Littipara 16
Pakuriya 36
Littipara 52

156

Raneshwar 52

Raneshwar 33

Dumka 19
Dumka 16
Sikaripara 36
156
312

(WASH) in the developing countries. NSE and WaterAid
entered into Project Agreement on 23.02.2017. CINI and
Gram Jyoti were the localimplementing agencies engaged
by WaterAid. CINI worked in Dumka and Gram Jyoti in
the Pakur district in 2017-18, and later on, it was Gram
Jyoti that worked in both the districts until the project
closure in 2020. WaterAid gave the strategic support and
monitoring and supervision support. NSE appointed TTC
Glocal as the auditing agency to assess the progress and
provide recommendations.

Impact Assessment
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Table 6: Profile of schools covered under the project

Category of School Year 1 Year 2 Year 3 Total
Primary 67 52 36 155
Primary, Upper Primary 33 38 61 132
Primary, Upper Primary, Secondary 2 9 6 17
Secondary 1 3 1 5
Co-education 103 98 103 304
Girls Education 0 4 1 5
Accurate Data Unavailable 1 2 0 3

School Management

Government 100 102 104 306
Private 3 0 0 3
Accurate Data Unavailable 1 2 0 3

Total Number of Boys 4472 850 7288 12610
Total Number of Girls 4314 990 7134 12438
Total Number of Children 8785 1840 14207 24832
Number of Boys with Special Needs 20 17 21 58
Number of Girls with Special Needs 27 25 25 77
Total Number of Children with Special Needs 47 42 46 135

Teachers’ Strength

Total Number of Male Teachers 190 22 205 417
Total Number of Female Teachers 69 5 142 216
Total Number of Teachers 259 27 343 629

Total Number of Sanitation Workers*

4

13

*Most schools are marked as ‘0’ sanitation workers, data not available

Beneficiaries and Stakeholders

Students at the targeted schools are the primary
beneficiaries of the project, while their household
members and community members remain the secondary
beneficiaries of the project. Teaching staff, SMCs, district

Impact A ssessment

administration and State level government are also
the beneficiaries of the project due to the institutional
strengthening component of the project.
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02 Evaluation Scope &

Methods
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2.1. Location and Context

NSE Foundation intended to evaluate the quality of the
project’s implementation, relevance, and impact by
engaging an external organization. Taru Leading Edge was
chosen to conduct the impact assessment of the project.

Evaluation Objectives

The broader evaluation objectives were to evaluate and
assess the project design considering the outcomes and
outputs planned, engagement of various stakeholders at
the school and community level, behavioural practices
at the school and community level, and advocacy efforts
to leverage the government’s funding support for O&M
of WASH facilities in schools. The specific objectives as
outlined in the Terms of Reference are as below:

e Undertake an evaluation of the project design and
efficacy

« Collect data and obtain perspectives of various
stakeholders such as beneficiaries, community
members, SMC members, teachers, relevant
government department staff on the project and
sustainability issues of assets created under the
project

« Evaluate the outputs and outcomes

« Assess the impact of WASH assets and behavioural
change at a local,
governmental level.

community, systemic or

- Comparative assessment of different projects and

organizations

« Challenges and solutions

Impact Assessment
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« Lessons learnt and way forward
« Best practices (Model projects)

« Develop an evaluation report

Evaluation Scope

The scope of work included the evaluation process and
evaluation of the quantitative and qualitative indicators
achieved during the project’s implementation and the
impact of the project on the beneficiaries and other
concerned stakeholders. The evaluation of the project
relevance, effectiveness,
efficiency, impact, and sustainability, and developing
key questions for the evaluation. The assessment also
included the criteria such as target versus deliverables,
community adoption, advocacy with the government
agencies, institutional strengthening where applicable
and sustainability once NSE Foundation exits these
projects.

included five themes of

Evaluation Criteria and Questions

Based on the Terms of Reference, Taru has developed
the following criteria and evaluation questions under
the given five themes. These questions have been
developed considering the inputs, outputs and outcomes
expected out of the project. The questions have assisted
in evaluating the project objectively on a qualitative and
quantitative basis and assessing the efficacy of the Theory
of Change Matrix (Table 7) used for the project.



34

Evaluation Scope & Methods

Assess the extent to which
the Project is suited to the
priorities of the Govern-
ment and target popula-
tion.

Assess whether the Proj-
ect’s intended results at
the outcome level have
been achieved and why/
why not.

Assess the extent to which
the relationship between
inputs and outputs is
timely, cost-effective, and
expected standards.

Assesses the positive
and negative, primary
and secondary long-term
effects produced by the
Project, whether directly
or indirectly, intended or
unintended.

Assess the extent to which
outputs, outcomes and im-
pact have been sustained
or likely to be sustained
after the Project Support
has ended.

Table 7: Profile of schools covered under the project

To what extent, the Project interventions aligned with the priorities of Government's
WASH in the schools?

To what extent, the activities and outputs of the Project were consistent with the ex-
pected results?

To what extent, the expected results of the Project were clearly defined?

To what extent, the implemented activities were consistent with the Project design?

To what extent, the intended results at the outcome level have been achieved?

To what extent, the Project succeeded in providing adequate and functional WASH and
MHM facilities to the school students?

To what extent, the Project contributed to addressing the gender equality in the provi-
sion of WASH Facilities?

To what extent, the Project addressed the WASH needs of children with special needs?

To what extent, the Project contributed to a better knowledge of hygiene and MHM
among the students and teachers?

To what extent, the Project contributed to the improved O&M of WASH facilities in
schools?

To what extent, the project strengthened the SMCs to leverage the funds and act as a
grievance redressal institution in the school?

To what extent, the Project has been able to utilize the Project budgets?

To what extent, the Project has contributed to the use of WASH facilities by students in
schools?

To what extent, the Project succeeded in effective engagement of Communities, SMCs,
Teachers and Students to a sustained monitoring and maintenance of the WASH facili-
ties at schools?

To what extent, the Project contributed to a change in handwashing practices at critical
times?

To what extent, the Child to Outreach activities have contributed to improving the
hygiene knowledge, practices and addressing the taboo related to MHM among the
households and communities?

To what extent, the Project Model has the potential for replication?

To what extent, the Project has contributed to creating an enabling environment for
sustaining the hygiene practices?

To what extent, the Project contributed to a change in the school enrolment and atten-
dance rate among boys and girls?

To what extent, the engagement of Communities, SMCs, teaching staff, and students will
continue to monitor and maintain the WASH services in schools?

To what extent, the Teaching Staff and Student Ambassadors will continue to promote
the hygiene education in schools?

To what extent, the schools outreach activities will continue to influence the households
and the community hygiene practices?

Impact Assessment
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Institutional
® Challenges &
Strenghtening

L)

Recommen-
dations toward

Course
Correctio

Learnings,
Applications
through
Studies

Fig. 7. Project Visions, Goals & Target

2.2. Evaluation Design

The evaluation process comprised three phases of a)
Document review and consultation meetings, b) Field
investigations and c) Analysis and development of impact
assessment report. The assessment was designed to
draw quantitative and qualitative data using the primary
and secondary sources made available and collected
by Taru’s team. Qualitative data was collected largely
through observations, consultations with key stakeholders
(students, teachers, SMCs, Parents, Community members)
in the field and others, including WaterAid, Partner agency
and select government officials. The field investigations
were carried out in select yet representative 60 schools
and communities in the project districts, sufficient to
capture the project interventions and impacts.

The Theory of Change framework given in Table 4 was
used to understand the project interventions and their
impact and explore the potential linkages and reasons for
their effectiveness.

Document Reviews & Consultation
Meetings

Taru team undertook a document review of the primary
data such as the project agreements (NSE, WaterAid),
documents, progress reports, auditors (engaged by NSE)
reports, published literature by the NSE Foundation and
other collaterals, etc., to develop a clear understanding of
the project and processes that went in its implementation.
The Team also reviewed the government policy and
several project documents related to WASH in schools,
implementation of RTE Act provisions, and flagship
programmes of Swachh Bharat and National Rural
Drinking Water Programme (NRDWP) for understanding
the priorities and efforts of the State and National
Governments on WASH in schools. The team held several
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consultations with the team of NSE Foundation, WaterAid,
Auditor (TTC Glocal) and Partner organization (WaterAid
India) to get an overall perspective on the “Swachh
Vidyalaya, Swachh Aadat” project and insights into the
specific issues of the project.

2.3. Field Investigations and
Consultations

Sampling Approach — Selection of
Schools & School Profiles

Out of the 312 schools that were part of the project
intervention, 51 schools were selected to be surveyed
for the assessment study. The selected 51 schools were
among the six blocks covered in these two districts, as
shown in Table 8. The selected sample is considered
representative of the project schools in the Dumka and
Pakur districts. A block-wise approach was followed in
Dumka and Pakur districts. From each district, three
blocks were selected — sampling distribution was done by
picking up of school locations. The typical Male to Female
ratio in sampling was taken at 50:50. As agreed with the
NSE Foundation Team, a total of 51 schools, including
their communities, 25 schools from Dumka and
26 schools from Pakur, were selected for carrying
out the field investigations and consultations with
stakeholders. Overall, the investigated 51 schools
covered 10,833 students and 233 teachers, which
represented approximately 43% of students and 37%
of teachers among the 312 schools. As shown in Table
8, among the 51 schools surveyed, 49 schools were co-
educational, and two were all-girls schools.
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Table 8: List of schools surveyed for Impact Assessment

Behrabank

Darbarpur
Ghatrasikpur

Dumka Kurwa

Parsimla
Rampur
Ranibahal
Brindabani

Dakshinjol

Gobindpur

Dumka Ranishwar

Haripur
Rangalia
Taldangal
Barmasia
Dhaka
Gandrakpur
Shikaripara | Kuspahari
Kuspahari
Shikaripara
Shivtalla
Jabardaha
Littipara
Littipara
Sonadhuni
Taljhari

Kanijhara

Khanpur

Pakur Maheshpur

Pokhariya
Silampur
Khaksa
Moglabandh
Pakuria
Pakuria

Rajpokhar

Total No. of surveyed schools

Kadokhicha 1 | UPG Govt Ms Kad Okhicha (20110113701)

Kulungu
Rasikpur
Kurwa
Bagnal
Panjanbana
Kathaldiha
Tongra
Jamjuri 1
Gobindpur
Kalakata
Boradangal
Dhakajol
Barmasia
Dhaka
Gandrakpur
Kuspahari
Kalhajor
Shikaripara
Ranga
Hiranpur
Hethbandha
Sathiya
Kariodih
Englishpara
Ramnathpur
Pakripara
Makdampur
Sarsabandh
Amakona
Pakuria

Rajpokhar

UMS Kulungu (20110117201)

Govt PS Durgasthan (20110124601)

Govt Sri Ra KR AS MS Dumka (20110117704)
Govt Ra MS Bagnal (20110101501)

UPG Govt MS Panjanbona (20110122301)
UPG PS Kathaldiha (20110115201)

UPG MS Tongra (20110221701)

Govt MS Jamijuri (20110209601)

UPG MS Chockthikr (20110208401)

Govt PS Kalakata (20110220401)
Upgrade Govt Ra HS Boradanga (20110222801)
Govt MS Dhakajol (20110207001)

KGBV Barmasia (20111024106)

Upgrade Govt HS Dhaka (20111005402)
MS Gamra (20111007601)

UPG MS Kuspahari (20111015201)

UMS Kalhajor (20111012701)

Govt Ra Ka MS Shikaripara (20111024101)
UPG MS Ranga (20111022001)

MS Hiranpur (20100905901)

UPG MS Hethbandha (20101110601)
UPG MS Sathiya (20101102801)

UPG HS kariodih (20101104801)

UPG MS Englishpara (20100700301)

UPG MS Ramnathpur (20100710601)

PS Pakripara (20100721201)

UPG HS Makdampur (20100705702)

MS Sarsabandh (20100800701)

PS Amakona (20100800801)

KGBV Pakuria (20100809902)

UPG MS Rajpokhar (20100800000)

51

Impact Assessment
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Fig. 8: Profile of Surveyed Schools

Sampling Approach - Stakeholders

The Taru team identified the relevant stakeholder groups
important to the overall assessment. This was done
through a detailed desk review step and initial interactions
with Partners, Auditor and NSE Foundation Team, which
helped firm up and identify more relevant important

stakeholders for the assignment. The assessment
touched a wide range of topics as discussed above
for the various stakeholder groups; to create a holistic
and comprehensive picture of the specifics impact
assessment of the programme.

Detailed break-up of the stakeholders reached through
the field investigations is provided below.

Conducted by the survey team to assess infrastructure status at the time of

visit to schools

Students were questioned about the programme components and its usage

and impact

Survey was conducted to understand the perception of teachers and
effectiveness of the programme components and its usage and impact

KIIS were conducted with the identified stakeholders to consult and identify the challenges,
receive the feedback and information regarding the programme implementation

Fig. 9: Research tools administered

Impact Assessment
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Table 9: Sample Size Distribution

1. Students 524 students — 3-4 students from each school
2 Teachers/Principals/Headmasters (HM) 51 Teachers/Principals/Headmasters (HM) i.e., 1 in
each school
3. School Management Committees 51 SMCsi.e., 1 SMC in each school
4. Community Members PRIs, Sarpanch, etc. 33 (19 in Dumka; 14 in Pakur)
5. Goye_mment Functionaries, Education Department 3 (in total)
Officials
6. NGO Volunteers (Shikshan Mitras) 3 (in total)
7. Infrastructure Observation Survey 18 Intervention Schools®

2.4. Data Collection and
Analysis

Preparation and Digitization of Tools

Various tools for the field investigations and consultations
were prepared to conduct the assessment in these
51 schools and their communities. These tools were
developed to capture the information required for the
evaluation criteria and questions. These tools included

Field Survey Questionnaire for the quantitative data
collection and IDIs, FGDs checklists and Observation
surveys for the qualitative data collection. The formats
were prepared and shared with the NSE for their review
and, once finalized, were used in the field investigations.
These tools were digitized and adapted by the Taru’s
team on its data collection ODK software (CAPI based)
on Android-Based Tablet PCs to collect information
from various stakeholders. These are attached here as
Annexure 2 for reference. These tools were administered
depending on the purpose of the investigation or
consultation, as listed below.

Table 10: Stakeholders and Tools Administered

1. Students

2. Teachers/Principals/Headmasters (HM)

3. School Management Committees

4, Community Members PRIs, Sarpanch etc.

5 Goygrnment Functionaries, Education Department
Officials

6. NGO Volunteers (Shikshan Mitras)

7. Infrastructure Observation Survey

Survey Questionnaires
In-depth Interviews (IDIs)
Focus Group Discussions (FGDs)

Focus Group Discussions (FGDs)
In-depth Interviews (IDIs)

Focus Group Discussions (FGDs)

Observation Survey

8 Ratio of 3:7 was maintained i.e., 18 schools with Infrastructure intervention and 42 schools with non-Infrastructure (software) intervention.

Impact Assessment



Training of Field Investigation Team

A half-day training session was conducted for the
investigative team (Table 12) by the core study team
members to familiarize them with the study plan and
questionnaires. The training also included explaining
the importance of maintaining the confidentiality of the
respondents’ answers and any additional comments
made. Refinement of the research instruments occurred
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based on the training. To check for the consistencies
before the actual rollout of the tools, a small pre-testing
was also conducted and based on the feedback, the tools
were finalized. The Field Supervisors were responsible for
the concurrent monitoring or spot checks/back checks
and In-Depth Interviews/FGDs.

Fig. 10: Composition of Field Investigative Team

Data Collection through On-ground
Surveys

During the interactions with the key stakeholders, the
findings and information gathered were collated, cleaned,
analysed, and verified. Figure 5 depicts the geographical
distribution of interviews, FGDs and KIIs conducted in
the impact assessment. It also captures the distribution
of the communities investigated.

Data Management and Quality
Assurance

Quality control was ensured both through the digital
and manual means. The following quality control and
assurance practices were incorporated, both for the
process and deliverables.
regularly monitored the on-field by the respective Field
Supervisors during the data collection and interactions.
Field Supervisors ensured that enough samples as per the
sampling plan were collected with good quality of data.

Field Investigators were

Impact Assessment

They also conducted spot checks to ensure quality in the
data collection. To ensure quality, back checks and on-
field supervision was done frequently by the respective
field supervisors during the data collection process. At
least 20% of the total sample size on both the demand
and supply sides were revisited.

Limitations, Constraints and Challenges

The field surveys for the project were conducted
between February 2021 and March 2021. Due to the
prevailing COVID-19 pandemic during this period and
the enforcement of government lockdown orders to
ensure public safety, the assessment surveys faced a
few challenges. Due to the closure of the schools, it was
difficult to get in touch with the SMC members. This
required the field team to visit the school multiple times to
cover the sample targets. Despite these constraints, the
survey was completed and was able to fulfil the sample
size as planned.
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Fig. 11: Geo-tagged location of schools, FGDs & KIIs conducted during Impact Evaluation survey
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Key Findings

The project evaluation follows the Theory of Change
and the related evaluation criteria, and the questions
developed the project inputs-outputs-
outcomes and impacts, desired and achieved. The
evaluation also analyses the reasons for achievements
or no-achievements of outputs and outcomes, and such
analysis is based on the available data and feedback
obtained from the surveys and consultations with the
stakeholders. The detailed outcomes and survey findings
are attached in Annexure 3: Findings from Observation
Survey; Annexure 4: Findings from Students’ survey; and
Annexure 5: Findings from Teachers’ survey.

to assess

Key Outcomes and Impact

The project aligned with the National and State priorities
of providing WASH facilities in schools, Child Participation,
School community linkage through active SMCs and
holistic School Development Plan (SDP) as reflected in the
RTE Act. The Project interventions of restoring the WASH
facilities supported with hygiene education, their O&M,
and effective engagement of schools and communities
remained vital and highly relevant for sustaining the
hygiene practices and creating an enabling environment
for behavioural change at the schooland community level.
The assessment finds that the activities designed were
coherent and consistent with the outputs and outcomes
of the project and the ongoing flagship programme of
Swachh Bharat and Swachh Vidyalaya.

The following objectives set for the project have been
substantially achieved:

1. Advocacy with the government

2. Strengthening the school institutions on the WASH
issues

Impact Assessment
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3. Hygiene promotion for behavioural change among the
students and communities

The key outcomes and impacts of the projects are:

«  WASH-secured environment created in all the
schools through awareness generation, retrofitting of
the WASH facilities, collective engagement of SMCs,
teachers and students for O&M and monitoring, and
innovations. All the 312 schools had the provision
of water; in 52 schools new/existing sources were

constructed or improved.

In all the schools, handwashing facilities installed or
retrofitted, with 77% of schools reporting adequate
provision of consumables for handwashing 79%
schools reporting clean toilets.
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SMCs capacitated and collaborated with the
Government on the issues of O&M of WASH
facilities. Capacity of SMCs was built to assess the
WASH facilities in schools, develop budgets for
improvements and O&M of facilities, and engage
with the government to leverage funds. SMCs were
federated in all the blocks for putting collective
demands before the government to provide the
funding support for O&M of facilities. The project
strengthened the collaboration of the government
and the SMCs on the issues of O&M of WASH facilities.

Improved resource allocation by the government for
improvements and O&M of WASH facilities in schools.

Hygiene practices accelerated in all schools through
training and provision of adequate and equitable
WASH facilities for boys and girls. Practices sustained
through the school-level monitoring of hygiene
behaviours by WASH Cabinet and Ambassadors.

« Enhanced knowledge and practices of MHM by
adolescent girls through awareness programmes,
facilitating access to the provision of napkins and
disposal facilities at the school level. Seventy-six
percent adolescent girls reported awareness on MHM
and 65% schools reported to have sanitary pads
available in schools.

- Motivated children catalyzing behaviour change in
their families and communities through community
outreach activities, which have enhanced the
awareness on key hygiene practices, including
those of MHM and O&M situations of WASH facilities
in schools. Sixty-five percent students reported
handwashing with soap at critical times at home by
their family members and siblings.

Fig. 9 given below summarizes the achievements of the
project under the themes of relevance, effectiveness,
efficiency, impact and sustainability; the subsequent
sections discuss the related details.

«  Government addressing gaps in WASH infrastructure adequacy and improving the content and quality of

teachers and SMC training

« Adolescent girls aware in managing menstrual hygiene and confident lead the change

« Motivated children are catalyzing behaviour change in their families and communities

« Trained and committed school management committee advancing WASH standards and sustainability

in schools

« 40,000 children and their families have been impacted

Impact Assessment
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The projecthasbeen designed onthe needidentified through baselineandinfrastructure assessment

The project design and delivery has been consistent with Government laws (RTE) and flagship
programme Swachh Bharat and Swachh Vidyalaya

The allocated resources have been used on the intended purpose ensuring value for money

Influencing the government to adopt the recommended changes allocated resources

Capacitated SMC demonstrating efforts to improve and sustain the changes

Improved knowledge and practice of handwashing among children and menstrual hygiene among

girls

The project has addressed sustainability from design stage — school institutions like SMC and Child
Cabinet are trained and play their intended role in leading the change from within

Accessible toilets for disabled children and separate toilets for girls

Fig. 12: Key achievements of the Project

3.1. Relevance

To what extent, the project interventions
aligned with the priorities of Government’s
WASH in the schools?

The project aligns with the National and State priorities of
providingthe WASH facilitiesinschools, Child Participation,
School community linkage through active SMCs and
holistic School Development Plan (SDP) as reflected in
the RTE Act. Various State-sponsored initiatives for WASH
in the schools were being implemented at the time of the
Project launch in 2017 and later reflected the stronger
need for improving the WASH facilities and practices at
the school level in the State.

In 2017, two major interventions were being implemented
in Jharkhand:

a. ‘Swachh Vidyalaya: Swasth Bachhe’ initiative
launched in 2015-16 with UNICEF support and

Impact Assessment

convergence with the Department of Water and
Sanitation and Department of Rural Development,
and aimed at ensuring the availability of separate
toilets for boys and girls and adequate water.

Swachh Vidyalaya Puraskar, which was launched
in 2016 by the Ministry of Human Resource
Department, Government of India, and being
implemented in Jharkhand, encouraged maintaining
cleanliness and hygiene in schools through voluntary
efforts of schools. Clean schools were ranked
and awarded by the State. The initiative was later
continued from 2019-20 by the State using its fund.
These interventions, however, lacked the emphasis
on maintenance of WASH facilities for the sustained
hygiene practices and did not focus much on
strengthening the linkages of SMCs and communities
with the schools.
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Fig. 13: Wall painting about school cleanliness

Community Participation is one of the major aspects
under the Right to Education Act 2009. Samagra Shiksha
Abhiyan (SSA)?is the initiative of the Government of India,
being implemented in Jharkhand, promoting universalized
elementary education and establishing a strong linkage
between the school and community and developing a
sense of community ownership of schools and schooling
processes to create an enabling environment.

With the high proportion of toilets being unusable
(35% of Boys toilets and 24% of Girls toilets) during
2016, the Project interventions of restoring the
WASH facilities supported with hygiene education,
their O&M and effective engagement of schools
and communities remained vital and highly relevant for
sustaining the hygiene practices and creating an enabling
environment for behavioural change at the school and
community level. Bringing in government support,
especially for O&M of WASH facilities, is also a highly
relevant intervention of the Project to ensure that the
schools and the SMCs are supported to keep the WASH
facilities functional and usable for students.

To what extent, the activities and outputs
of the Project were consistent with the
expected results?

There was no readily available framework of activities-

outputs-outcomes for the project. However, the NSE-
WaterAid CSR agreement reflects the activities under the
project objectives and outcomes as separately defined
for the direct and indirect beneficiaries. Activities-
Outputs and Outcomes have been broadly reformulated
during this assessment based on the understanding of
the project developed through the documents review
and consultations with various stakeholders, including
the NSE Team, and presented in the Theory of Change
Matrix attached in Table 7. As defined by the three project
objectives of influencing government, strengthening
institutions and infrastructures, and hygiene promotion,
the activities are highly complementary and critical to
each other to create and sustain an enabling environment
at schools. Therefore, the assessment finds that the
activities designed were coherent and consistent with the
project outputs and outcomes of the project.

To what extent, the expected results of the
Project were clearly defined?

The results or the outputs of the Project were defined,
but a well-designed framework could have helped to
understand their linkages-relationships clearly with
activities and outcomes in the project. Such a framework
can assist the project partners in developing a clear
understanding of the project interventions, results to be
achieved, and the outcomes.

%in Jharkhand, the Jharkhand Education Project Council is the implementing agency for Samagra Shiksha

Impact Assessment



3.2. Effectiveness

The project design in terms of outcomes-outputs-
activities, achievements, constraints and issues have
been reviewed in light of the Theory of Change Matrix,
activities executed on the ground and their contributions
and linkages with the outcomes. The Project design
sounded consistent with the outcomes planned and
related to the State’s priorities and policy contexts for
WASH in Schools programme.

To what extent, the implemented activities
were consistent with the Project design?

The implemented activities were consistent with the
project design to realize the outputs and outcomes as
stated in the ToC tables presented in Chapter 3. The
project made continuous efforts to keep the government
levels and encouraged their
participation and support for the project activities.

informed at various

WaterAid and their partner developed the project
processes around each of the outcomes and implemented
them. There were a few deviations, though, which were
beyond the mandate of the project but done at the
request of the government. These deviations include
technical support to IHHL construction in 20 villages in
the Raneshwar block of Dumka and preparing 48 WASH
Plans for 6 GPs in Maheshpur and Pakuriya blocks of Pakur
District in 2018. As the project could not address all the
elements of SDPs, DPRs focusing on WASH improvements
in schools were prepared to leverage funds from the
government for O&M of WASH facilities in schools. In
the process, preparation of SDPs — which was key in
achieving an outcome of making WASH as an integral part
of the school development plan funds flow mechanisms -
lagged and was not fully achieved.

To what extent, the intended results at the
outcome level have been achieved?

As described in the Theory of Change Matrix, the Project
hadthree majoroutcomesandrelatedoutputs, reproduced
below along with the key indicators (Quantitative and
Qualitative for direct and indirect beneficiaries) and their
targets and achievements for easy reference. The project
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has been able to exceed the targets given for these
indicators, as indicated in Annexure 3, 4 and 5.

The project has achieved the outputs fully, except for
that the funds leveraged from the government were from
various other sources rather than through the preparation
of SDPs as envisaged under the project design. Funds
were leveraged by preparing DPRs for repair and
restoration of WASH facilities in schools, but these were
subject to the authorities’ discretion and funds availability
with them. Regarding the preparation of SDPs, the project
focused on preparing DPRs after 2018 to address the
WASH-related gaps at the school level (as the project
had limitations to address other interventions!® of the
SDPs), an outcome of making WASH an integral part of the
school development plan funds flow mechanisms lagged
and could not be achieved. It seems that the inputs or
activities implemented may not have scaled up to all the
schools and remained limited to a set of schools in certain
areas. Had it been the case otherwise, meaning a definite
set of interventions for all the schools in the project, the
impact and achievements could have been different.

To what extent, the Project succeeded in
providing adequate and functional WASH
and MHM facilities to the school Students?

The project carried baseline surveys during each of the
years of the interventions with a detailed assessment
of the availability and functionality of WASH and MHM
facilities. The project developed detailed designs
and specifications, as a part of the DPRs, for all the
hardware interventions and was used to prepare the
cost estimates and guide the implementation.

3.3. Water

The baseline assessment does not indicate the extent
of water scarcity and water quality issues in the project
schools. However, only 14% (45) schools reported testing
the drinking water source for bacterial contamination in
the schools.

10 Estimate of class wise enrolment, requirement of teachers (class and subject wise), requirement of any additional infrastructure, and any other requirement of

the school.

Impact Assessment
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Fig. 14: PWS leveraged under the project

Hand pump platform improvements were undertaken
in 52 schools (17% schools) to protect the water from
external contamination and improve convenience for
fetching the water.

Water Quality Test reports®! available for project schools
from District Water Laboratory for 2017-18, 2018-19 and
2019-20 indicate no major water quality issues except for
36 schools where marginally higher iron contamination
(max 2.3 mg/lit) was detected. As a part of the field

investigations, Taru’s team did independent water quality
testing for 11 schools on 23 March and 1 April 2021
(Annexure 6). The testing was done at the government
laboratory, and it was found that the water quality was
satisfactory (safe to drink). The Zimba Filter and the
Iron Removal Filters were also provided to schools
to ensure safe access to the drinking water. The
programme also helped the SMCs leverage funds through
the Education department and 14th Finance Commission
for several initiatives to improve the access to water (see
Table 26 for component-wise breakup of funds leveraged).
A total of Rs. 68,40,000 was leveraged for the installation
of a solar water supply system in schools.

Table 11: Interventions to improve the access to water

Water
1 Water Lifting Devices/ FLP 16
2 Hand Pump Platform Restoration 18

18 16 50
18 16 52

T Done by Drinking Water and Sanitation Dn.1 Dumka, Department of Water and Sanitation, Jharkhand
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3.4. Toilets and Urinals

Baseline on Availability and
Functionality

The baseline assessment indicates that nearly 79% of
toilets and 82% of urinals were functional in the project
schools. The Year 3 schools had a large proportion of
defunct toilets compared to the schools intervened in
Year 1 and 2 due to poor maintenance and water scarcity
in some schools. Year 3 schools were in Dumka and
Shikaripara blocks, Dumka, and Littipara block of Pakur
district. Using the design norm of 1:40 for toilets, the
availability of functional toilets was sufficient for boys
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and girls in the first batch of interventions schools in year
1 (Functional toilets 222 vs. required 220). However,
the availability of functional toilets is not sufficient for
the schools of years 2 and 3 (functional toilets 154 vs.
required 222).

According to Taru’s field observation survey, the
functionality of toilets at the end of the project
improved to 88.9% with the improvements in
O&M of toilets.

Construction and Restoration of Toilets

The project interventions included restoring the existing
toiletsand urinals and construction of new toilets to ensure

Table 12: Baseline assessment of toilets and urinals

BOYS Year 1 Year 2 Year 3 Total % Status
Total Toilets 118 106 130 354

Functional Toilets 105 95 75 275 22%
Defunct Toilets 13 11 55 79 78%
Total Urinals 152 148 251 551

Functional Urinals 138 141 175 454 82%
Defunct Urinals 14 7 76 97 18%

Total Toilets 128 142 135 405
Functional Toilets 117 128 79 324 20%
Defunct Toilets 11 14 56 81 80%
Total Urinals 177 167 263 607
Functional Urinals 162 153 182 497 82%
Defunct Urinals 15 14 81 110 18%

Total Toilets 246 248 265 759
Defunct Toilets 24 25 111 160 21%
Functional 222 223 154 599 79%
Total Urinals 329 315 514 1158
Functional Urinals 300 294 357 951 82%
Defunct Urinals 29 21 157 207 18%

Impact A ssessment
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Fig. 15: Status of toilets at the time of the survey (Source: Taru’s Field Data)

thataminimum of one toilet and three urinals each for boys
and girls are available at the school level. Requirements
for restoration or new toilets were estimated as a part
of the preparation of detailed project reports (DPRs)
prepared by WaterAid and Gram Jyoti in consultation with
the concerned SMCs. It was estimated that nearly 321
additional toilets were required in the project schools to
meet the adequacy norm (1:40 for toilets). The project
was able to address 30% of the toilet requirements
(96 against 321 required) through new constructions
and retrofitting, partly from the project and partly by
leveraging funds from the government, leaving a gap
of 225 toilets which means about 33% requirement (225/

(612+67)) was unmet at the time of the project closure.
It was also expected that the concerned SMCs were
expected to take lead and leverage funds for the toilets
where the adequacy ratio was not met. However, there
was not much success of the SMCs to leverage funds and
build the toilets. The following table presents the details
of available and required new & retrofitted toilets in the
project schools.

The project retrofitted 49 urinals (14 in 2017-18, 20
in 2018-19 and 15 in 2019-20), and there was no new
construction of urinals. The project could have retrofitted
or built more new toilets and urinals to fulfil the toilets
requirements in the project schools.

Table 13: Status of Toilet Interventions

2018-2019 248 47 106
2019-2020 265 20 148
Total 759 67 254

14

18 1 22
18 1 22
50 2 44

*NOTE: DPR was prepared in years 2 and 3 of the project based on the Baseline survey. In year 1(2017-18), Gap

assessment was done based on a baseline survey.
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3.5. Hygiene and MHM

As per the baseline assessment conducted before project
implementation, 44% of schools intervened in 2017-18
and 37.5% in the year 2018-19 had handwashing facilities,
whereas only 13.5% of schools in the year 3 in the year
2019-20 were equipped with handwashing facilities for
students and teachers within the school premises. With
the project interventions, there has been substantial
improvement in the provision of handwashing facilities in
the schools. Nearly 310 schools (99% schools) have now
have handwashing facilities (Portable and Permanent
Units) to facilitate handwashing by students.

51
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Before the project implementation, the baseline for all
the project schools indicated that only about 12% of
the schools were equipped with a suitable arrangement
for the disposal of menstrual waste. There has been
significant improvement in disposal arrangements
with the project interventions, and currently, 43.1%
of the project schools, as per Taru’s field surveys,
have established some form of disposal systems such
as dustbins, incinerators, etc. MHM Incinerators were
installed in 39 project schools.

Table 14: Hygiene Interventions

2017-18 2018-19 2019-20
Interventions
(Year-I) (Year-II) (Year-III)
Hygiene
1 Portable Hand Wash Unit 88 86 93 265
2 Permanent Hand Wash Station 16 18 11 45

Table 15: MHM Interventions

2017-18 2018-19 2019-20
Interventions
(Year-I) (Year-II) (Year-III)
MHM
1 Incinerator 9 19 11 39

Fig. 16: Wall paintings done within school campus
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Fig. 17: AGG formation

3.6.Solid and Liquid Waste
Management

There has been a mixed situation on solid and liquid waste
management in schools. The baseline data, presented in
Table 17 below, indicates that 32% of the schools had no
system of solid waste collection and disposal system, 61%
of schools had no disposal arrangement for wastewater,
but a fairly good proportion of schools (95%) had some
arrangements for safe excreta disposal systems for their
toilets.

The project interventions substantially improved solid

waste collection and disposal systems using different
technologies for dry and wet waste within the school
premises. Nearly 195 schools (63% schools) were
targeted to improve the situation there. With respect
to liquid waste, disposal arrangements improved by
constructing new drains in 45 schools (14% schools).
There have been reports?? of the non-utilization of NADEP
pits and utilizing them as regular waste bins despite the
training on maintenance offered to schools.

Fig. 18: Hygiene Kit (Left), Children using dustbin (Right)

2170 Monitoring Report for Year 2 -Q4 and Year 3 — Q1, August 2019
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Table 16: Status of Solid and Liquid waste management

No. of Schools % of Schools

Solid & Liquid Waste Management Status

(Against 312)
Year 1 Year 2 Year 3 Total

Dustbins and segregation within schools 19 5 3 27 9%
Dustbins, segregation and treatment within schools 21 5 4 30 10 %
Only dustbins disposed outside school 220 78 40 338 108 %
Burning 21 6 2 29 9 %
No system 36 10 55 101 32%
Stagnation/No arrangement 69 36 85 190 61 %
Soak Pit 98 27 12 137 44 %
Leading to agricultural farm 43 0 0 43 14 %
Kitchen garden 3 1 0 4 1%
Drainage leading to stagnation 72 26 0 98 31 %
Drainage leading to main drain of village 32 14 6 52 17%

Table 17: Solid and Liquid waste interventions
2017-18 2018-19 2019-20
(Year-I) (Year-1I) (Year-III)

Interventions

Solid and Liquid Waste Management
1 Compost Pit (Wet Waste) 18 84 93 195
2 Dry solid waste pit 18 84 93 195
3 Dusthin round shape 104 24 4 132
4 Soak Pits 13 20 11 44
5 NADEF (Compost Pit) 2 20 11 33
6 Drains 16 20 9 45

To what extent, the Project contributed to addressing the gender equality in the provision of

WASH Facilities?

The field investigations confirmed that all the schools visited (51) had separate toilets for boys and girls, in conformity
with The Right of Children to Free and Compulsory Education Act, and thus the project has been able to fully address
the gender equality in the provision of toilets in the project schools.

Impact A ssessment
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Fig. 19: CWSN toilet

To what extent, the Project addressed
the WASH needs of children with special
needs?

Before the project, there were no toilets specially designed
to meet the needs of CWSN students. The project schools
had about 135 children with special needs across 36 out
of the 312 intervention schools. The project has built new
16 CWSN friendly toilets (7 in 2017-18, 5 in 2018-19 and
4 in 2019-20) comprising hand railing and commodes.
These were unisex toilets and built for CSWN children and
demonstration.

Feedback from the TTC Audit report!3 suggests that the
commode toilets were not preferred by CWSN children
indicating a) the need for prior consultations with the
CWSN children for designs and b) the need for training
them to use those toilets.

To what extent, the Project contributed to
a better knowledge of hygiene and MHM
among the students and teachers?

The project demonstrated several initiatives that have
contributed substantially to enhancing the knowledge
on hygiene and MHM and practices at the school and
community level. Communication materials and their
delivery through hygiene sessions, reiterating those

170 Monitoring Report for Year 2 -Q4 and Year 3 — Q1, August 2019
14

improved personal Hygiene etc).

messages through events and campaigns, installing
facilities to practice those behaviours, and setting up
school-based monitoring systems appeared to be the key
drivers to mobilize students and teachers around hygiene
issues in schools.

Several communication materials were developed by the
Project on personal hygiene and MHM. These include
posters, wall paintings, MHM comic books, wall
handing display boards, etc., and distributed to all
312 schools. These were useful materials to reiterate
hygiene messages?*to students and teachers. In addition,
project volunteers initially conducted hygiene sessions
in schools and later on by teachers as per the hygiene
sessions calendar agreed with them. The project has
exceeded the targeted hygiene sessions per school and
conducted follow-up sessions with the schools (average
8 sessions per school against targeted 3) to reinforce the
behaviour among students.

Installation of new handwashing facilities in most schools,
which did not exist initially, might also have substantially
contributed to practising handwashing at schools.

covered 6 hygiene messages (safe handling of drinking water, importance of use of toilet and hand washing in critical times, the waste management process,

Impact Assessment
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Table 18: Solid and Liquid waste interventions

IEC Materials

1 Produced (Nos) 1 1 1
Regular Hygiene
Sessions in

2 School (No. of 312 1522 312
Sessions)

Key Findings
1 1 1 3 3
436 312 522 936 2507

Fig. 20: MHM training in schools

Hygiene messages were also reiterated through various
hygiene events by observing several international and
national days, schools-based activities (competitions) and
organizing campaigns/rallies, Bal Melas at community and
block/district level. These activities remained recurrent
features throughout the year. Notably, opportunities for
CWSN children were also provided to participate in these
events or by organizing special events for them, and their
stories and issues were discussed.

Student-led hygiene and Mid-Day Meal Monitoring

Impact Assessment

mechanisms were developed under the project to sustain
the efforts. The formats were used in schools by WASH
Ambassadors and Child Cabinets to monitor hygiene
behaviours, and it continued in all schools until the end
of the project. These efforts could have been further
scaled up in terms of ranking schools on hygiene scores
and creating a competitive environment for the project
schools. Such a system could have been advocated at the
government level for large-scale adaptations.

Some attempts were made to mainstream hygiene



56
Key Findings

Fig. 21: Handwashing facility near toilet

sessions through morning prayers, integrate with Sanskrit
classesin schools, but these were limited to a few schools
and not scaled up across all schools. Taru’s field surveys
and interviews with students revealed that handwashing
practices had improved greatly with the provision of

handwashing facilities and consumables like soaps, etc.
Students have also been able to influence their families.
COVID has further accelerated these practices, as seen
from the table below.

Table 19: Solid and Liquid waste interventions

Learning at school improved my handwashing
Handwashing before having food

Follow Handwashing practice at home
Handwashing by family members/siblings
Handwashing facility available near the Toilet

Availability of handwashing soaps/liquid

Adolescent girls from schools and women in the
communities were targeted for MHM education in the
project. A participatory and convergent approach was
used to involve schools, Anganwadi centres, Jalsahiyas,
panchayat members, PRI members, and government
officials at block and district level in various awareness
activities on MHM, which included orientation sessions,
observing Menstruation Day, block-level MHM melas and

68.4% NA
68.7% 89.7%
98.4% NA Response based on
the interview of 524
64.7% 88.9% students
92.9%
76.9%

participating in a State-level MHM Campaign of “Chuppi
Todo, Swastha Rahio” (or Speak Up and Stay Healthy)
conducted in May 2019.

It seems that sanitary napkins were largely promoted
in MHM awareness activities, and the use of sanitary
napkins could be an expensive affair for girls in the project
area, predominantly tribal and poor. The project could
have explored other options in line with the traditional

Impact Assessment
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Fig. 22: Handwashing facility at the time of the survey

practices of using clothes, etc., but making them safer and
more hygienic like washing the clothes with detergents
and drying them in sunlight, etc. Menstrual waste disposal
is an issue for schools and households also. It seems that
the promotion of household-level disposal options was
not addressed in the Project.

Impact Assessment

Taru’s field surveys and interviews with the girl students
revealed awareness of the MHM hygiene practices and
provisions at the school level, as indicated in the table
below.
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Table 20: Status of MHM initiatives (Source: Taru’s Field Survey)

Awareness of MHM Hygiene Sessions at schools
Availability of Sanitary Pads at schools

Safe Place available for disposal of Used Pads

76.3%

65.0% Response based on interview of 177
S girl students

47.5%

About the knowledge of Teachers on WASH and MHM in project schools, Taru’s field surveys have revealed that
the project has achieved significant progress in training the teachers compared to the baseline findings, which are

presented below.

Table 21: Status of WASH indicators (Source: Taru’s Field Survey)

Teachers trained in WASH
Teachers trained on MHM

Safe Place available for disposal of Used Pads

To what extent, the Project contributed to
the improved O&M of WASH facilities in
schools?

«  O&M of Toilets

The School Development Plans (DPRs) provided the
maintenance schedules, costs and defined responsibilities
at the school level. The budgets approved to the schools

23.4% 92.2%
Response based on the inter-
o) 0,
5.5% 56.9% view of 51 teachers
47.5%

had the provision of procurement of consumables
(phenol, acid, detergents, handwashing soap/liquid),
cleaning materials (brooms, buckets, mops) and also
minor repairs. There is no sufficient data available to
assess the adequacy of these consumables to keep the
toilets clean and hygienic.

Toilet cleaning arrangements vary in the project schools,

Fig. 23: Child Cabinet Training
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but in most of the schools, the toilets were cleaned by
students and teachers. In a few schools, special cleaners
were appointed, and in others, they demanded to appoint
a cleaner. A few schools used cooks of Mid-Day meals to
clean the toilets. Some formal and uniform arrangements
for cleaning the toilets could have been agreed upon. The
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funds leveraged from the government were largely used
for renovations and repairs of toilets. According to the
field surveys done by Taru’s team, it was reported that
more than half (55%) of the toilets in the surveyed schools
were cleaned once daily, and that is commendable.

Table 22: O&M requirements in schools (Source: Taru’s Field Survey)

Frequency of toilet cleaning in schools

Daily

Responsibility to maintain the toilet’s hygiene
WASH Cabinet

Cleaning Agents Used

Harpic

Source for Purchase of Cleaning Agents
School’s Own Fund

Source for funding Minor repairs

Vikas Fund

Students’ Feedback on the cleanliness of Toilets

Clean

54.9%
52.9%
Response based on the interview of
96 1% 51 Teachers and Principals
100%
68.6%
Response based on 524 students’
799% interview

Fig. 24: Toilet block observed during Taru field survey
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«  O&M of Other WASH Facilities

O&M of Water Systems, MHM Incinerators, and NADEP
compost pits that require reasonable maintenance
remained unclear in the project. The Report'® of TTC
Glocal indicates that MHM incinerators and NADEP pits
were rarely used in schools despite the training and
user manuals provided under the project to schools.
Consultations with teachers and students while designing
the incinerators may have helped enhance the ownership
and use of these facilities. It appears that inputs on water
quality testingand remedial actions, cleaning of the toilets,
dos and don’ts to be followed, cleaning of septic tanks or
leach pits and maintenance of other WASH facilities would
have been more useful for schools and SMCs to know and
understand the remedial actions to keep them functional.

To what extent, the project strengthened
the SMCs to leverage funds and act as

a grievance redressal institution in the
school?

WaterAid and their partner were able to leverage their
relations with the government to inform the government at

various levels on a continuous basis, advocate on various
issues, and disseminate the learnings on the project. It
also encouraged the participation of government officials
in various project activities and helped mobilize schools
and communities on WASH and MHM issues.

The response on funds release depended on
circumstances rather than a policy and at the authorities'

discretion based on the availability of funds.

Leveraging funds through the preparation of the School
Development Plan was envisaged under the project as an
important output and strengthening the SMCs to prepare
such plans was vital to leverage funds. Preparation of
School Development Plan is the most important power
given to the School Management Committees by the
Right of Children to Free and Compulsory Education Act

Fig. 25: SMC federation meeting at Asansaldanga

15 August 2019, Year 2-Q4 and Year 3-Q1

16 Section 22 (2) of RTE Act 2009 empowers School Management Committees to monitor the working of the school, prepare school development plan and

monitor the utilization of the grants received.
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2009% to evaluate the demand and gaps present in the
school in relation to meeting all RTE/SSA norms and
put together a plan to fulfil those gaps. According to the
Jharkhand RTE Act, the SDP needs to reflect the plan for
school development and related requirement of finances
for three years. The SDP should also consist of three sub-
plans, which consist of the plan for each respective year.
The SDP needs to be submitted to the local authority three
months before the end of the financial year. Apart from
the development plans, the SDP also needs to contain,
estimate class wise enrolment, requirement of teachers
(class and subject wise), requirement of any additional
infrastructure, and any other school requirement.

The projectundertook several capacity-building measures
for the SMCs (encouraging monthly meetings and training)
and attempted to integrate WASH improvements as a part
of the SDPs. Such efforts were made in 2017-18, and
SDPs for 18 schools were improved with WASH-related
actions in Pakur District. However, the Project seems to
have given up on preparing SDPs in the subsequent years
and resorted to preparing DPRs based on school-based
facility assessment to address WASH-related gaps and
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issues at the school level, although WASH plans could
have been one of the sub-plans of the SDPs. Preparing
DPRs, though encouraged learning at the school level,
remained intensive and time-consuming, and there were
reports of delayed submission and approvals, affecting
the development at the school level. Further, DPR being
a technical document, its adaptation by SMCs and its
continuation seems challenging. To mobilize the SMCs
for putting forward the demands to the government on
the school-level improvements, the project focused on
federating SMCs. SMCs were federated in all the blocks
of the project. Federating SMCs is a good idea to create
a platform for them to raise their demands with the
government and could have strengthened preparing SDPs
and their early approvals.

The assessment considers that leveraging the funds
through SDPs was the legitimate and sustainable way of
leveraging funds, thereby strengthening the relations of
SMCs with the government. The process was critical to
making WASH an integral part of the School Development
Plan funds flow mechanism — an important outcome
envisaged by the project. The project, however, missed

Fig. 26: Handwashing and toilet facility
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this process and prioritized other channels of leveraging funds. The project leveraged funds, largely for retrofitting the
WASH facilities in schools, from various sources— Government O&M Budget, MLA Fund, 14th Finance Grant, etc. The
details are as below in Tables 23 & 24.

Table 23: Details of funds leveraged

Funds leveraged 2017-18 (in 2018-19 (in 2019-20 (in :
- Component INR) INR) INR) [al== Achieved
New Toilet construction 210000 210000 gduca“or‘
epartment
Education
Toilet Renovation 307300 125050 97100 529450 department,
SSA
Drinking
water drum
installed
- for storage, .
Ensure Safe drinking 10500 1500 12000 candle water Education
water . ; department
filter fixed,
Bucket &
Tisni have
been placed
New Hand Pump 5000 65000 70000
Education
depart-
Pipe, wash- ment,14th
er, bearing, Finance
Hand pump restored 34900 195580 27900 258380 chain, nut | commission,
bolt, etc., Govt. of
have been Jharkhand,
replaced SSA, Com-
munity con-
tribution
Drain Repair 1000 5700 100000 106700
New Electric Motor 50000 50000
New Soak pit 29400 29400
Rs. 100000
has been
New PCC Road 50000 50000 leveraged
from Mukhi-
ya Fund
New School building 540000 540000 Education
constructed department
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Target

Achieved

New Gate for school 50000 50000
Developing Teacher
Learning Materials. 6500 6500
WASH Teacher learn-
ing materials for the 13300 13300
library.
1000 lit. PVC overhead Education
tank installed 5000 5000 department
14th Fi-
Bamboo boundary wall 20200 150000 170200 nance Com-
mission
Electricity power sup- 1527275 | 28000 1555275 Education
ply connected department
Constructed Kitchen Education
Shed in the school 15000 15000 d
: epartment
premises
A brick boundary wall 10000 130000 140000 Education
has been constructed department
A pipeline of Hand- 14th Fi-
washing, toilet, Urinal, 72900 18000 90900 nance Com-
kitchen units restored mission
Dustbins placed 4400 4400
SLWM steel dustbin 42000 61600 103600
installed
Education
Solar water supply depart-
315000 | 3105000 3420000 ment,14th
system/tank Fi
inance
Commission
K|t§:hen Garden plan- 9000 1500 10500
tation
Inyear 2019 -2020: Six
soak pits Rs. 30,000,
one new HP installed
Rs. 65000.00, two
Summer Sebel Pumps
installed Rs. 60000.00, @ Education
five new solar water department,
tank Rs. 1250000.00, DWSM, PRI
Others 472000 3715000 4187000 six HP Restored Rs. and 14th
12000; nine Solar Finance
Tank Installation RS. Commission
2250000 and two
Summer sebel pumps
Rs. 60000 have been
installed in the project
area.
Rs. Rs. Rs. Rs.
TOTAL 81,5200 | 31,32405 76,80000  108,76155
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The project intended to set up a sustainable and efficient
Grievance Redressal System. As per the state RTE
rules, the SMCs are the first level of grievance redressal
institution for teachers and parents when it comes to
fulfillingthe RTEnorms. The SMCis responsible for bringing
to the local authority's notice any grievance related to
the management of the school and compliance with RTE

norms. Setting up such a grievance redressal system at
the school level would have further strengthened the
engagement of SMCs, Teachers and Students on issues of
WASH. However, apparently, there was less emphasis on
developing such grievance mechanisms in the project.

Fig. 27: Hand pump observed during field survey by Taru

3.7. Efficiency

The project has demonstrated the budget utilization at a level of 95%, and the details are as below.

Table 24: Budget Utilization

Budget 80,26,000 91,60,600 1,02,02,160 2,73,88,760
Utilization 67,28,607 92,69,750 1,00,84,764 2,60,83,121
% Utilization 84% 101% 99% 95%

3.8. Impact

Overall, the project interventions, particularly hygiene and
MHM promotion activities at the school and community
level, have enhanced knowledge among students and
communities and positive change towards recalling the
hygiene messages and practicing them. The provision
of water, toilets, and handwashing facilities further
strengthened hygiene practices and provided students

with opportunities to sustain them. The interventions
have also drawn the attention of communities to the
maintenance of WASH facilities in schools and their
access to students to avoid the open defecation. Capacity
building and Awareness interventions on RTE provisions
and the role of SMCs have been helpful to guide the
SMCs in understanding their role in the provision and
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Fig. 28: Students interviewed during impact evaluation

maintenance of WASH facilities in schools, which is a key
to making WASH secure schools. Strengthening SMCs
linkages with the government by developing SDPs could
have been more impactful in this direction.

To what extent, the Project contributed to
the use of WASH facilities by students in
schools?

As the project improved the water supply in 102 schools
by the installation of water lifting devices and restoration

of hand pump platforms where needed and retrofitted/
constructed toilets in 96 schools and special toilets were
retrofitted/constructed for CWSN students in 16 schools,
the project helped improve the access to water and toilets
to boys and girls in the project schools. The project also
offered special training on WASH for students, which
covered the use of the facilities by them. Following are
the reported figures of access by students in the project
schools. The number of children reported is based on the
current student strength of the schools.

Table 25: Indicators and targets achieved (Source: WaterAid Data)

Models toilet for children

1 with special needs 2 7 5 2 4 6 16

p  No.ofschools gaining 19 19 19 19 19 19 57 57
access to drinking water
No. of school water ponds

3 tested ensured safe water 104 104 104 104 104 104 312 312
supply

4 | Number of schools with 104 104 104 104 104 104 312 312
access to sanitation
Number of children in the

5 project schools gaining 9100 14332 9100 11039 9100 17538 27300 40200
access to functional toilets
Number of children in the

6 project schools havingac- = 9100 14332 9100 11039 9100 14829 | 27300 @ 40200

cess to safe drinking water

Taru’s interviews with the students confirmed that the access to WASH facilities has improved in the schools.
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Table 26: WASH facilities (Source: Taru’s Field Investigation Data)

Use Water Source Available in School

Quality of Water - Clean

Functional toilets in schools

Functional Urinals in schools

Handwashing facility near the toilet

To what extent, the Project succeeded

in the effective engagement of SMCs,
Teachers and Students to a sustained
monitoring and maintenance of the WASH
facilities at schools?

Several trainings have been conducted in the project
for SMCs, teachers, and students on WASH facilities
and their maintenance. They were also involved in
functionality assessment conducted in schools as a part
of the preparation of the DPRs to seek the funding support
from the government. This certainly helped to raise the
awareness level on maintenance issues associated with
the WASH facilities.

The project introduced the hygiene monitoring tools in
2017 and scaled up to all the schools in 2018. There were
three types of tools developed for Student Ambassadors
and Child Cabinets, and SMC members. These include
a) Monitoring tool for personal hygiene to be monitored
by Ambassadors and Cabinets once in a week b) MDM
Monitoring tool to be used by Ambassadors and Cabinets
once in a week and ¢) School WASH Monitoring Tool to be
used by the select SMC Members once in a month. The
monitoring was followed and supported by the Project to
emphasize the specific behaviours to be strengthened.
However, the scale, intensity, and outcomes of such
monitoring tools were not documented well in the project
to understand the effectiveness of such monitoring tools
and their adaptations.

82.4%
77.9%
Response based on interviews of
96.4% 524 students
87.4%
92.9%

Setting up a grievance system at the school level through
SMCs would have further strengthened the engagement
of SMCs, Teachers and Students on the issues of WASH.
However, the Project did not provide much emphasis on
such systems. Underthe mandate givento SMCs to monitor
developments at the school level and budget provision for
retrofitting and consumables, the engagement of SMCs,
Teachers and Students may continue.

To what extent, the Project contributed to a
change in the hygiene behaviours at critical
times?

There is no baseline available to measure the knowledge
and behavioural change against the change at the end of
the project. However, field surveys conducted by Taru have
indicated that there have been significant improvements
among the students about the hygiene knowledge and
behaviours primarily due to the hygiene inputs provided
and improvements in the WASH facilities.
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Table 27: Key behaviour changes (Source: Field Surveys by Taru)

Learning at school improved my handwashing

Handwashing before having food

Follow handwashing practice at home
Handwashing by family members/siblings
Handwashing facility available near the Toilet

Availability of handwashing soaps/liquid

To what extent, the Child to Outreach
activities have contributed to improving
the hygiene knowledge, practices and
addressing the taboo related to MHM
among the households and communities?

The project mobilized children and district & block officials
to organise community-level campaigns to sensitize them
on cleanliness and WASH behaviours. ‘Chamakta Dumka,
Damakta Dumka’ — a campaign organized in Rameshwar
Block of Dumka was one of the successful campaigns run
in the project in 2017-18. Community-level observation
meetings, hygiene orientations, observing International
and National days, Mobile Swachhta Rath and Exhibitions
were the kind of activities and events used to promote
hygiene behavioursamong communities, including youths,
local women groups and girls, Panchayat Mukhiyas and
members. Swachhta Pakhwada being observed during
1-15 September in Swachh Bharat Mission was also
supported by the project in communities. With school
children rallies and door-to-door visits
were supported in the project to emphasise the hygiene
practices.

involvement,

On MHM, MHM Melas were organized at the block level
for women and adolescent girls for educating them on
the best MHM practices. These melas have attracted the
participation of women and girls in large numbers. MHM
Campaign named ‘Chuppi Todo Swastha Rahio (Speak Up

Impact Assessment

68.4% NA
68.7% 89.7
98.4% NA Response ba;ed
64.7% 89 Cfisa students
92.9%
76.9%

and Stay Healthy) on around World Menstrual Hygiene
Day (28 May) was organized at the village, block and
district level where a large number of women, girls and
block/district officials had participated. Gram panchayat
level MHM sessions were also organized on the safe
MHM practices. The project used various innovative
approaches to reach out to the communities to promote
the hygiene practices and, at times, conducted special
programmes for women and adolescent girls on MHM.
During the FGDs conducted by Taru’s team as a part of the
Field Surveys, community members could recall various
activities conducted at the community level with their
participation. Community members could also recall
the key hygiene messages such as handwashing with
a soap for 20 seconds, handwashing before a meal
and after using the toilets, using the toilets and not
defecating in the open, etc. Community members were
also aware of the need to maintain the WASH facilities
at schools for children to use the facilities and not to
defecate in the open. Overall, the communities seemed
to have gained knowledge on the key hygiene behaviours
due to the project’s promotional activities. The field
surveys also observed that the Pandemic COVID 19 has
helped to intensify the practices and sustain them for a
long time among the households and communities.
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Fig. 29: Awareness material painted at handwashing stations

To what extent, the Project Model has the
potential for replication?

Some of the achievements and innovations of the project,
such as strengthening of SMCs and their federations at the
block and district level, school assessments and budget
preparations for O&M of WASH facilities, innovations
for water-scarce schools (filtration galleries and intake
wells, and use of waterless urinals in schools), monitoring
tools for WASH cabinets, child to community outreach
activities, partnership approach of NGOs-schools and
district administration forimproving the WASH access and
use in schools, innovations in the handwashing facilities
and CWSN toilets, carry a high potential for replication
in WASH in schools programme in the State. Many of the
project’s trained staff members were recruited by the
District Water and Sanitation Missions, which indicates

Fig. 30: Awareness programme at community
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the need for trained resources in the implementation of
the WASH programmes.

To what extent, the Project contributed
to a change in the school enrolment and
attendance rate among the boys and girls?

There is no sufficient data available to assess this impact.

3.9.Sustainability

To what extent, the engagement of SMCs,
teaching staff and students will continue to
monitor and maintain the WASH services in
schools?

The following could be the determinants for SMCs,
teachers and students working together at the school
level:-

1. School Development Plans with WASH Components in
it (for continuous improvements of facilities and keeping
them functional all the time)

2. Grievance Mechanism operated by SMCs (to address
the WASH facility usage related grievances of students)

3. Monitoring tools used by the WASH Cabinets or by
nominated students (for undertaking the assessments
and monitoring the facilities in schools)

4. Continued hygiene education by teachers

5. Continued budgetary support to schools for
procurement of consumables and tools for cleaning the

toilets and water purification

6. Interest and priority of SMCs to continue to work on
the WASH issues and support the students for upkeep
and maintenance of WASH facilities

7. Institutionalization of the entire process through formal
guidelines from the government and their continued
monitoring and demand for SMCs active leadership

Among the above seven factors, the project substantially
tried to address #1, 3, 4 and 6. Critical among all are
the determinants #6 and 7, which essentially rely on the
interests of SMCs and prioritizing the WASH-related tasks

Impact Assessment
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by the government. SMCs were observed to be active as
long as there was external facilitation support available
through the project. There are indications that the interest
levels of SMCs and teachers have diluted with the reduced
level of inputs and support from the Project, indicating the
process required a long-term support. Overall, with the
enhanced awareness of WASH facilities and hygiene, the
collaboration of SMCs, teachers, and students may last
for the short term, but by virtue of requirements of RTE,
determinants #1, 2, and 5 may be carried out by schools
with some minimum level of priority.

To what extent, the Teaching Staff and
Student Ambassadors will continue to
promote the hygiene education in schools?

Again, these are subject to the interests of teachers and
their incentives to do so unless the hygiene promotion
through WASH Ambassadors or Cabinets is accepted as a
policy by the Government.

To what extent, the schools outreach
activities will continue to influence the
households and the community hygiene
practices?

These are dependent on the continued learning
that happens at the school level, and children will
continue to influence the households and, to some
extent, communities as long as the hygiene knowledge
dissemination and practices continue at the school level.
Any dilution on these efforts at the school level will reduce
the influence at the community level. Also, the children
require a platform to engage with the communities
using various opportunities (e.g., observing national/
international days and events). Such opportunities are
dependent on the quality of leadership at Panchayat
and school level and the existence of ongoing
programmes of similar nature.
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These are based on the insights obtained through this
evaluation and consultations with the key stakeholders.
The lessons learned are expected to be valid for similar
programmes and beyond.

4.1. Lessons Learned

The project should have a logical framework
developed at the initial stage to guide the planning,
implementation and evaluations. Such a framework will
also be valuable in deciding the nature of the baseline
data to be collected, which can be valuable to assess the
impacts later.

Mid-term Review of the project is suggested to
review the progress made, any mid-course corrections
required, and plan the remaining project duration with
modified strategies and outputs/outcomes to achieve the
desired objectives and impacts.

The practice of engaging a Third Party to conduct
an independent assessment of progress should be
continued to provide an independent view and insights on
the programme activities and achievements.

In programmes like WASH in Schools, where
children are direct beneficiaries, consultations with them,
especially on infrastructure development, have to be
integrated with the project design. Such consultations
will help to design a child-friendly infrastructure, enhance

children’s ownership, and use of the infrastructure.

Engagement with the government is essential to
bring their support and involvement in the programme
and showcase the programme achievements to them
for scaling it up at their level. The programme should
attempt the government’s engagement and participation
in some of the programme's key elements, which are
under the priorities and policy contexts of the government.
In the project’s case, the preparation of SDPs is where
the government’s participation would have helped to
strengthen the process.
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The project's commitment to improving the WASH
infrastructure was in line with making schools WASH-
secure. The project could address only 30% of the
requirements of WASH Infrastructure in terms of their
retrofitting and making them functional. The project
could have committed more to ensure that the remaining
33% of the unaddressed schools also benefit from
the project interventions. Functional
can accelerate the hygiene behaviours by providing
opportunities for the users to do so and sustain them as
long as the infrastructures are operational and usable.
Funding commitments and meeting deficit, if any, through
additional funding or by leveraging funds from the
government or other sources require closer monitoring to
fulfil the project objectives.

infrastructures

Events with participation from the government would
be useful to disseminate the learnings from the project,
and any takeaways in terms of innovations, processes and
experiences that can be adopted or scaled up through
ongoing programmes at the government level. Due to
the COVID-19 pandemic restrictions, this may not have
happened, but such an event is highly recommended.

The project should plan an exit strategy, which
buld be prepared much before the exit and should
focus on the sustainability elements of the project.
Some suggestions are a) formalizing the key processes
in agreement with the government by issuing guidelines,
resolutions, etc., from government b) building linkages
with other parallel programmes to continue with the
project processes and c) developing mechanisms within
the project (like SMCs federations which will carry
forward the work on their own) to own the processes and
take them forward.

The project intervention duration of one year in
100ls appeared to be ambitious to achieve the given
project objectives considering that the opportunities to
develop processes, obtain approvals from the government
in some cases, and to organize the interventions take
time. Also, there are limitations to implement them with
the fully packed calendars of schools. The Project design
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needs to consider these practical realities and prioritize
interventions with appropriate timeframes.

The project should specify the standard inputs of

» Lead NGO and their partners in the project so that the

quality of interventions can be delivered and sustained

throughout the lifecycle of the project. Such time-sharing

aspects have to be part of the CSR agreements with

the NGOs/Partners. This recommendation is based on
observations made by the Audit Agency in 2019.

The project reports give the impression that
arventions were implemented in schools in certain
areas and not scaled up to all the project schools. The
impact could have been different. As the intervention
timeframe was limited to a year, a definite yet strategic set
of interventions for each school could have been planned
and delivered to all the project schools. Such planning
will follow the resources planning and their deployment
to deliver those interventions.

There have been indications of gaps in the

owledge and skills of WaterAid partners in facilitating
and delivering interventions in the project, particularly
those of technical nature related to water, solid and
liguid waste management, etc. Capacity building
of partners and their staff (volunteers) on these
aspects is critical to the whole process to ensure
that complete and correct messages, information
and guidance is delivered to the project stakeholders
and beneficiaries. An initial period of joint working of
WaterAid and partners staff is recommended as an on-
the-job training and sensitization for the partner’s staff.
Recurrent training is also recommended for the partners
based on the experiences observed and the project
developments.

Fig. 31: Children in School
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Monglabandh Middle School of Pakuriya Block in
Pakur district

Where students take the charge of School Environment

In Monglabandh Middle School, the key responsibilities
of WASH Management are in the hands of Child Cabinet
& WASH Ambassadors. Mr. Pradip Saha, Head Teacher,
proudly says that “Students guide me here for WASH
Management”. He also recalls those days when along
with “Swachh Vidyalaya, Swachh Aadat” programme, the
students, teacher and SMC sat and assessed the status of
WASH and planned time to time how to improve the WASH
status of the school. The students were so enthusiastic
that sometimes it was an uphill exercise for “Swachh
Vidyalaya, Swachh Aadat” team to reply to the queries of
the students in the beginning stage.

Prior to the construction of new & renovation of the
existing structures, the WASH sessions became an
integral part of School Education. With the initiative of
Swachh Vidyalaya, Swachh Aadat” programme, new
hardware structures like Incinerator, Hand Wash
Unit and NADEP have been constructed and major
renovations of toilets have been done.

However, the school did not stop here. Then, under the
leadership of Child Cabinet & WASH Ambassadors, they
have approached the Gram Panchayat Chief & SSA and
could leverage funds for the boundary wall, drain and

platform for HP, etc., from the 14th Finance Commission
and many of these constructions are already complete.
Impressed by these initiatives, especially by the students
in this school, SSA has decided to convert one classroom
as a SMART Class from where digital education will be
imparted to the students.

Last but not the least, Mr. Jiten Verma, President — SMC,
Monglabandh Middle School, proudly says that the
major credit of these go to the Child Cabinet & WASH
Ambassadors. Mr. Tekram Verma, Prime Minister- Child
Cabinet, added that in this school, every student is
required to follow the basic rules of hygiene. If anybody
fails and gets caught, he or she has to face a series of
punishments. Child Cabinet & WASH Ambassadors also
clearly defined the rules for these and ensure that at the
same time these are maintained. As a result, one will find
discipline in a WASH-secure Environment at the school.

Unlike many other schools, MHM is not a taboo here.
Without hesitation, the adolescent girls approach
the Head Teacher or other male teachers for sanitary
napkins during their menstruation period, which is a great
achievement.

Fig. 32: Dustbins installed in school campus
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Rajakiya Middle School of Ranibahal, Dumka
Block in Dumka District

BCC may pave the path towards “Mukhya Mantri Swachh Vidyalya Puraskar”

This institution has an enrolment of 327 students.
According to Mr. Ratan Ozha, Headmaster - Rajakiya
Madhya Vidyalaya Ranibahal, 2017-18, the
institution was deprived of many basic facilities. As a
result, many boys used to urinate outside the school
premises and hardly any student was using the toilets. A
sizeable number of students were not used to wash hands
at critical times. During 2018-19, the “Swachh Vidyalaya,
Swachh Aadat” project started in this school. At the
beginning of the project, Child Cabinet Members &
WASH Ambassadors were selected and trained on
WASH using the Hygiene Module. The teachers were
also oriented on WASH.

until

All these interventions have brought a remarkable
change in the behavioural pattern among the students.
Nowadays, the teachers as well as students do not
wait for the project staff to come for taking the hygiene

classes. The Hygiene Module has become so popular that
the students sometimes read the module even during
recess time in small groups. According to Mr. Samir Pal,
President — SMC, Ranibahal, the school is totally changed
now. Now, all the students wash hands at critical times
with soap. If any student fails to wash hands with soap
and gets caught, the punishment is to bring two soaps the
next day. The collected soaps become the asset of “Soap
Bank” which is maintained by the students. The Child
Cabinet itself has laid this rule. Proud Mrs. Babita Singh,
a teacher of the school, also proudly added that Rajakiya
Madhya Vidyalaya Ranibahal is fully WASH-secure now.
“Swachh Vidyalaya, Swachh Aadat” programme along
with new constructions like Incinerator, Children with
Special Needs (CWSN) Toilet, etc., also could orient the
students towards the good practices on WASH. She is
confident enough that the next year Rajakiya Madhya
Vidyalaya Ranibahal will get the “Mukhya Mantri Swachh

Fig. 33: Various events and activities undertaken in Rajakiya Middle Schools
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Model School Raneshwar, Ranishwar Block in
Dumka district

Piloting Evapo-transpiration Toilet

The Evapo-transpiration toilet has been recently added in
the list of appropriate toilet technologies by the Ministry
of Drinking Water and Sanitation. The evapo-transpiration
toilet was developed and popularized more than two
decades ago by permaculture practitioners in different
countries, especially in US and Brazil. In India, it was tried
earlier in Raibareli, UP. WaterAid has also experimented
with the same technology in Chhattisgarh, Maharashtra
and now in Jharkhand, in KGBV, Raneshwar, and Dumka.

Technology behind this mission: Old tyres are used as
the containment for the faecal digester tank of this toilet.
The tyres are arranged in a tunnel shape and surrounding

it the sand granite chips and the soil are covered. On the
top of the soil, the plants are grown to acquire the sludge
water through the capillary action and seepage from the
tyre tunnel. Thus, the FSM will be properly managed in
the system. On the top, broad leaf plants like Banana and
Cana are planted.

Special features: This is eco-friendly and low-cost
intensive.

Initiative taken in SVSA: Being guided by the above
technology, a toilet in KGBV, Raneshwar has been
converted into an evapo-transpiration toilet.

Fig. 34: Informative activities undertaken in Classroom (Left), Selection of WASH Ambassadors (Right)
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Strengthening and Federation of SMCs

Federating SMCs accelerates Fund leveraging for WASH facilities in Jharkhand

The RTE Act mandates the formation of School
Management Committees (SMCs) in all the schools. SMC
in the School has the prime responsibility to prepare
the SDP and monitor function, fund & functionaries
towards overall school development and thus improved
and functional WASH facilities in institutions. Thus,
effectiveness & active functioning of School Management
Committee ensures improved and functional WASH
facilities in schools as an integrated component of Quality
Education.

But, it was observed that the SMCs were in place in all
schools as per the guideline; however, these institutions
were not active, attentive and accountable. The SMC
meetings were not regular; they were not discussing any
school development issues, rather concentrating on the
utilization of already allocated Govt fund for any particular
work.

Strengthening the SMCs towards effective delivery of
their responsibility on WASH was one of the key strategies
of the project. The following processes were followed
towards strengthening the SMCs and federating them.

« Training to SMC members on their role and
responsibility, WASH vulnerability assessment,
inclusion of WASH Chapter in School Development
Plan, and the process of WASH advocacy influencing
Govt, etc.

« Involvement of SMCs in DPR preparation to identify
the potential WASH structural requirement of their
respective schools and further prioritization of WASH

needs and incorporation in SDP

« Amplified voice of SMC at the block and district level
through SMC federation and demand submission

« Join meeting between PRI and SMC members at the
school level to prioritize and allocate the fund from
FFC, SFC & MNREGA grant

e Submission of DPR to the state and district level
education authority through SMCs for fund leverage

« Memorandum highlighting the WASH agenda was
submitted to the respective MLAs and MPs. The SMC
federations have submitted their respective demand
towards the WASH structure improvement in the
schools to the respective PRIs, Block and District
Officials, and MPs and MLAs

Federating School Management Committees (SMCs)
could trigger them to prioritize WASH chapter in
the school development initiatives and amplify their
voice of demand on WASH facility improvement in
their respective schools. As a result, there was a fund
leveraging to 70 lakhs from the government by November
20109 for either water project or Toilet repairing or urinal
repairing or handwashing or water filter for safe drinking
water provisioning, etc.).

Now, during the Assembly Election period, the SMC
Federations had prepared a charter of demands on
the WASH improvements and submitted to the MLA
candidates of various political parties. The candidates of
political parties had assured the federation members to

Fig. 35: SMC Federation (Left), Training of SMCs (Right)
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Swachh Vidyalaya Puraskar to Englishpara
School, Kanjihara, Maheshpur Block, Pakur

Where students take the charge of School Environment

U.M.S. Englishparain Kanijhara Panchayat of Pakur district
was selected for “Mukhya Mantri Swachh Vidyalaya
Puraskar”. This was the state level award facilitated by
Govt of Jharkhand based on WASH status improvement
and its maintenance by the active SMC. The SMC president
of Englishpara School, Mr. Suraj Sheikh, received the
award from the State Education Minister Neera Yadav at
Ranchi on 26 February 2019. The president appreciated
the input received through the project. This award
became an inspiration to other SMCs to be more proactive
in maintaining the WASH status of the school.

However, the path was not so easy. Mr. Suraj Sheikh
recalls his school days when he was a student. Mr. Abbu
Bakkar, the then Headmaster of the school, used to give
his full effort. Still, the school remained in a very bad
state. Since then, a lot of changes have come. Due to a
special effort in the last two to three years, a number of
structures especially on WASH have come up.

Even after these key achievements, the management
failed to create a WASH-secure environment in the school
campus. U.M.S. Englishpara did not have a boundary
wall as a result of which a handful of troublemakers
often broke the taps of hand wash, dirtied the toilets &
urinals during the non-school hours, interfered during the
academic sessions, etc. After these incidents, the School
Management Committee (SMC) realized the requirement
to construct a boundary wall.

The SMC of Englishpara did not sit idle. In the month of
June 2017, they approached the Gram Panchayat Chief,
but there was no response. However, the school did not

Impact Assessment

lose hope and began the initial measurement & planning
exercise with the community support. They continued
approaching Village Panchayat Chief & SSA repeatedly
and moved the application to the Block Development
Officer (BDO), organized community meetings, etc. As an
outcome, initially an amount of Rs. 20,000 was approved
by SSA for the purpose. With this limited resource, the
courageous SMC began the construction work. Then, the
collective pressure of SMC & community compelled the
Gram Panchayat Mukhiya to discuss this initiative in the
open meeting at Gram Sabha. Ultimately, an amount of
Rs. 64,000 was granted from 14th Finance Commission
for this purpose. Using this finance, a boundary wall and
an iron gate at the front were constructed.

In the words of Ms. Sababa Khatun, Prime Minister — Child
Cabinet —Englishpara, “We have CWSN Toilet, Incinerator,
WASH Unit, Force & Lift Pump connected to Hand Wash
Unit, dustbins for garbage disposal, and separate dustbins
for dry & wet wastes in our school. All these assets are
now protected by a boundary wall. So, we feel that we are
number one in Maheshpur Block”.

In the words of Mr. Arvind Yadav, Headmaster -
Englishpara, “Now, I am assured that WASH structures
like toilets, incinerator, CWSN toilet, hand wash units
are protected in my school. Now, 447 students can use
these properly. Thanks to Mr. Suraj and SMC who had
taken the initiative and constructed the boundary wall. I
feel that in Maheshpur except for the Kasturba Vidyalaya,
no other education institution has such a well-protected
environment from all angles. This success could be
achieved mainly because of the strong will power and
commitment of SMC.”

Mr. Suraj did not stop here. He and other likeminded SMC
Members of Maheshpur have formed a SMC Federation
(i.e., a collective forum of SMCs from where SMCs would
be able to raise their voice to the authorities in a more
effective fashion). This type of federation is a unique one
at least in Santhal Pargana Region.



Annexure

Annexure 1: List of Intervention Schools
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14

15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30

Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR

MAHESHPUR

MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR

KANIJHARA
KANIJHARA
KANIJHARA
KANIJHARA
KANIJHARA
KHANPUR
KHANPUR
KHANPUR
KHANPUR
KHANPUR
KHANPUR
KHANPUR
POKHARIYA

POKHARIYA

POKHARIYA
POKHARIYA
POKHARIYA
POKHARIYA
POKHARIYA
POKHARIYA
POKHARIYA
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR

ENGLISHPARA
KANIJHARA
KATALLA
NURAYI
SONARPARA
KADAMPUR
KHANPUR
MADHOPARA

MAHADEO, NAGAR
MURGADAN GA -2

RAMNATHPUR
TOLASERPUR
ASNADANGAL

JABDIKHAIRI OPA-

RA
MAYOURNA CHA

PAKRIPARA
PATHARGHA TTA
POCHAIBERA
POKHARIYA
SIMALDHAB
TASARIYA
BABUPUR
BAGDUBA
BARMASIYA
BATHANDANGA
BHAGWANPUR
CHAMRAKHI
CHANDRAPU RA
DEVPUR
DHAWABATHAN

UPG MS
PS

UPG PS
UPG MS

UPG MS
UPG HS
UPG PS
PS

UPG MS
UPG MS
UPG PS
UPG MS

UPG PS

UPG PS
PS

UPG MS
PS

UPG HS
PS

PS

UPG PS
PS

UPG PS
PS

UPG PS
UPG PS
MS(MISSION)
UPG MS
PS
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417
98
66
85
129
101
92
71
89
100
57
71
58

63

65
63
110
83
106
44
69
101
27
81
38
42
34
104
93
41



31
32
33
34
35

36

37
38
39
40
41
42
43
44
45

46

47
48
49
50
51

52

53
54
55
56
57
58
59

Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur
Pakur
Pakur
Pakur
Dumka
Dumka

Dumka
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MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR

MAHESHPUR

MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
MAHESHPUR
PAKURIA
PAKURIA
PAKURIA
PAKURIA

PAKURIA

PAKURIA
PAKURIA
PAKURIA
PAKURIA
PAKURIA

PAKURIA

RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR

SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPUR
SHIVRAMPR

MAKDAMPUR

MAKDAMPUR
MAKDAMPUR
RAJAPUR
SILAMPUR
SIRAJPUR
ANGARGARIYA
DOMUHANI
JATANGKHAKHA

KHAKSA

KHANTARGH
UTU KHAKSA

MALIKPUR
MATIYACHUAN
PAHARKHAKSA
PATIYALGARIYA
SARSABANDH

SARSABANDH

MAHULGHATA
DAKSHINJOL
DAKSHINJOL
GULAMSULI
JAMJURI-1
LAKHANPUR
PHAJILPUR

KIRTA
NANDOPUR
NAVPARA
RATANPUR
SHIVRAMPUR

NANDOPUR

NAVPARA
RATANPUR
SHIVRAMPR
MAKDAMPUR
MAKDAMPUR
MAKDAMPUR
RAJAPUR
SILAMPUR
SIRAJPUR

ANGARGARIYA

DOMUHANI
JATANGKHAKHA
KHAKSA
KHANTARGHUTU
MALIKPUR

MATIYACHUAN

PAHARKHAKSA
PATIYALGARIYA
SARSABANDH
SARSABANDH
MAHULGHATA
DAKSHINJOL
DAKSHINJOL

Annexure
UPG MS 51
UPG PS 74
PS 85
PS 99
UPG MS 77
MADARSAESA | g
ATUL ULOOM
UPG HS 197
PS KANYA 96
PS RAJAPUR 27
PSSILAMPUR 82
PSSIRAJPUR 148
UPG PS 83
UPG MS 145
UPG PS 80
PS 87
UPG PS 77
UPG P 137
UPG MS 103
UPG MS 113
UPG MS 82
MS 98
MADARSA KHA- g
RUL ULUM
UPG PS. 32
GOVT.PS. 32
UPG PS. 29
UPG M.S. 94
GOVT.M.S 89
UPG PS. 25
UPG 30

81



82

60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
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Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka

Dumka

RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR

DAKSHINJOL
DAKSHINJOL
DAKSHINJOL
GOBINDPUR
GOBINDPUR
GOBINDPUR
GOBINDPUR
HARIPUR
HARIPUR
HARIPUR
HARIPUR
HARIPUR
HARIPUR
HARIPUR
HARIPUR
HARIPUR
KUMIRDAHA
PATHRA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
RANGALIA
SADIPUR

PRATAPPUR
RAKHALPAHARI
SUJANPURNIJHARI
DIGULI
GOBINDPUR
CHAMPFULLY
TILPARA
CHAPURIA
JAYTARA-2
KALAKATA
KAMTI
JAMGRAM
HARIPUR
PAKURIA
PATUSOLA
RANABAND H
RAGHUNATHPUR
PATHRA
KUCHIADALI
KUCHIADALI
KUKRIBHASA
LAKRAGHATI
MURGABANI
PANCHPAHARI
RANGALIA
RANGALIA
RANGALIA
PALASPARA
BORADANGAL
HAKIKATPUR

UPG
UPG P.S.
GOVT.P.S
GOVT.PS.
UPGM.S.
UPG P.S.
UPG P.S.
UPG P.S.
UPG P.S.
GOVT.PS.
UPG P.S.
UPG P.S.
UPG P.S.
GOVT.P.S.
UPG M.S.
UPG RAH.S.
GOVT.P.S.
UPG P.S.
UPG P.S.
UPG P.S.
N.P.S.
UPG. M.S
GOVT.PS.
UPG P.S.
UPG M.S.
UPG P.S.
UPGP.S.
GOVT.PS.

UPGRADE GOVT

UPG M.S.
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43
26
54
47
159
24
14
49
39
58
40
21
24
40
51
70
69
160
33
25
73
147
40
35
228
30
37

267
78



90
91
92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111
112
113
114
115
116
117
118
119

Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka

Dumka
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RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
DUMKA

DUMKA

RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
DUMKA

DUMKA

RANISHWAR
RANISHWAR
RANISHWAR
DUMKA

RANISHWAR
DUMKA

DUMKA

SADIPUR
SADIPUR
SADIPUR
SADIPUR
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
SUKHJORA
PARSIMLA
PARSIMLA
DHANBASA
DHANBASA
TALDANGAL
HARIPUR
RAMPUR
RANIBAHAL
TALDANGAL
MAHULBONA
BILKANDI

DARBARPUR

TALDANGAL
RANIBAHAL
RAMPUR

HUSENPUR
KHUSDILPUR
NIMBANI
TASARKATA
CHAKPALSA
PAKURIA
PARPALSA
SALTOLA
SALTOLA
SALTOLA
SALTOLA
TANGDAHA
TILABANI
TILABANI
RAGHDIH
BAGNAL
BALJURI
CHAPURIA
CHAPURIA

CHARKAPATHAR
CHOPABATHAN

DASORAYDIH
DEWANBARI
DHAKAJOL
HARIPUR
JAYTARA-1
JHAJHAPARA
KARIKADAR
KATHALDIH A
KATIJORIA

83

Annexure
UPG P.S 47
UPG PS. 27
GOVT.PS. 55
UPGM.S. 81
UPG PS. 49
UPGM.S. 78
GOVT.RAMS.P 224
GOVT.RAMS. 76
UPG PS. 41
UPG PS. 61
UPG PS. 53
GOVT.UPGM.S. 70
GOVT.UPGM.S. 102
UPG PS. 33
UPG PS. 27
GOVT.RAMSB 151
UPG GOVT.PS 83
GOVT.PS. 45
GOVPS. 122
UPG M.S. 83
MS 176
UPG. PS. 61
GOVT.PS. 58
GOVT M.S. 80
UPGM.S 27
UPG M.S. 189
uMms 93
MS 99
UPG. PS. 59
GOVT.UPGM.S. | 240



84

120
121
122
123
124
125

126

127
128
129
130
131
132

133

134
135
136
137
138
139
140
141

142

143
144
145
146
147
148
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Dumka
Dumka
Dumka
Dumka
Dumka

Dumka
Dumka

Dumka
Dumka
Dumka
Dumka
Dumka

Dumka
Dumka

Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka

Dumka
Dumka

Dumka
Dumka
Dumka
Dumka
Dumka

Dumka

DUMKA

RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR

RANISHWAR

RANISHWAR
DUMKA
DUMKA
DUMKA
DUMKA
RANISHWAR

DUMKA

DUMKA
DUMKA
RANISHWAR
RANISHWAR
DUMKA
DUMKA
DUMKA
RANISHWAR

DUMKA

RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR

RAMPUR
TALDANGAL
BRINDABANI
BILKANDI
DHANBASA
TALDANGAL

MAHULBONA

PATJORE
RANIBAHAL
RANIBAHAL
DARBARPUR
RANIBAHAL
BILKANDI

RAMPUR

PARSIMLA
PARSIMLA
BRINDABANI
KUMIRDAHA
PARSIMLA
RAMPUR
RANIBAHAL
PATJORE

PARSIMLA

BILKANDI
BILKANDI
TALDANGAL
BILKANDI
DHANBASA
DHANBASA

KHAYERBANI
KOURSHILA
KULUBANDI
KURAPAHARI
LATULIA
LEYA

MAHULBANA

METELKOND A-2
MURJORA
MURJORA
Naratala
NARATOLA
PAKPAHARI

PANJANBANA

PARSIMLA
PARSIMLA
PORABATHA N
RAGHUNATHPUR
RAMPUR-1
RAMPUR-1
RANIBAHAL
SAGRAMPUR

SALTALA

SANAIPUR

SANTHALI CHAULIA

Sarpahari

SIULIBONA-1
SIULIBONA-2
SIULIBONA-2

UPG. GOVT M.S.
GOVT.UPG.MS
UPGM.S.
UPGP.S.
GOVT.PS.

GOVT UPG.M.S.

UPGRADE GOVT
RAH.S.

UPGP.S.
UPG M.S.
UPG P.S.
UPS

UPG P.S.

GOVT.UPG M.S.

UPG GOVT
M.S.P

GOVT.RA. M.S.
UPG P.S.

UPG P.S.
KGBV

UPG.P.S
GOVT.P.S.
GOVT.M.S.

GOVT.P.S.

UPGRADE
GOVT.RA.

GOVT.PS.
PS
GOVT.PS.
UPGPS.
NPS
GOVT.PS.
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123
68
76
38
108
145

362

68
198
67
24
119
121

285

339
66
60
399
121
38
510
60

125

26
72
45
37
50
68



149
150
151
152
153
154
155
156
157
158
159
160
161
162

163

164
165
166

167

168

169

170

171

172

173

174
175

Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur

Pakur
Pakur

Pakur

Pakur

Pakur

Pakur

Pakur

Pakur

Pakur

Pakur

Pakur

Pakur
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RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
RANISHWAR
DUMKA
PAKURIA
LITTIPARA
PAKURIA
LITTIPARA
LITTIPARA
LITTIPARA

PAKURIA

PAKURIA
PAKURIA
LITTIPARA

PAKURIA

PAKURIA

PAKURIA

PAKURIA

PAKURIA

PAKURIA

PAKURIA

PAKURIA
LITTIPARA

BRINDABANI
BRINDABANI
BILKANDI
BRINDABANI
BRINDABANI
BILKANDI
BRINDABANI
DARBARPUR
MOGLA BANDH
TALIHARI
RAJPOKHAR
NAWADIH
TALIHARI

BARASARSA

KHAJUR DAN-
GAL

PAKURIYA
LAGDUM

NAWADIH

KHAJUR DAN-
GAL

MOGLA BANDH

KHAJUR DAN-
GAL

KHAJUR DAN-
GAL

KHAJUR DAN-
GAL

RAJPOKHAR

KHAJUR DAN-
GAL

PAKURIYA
BARASARSA

SUNDARDIH
SUNDARDIH
TANTLOI
TARNI
TARNI
TATLOI
TONGRA
UMS Kulungu
AMAKONA
ASANBANI
BALKO
BANSJORI
BARAPOKHAR
BARASARSA

BARAUDALI

BENAKUDA
CHIRUDIH

CHOTA KALDAM

DALAHI WEST

DHENKIDUBA

DURGAPUR

GODROSOL

GODROSOL

GOPI

GOVINDPUR

HARIPUR
JITPUR

Annexure
GOVT.PS. 40
UPG PS. 42
UPGPS 126
GOVT.M.S. 101
UPS 46
MS 217
UPG M.S. 63

UMS Kulungu 345

PS
UPG MS
UPG PS
PS
UPG MS
UPG HS

PS
MS
UPG PS

UPG PS

UPG MS

UPG HS

UPG MS

UPG PS

PS

PS

PS
PS

57
95
38
48
58
72

46

56
56
42

38

137

60

50

38

20

50

28
30

85



176
177
178
179
180
181

182

183
184

185

186
187
188
189
190
191
192
193
194
195
196

197

198
199
200

201

202
203
204
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Pakur
Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur

Pakur

Pakur

Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur
Pakur

Pakur

Pakur
Pakur
Pakur

Pakur

Pakur
Pakur
Pakur

PAKURIA
PAKURIA
PAKURIA
LITTIPARA
LITTIPARA
PAKURIA

PAKURIA

LITTIPARA

PAKURIA

PAKURIA

PAKURIA
PAKURIA
PAKURIA
LITTIPARA
PAKURIA
LITTIPARA
PAKURIA
PAKURIA
PAKURIA
PAKURIA
PAKURIA

PAKURIA

PAKURIA
PAKURIA
LITTIPARA

PAKURIA

PAKURIA
LITTIPARA
PAKURIA

PAKURIYA
MOGLA BANDH
RAJPOKHAR
BARASARSA
TALIHARI

LAGDUM

KHAJUR DAN-
GAL

BARASARSA
LAGDUM

LAGDUM

RAJPOKHAR
LAGDUM
MOGLA BANDH
AWADIH
PAKURIYA
NAWADIH
PAKURIYA
PAKURIYA
PAKURIYA
PAKURIYA

PAKURIYA

KHAJUR DAN-
GAL

RAJPOKHAR
MOGLA BANDH

NAWADIH

KHAJUR DAN-
GAL

PAKURIYA
NAWADIH
RAJPOKHAR

JONKA
JUGGARIA
KACHUABATHAN
KARANGHATI
KARIODIH
Kathijoria
KHAJURDAN GAL

KUKURDUBA
LAGDUM

LAGDUM

LAKRAPAHARI
MADGAON
MOGALABANDH
MURGABANI
MURGADANGA
NAWADIH- 3
PAKURIA
PAKURIYA
PAKURIYA
PAKURIYA
PAKURIYA

PATPAHARI

RAJPOKHAR
RAM PUR
RANGA

SAGBERIYA

SAHAR PUR
SAWLAPUR
SIDPUR

PS
UPG PS
PS
PS
UPG HS
PS (W)

UPG MS

UPG PS

MS LAGDUM (E)

PS KANTHAL-
DIH

UPG MS

MS

MS

UPG MS

UPG PS

UPG MS
KGBV PAKURIA
UPG HS

PS PAKURIYA
PS PAKURIYA
MS

UPG MS

UPG MS
UPG MS
UPG MS RANGA

PS SAGBERIYA

PS SAHAR PUR
UPG MS
UPG PS SIDPUR
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28
59
60
73
72
30

50

71
94

23

60
67
28
45
50
89
390
41
30
30
80

63

114
76
92

57

41
67
28



206
207

208

209
210

211

212
213
214
215
216
217

218

219
220
221

222

223
224
225
226
227
228
229
230
231
232

233

234
235

Pakur
Pakur

Pakur

Dumka

Dumka

Dumka

Dumka
Dumka
Dumka
Dumka
Dumka

Dumka

Dumka

Dumka
Dumka

Dumka

Dumka

Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka

Dumka

Dumka

Dumka

Dumka

Impact Assessment

LITTIPARA
PAKURIA

PAKURIA

DUMKA
DUMKA

DUMKA

DUMKA
DUMKA
DUMKA
DUMKA
DUMKA
DUMKA

DUMKA

DUMKA
DUMKA
DUMKA

DUMKA

DUMKA

DUMKA

SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA

SHIKARIPARA

SHIKARIPARA
SHIKARIPARA

TALIHARI

TALWA

KHAJUR DAN-
GAL

KURWA
BHURKUNDA

BHURKUNDA

DARBARPUR
BEHRABANK
KESHIYABAHAL
PURANA DUMKA
DARBARPUR
BEHRABANK

KARHARBIL

KESHIYABAHAL
KARHARBIL
BEHRABANK

KURWA

KURWA
GHATRASIKPUR
PALASI

PALASI

MALUTI
MURAYAM
BARMASIA
BARMASIA
KUSH PAHARI
BARMASIA

DHAKA

MOHUL PAHARI
SHIVTALLA

TALIHARI
TALWA

UDALBANI

BAGNOCHA
BHURKUNDA

CHAPAKANDER

DARBARPUR
GUHIAJORI- 1
JAMDALI
JARUADIH
JHAJHAPARA
KADOKHICH A-1

KARAHARBIL

KESHIYABAHAL
KHIJURIA
KURUA-2

KURWA

RAGHUNATHGANJ

RASIKPUR
ASNA

ASNA
BAKIJOR(E)
BALIJOR
BARMASIA
BARMASIA
BHAL PAHARI
BUCHAN

DHAKA

DHOPAHARI
DIGALPAHARI

Annexure
PS TALJHARI 49
MS TALWA 61
UPG MS 55
UPG GOVTM.S 60
UPG GOVTM.S. 100
H'F’S(?RADE GOVT 14g
UPG. M.S. 49
GOVT UPG.M.S. | 59
UPG GOVTM.S. 62
PS. 115
UPGM.S. 67
UPG GOVT.M.S. 83
SOTRASE g4
GOVT.M.S. 96
GOVT.UPGM.S. 47
GOVT.RAMS. 59
SOUSITAK 10y
GOVT.HLM.S. 78
GOVT.PS. 98
UPG M.S. 126
UPG PS. 89
GOVT.UPG.M.S. 90
UPG M.S. 138
MS BARMASIA 60
KGBV 81
UPG M.S. 80
UMS 51
HZ@RADE GOVT 5g
uMs 92
UPGM.S. 94

87
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240
241
242
243
244
245
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247
248
249
250
251
252
253
254

255

256
257
258
259
260
261
262
263
264
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Dumka
Dumka

Dumka

Dumka

Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka
Dumka

Dumka

Dumka

Dumka
Dumka
Dumka
Dumka
Dumka
Pakur
Pakur
Pakur
Pakur

Pakur

SHIKARIPARA
SHIKARIPARA
SHIKARIPARA

SHIKARIPARA

SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA

SHIKARIPARA

SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
SHIKARIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA

SHIVTALLA
BARMASIA
GANDRAKPUR

GANDRAKPUR

MURAYAM
PALASI
MOHUL PAHARI
SHIVTALLA
KUSH PAHARI
DHAKA
BARMASIA
BARMASIA
MOHUL
PALASI
SIMANIJOR
SHIVTALLA
MOHUL

KUSH PAHARI
SHIKARIPARA

SHIKARIPARA

SHIVTALLA
BARMASIA
SIMANIJOR
MOHUL
GANDRAKPUR
BANDU
BANDU
BANDU
KAMALGHATI
BANDU

DUARPAHARI
DURGAPUR

GANDRAKPUR

GANDRAKPUR
CHAKALTA

INDRABANI
JOGIKHOPA
KARMATANR
KESHARGARH
KUSPAHARI
LAKHANPUR
MOHANPUR
PATTABARI
POKHARIA-1
RAJBANDH
RAMGARH
RANGA
SAHARJURI
SARDAHA
SHIKARIPARA

SHIKARIPARA

SIBTALA
SIMALTI
SIMANIJOR
SIMLA
SITASALL
BANDU
BANDU
BANJIRLI
BINJHAMARA

BISHWANATHPUR

GOVT.UPG. M.S.
GOVT.UPG.M.S.
MS GAMRA

UPGR.M.S.

UPGM.S.

UPG M.S.
UPGM.S..
DPEP N.P.S
UPG M.S.

UMS

GOVT.P.S.

MS PATTABARI
GOVT.PS.

UPG M.S.

UPG P.S.

UPG M.S.

UPG M.S.

UMS SARDAHA

GOVT.M.S.

GOVT.RA.KA.
M.S.

GOVT.P.S.
GOVT.P.S.
GOVT.UPG. M.S.

UPG M.S. SIMLA

GOVT.UPG. M.S.
PS BANDU

UPG MS

UPG MS

PS

UPG PS
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Pakur
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LITTIPARA
LITTIPARA
LITTIPARA

LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA
LITTIPARA

LITTIPARA

LITTIPARA

SURAJBERA
SURAJBERA
BANDU

KUNJBONA
NAWADIH
FULPAHARI
LITTI PARA
KAMALGHATI
SONADHUNI
TALPHARI
SURAJBERA
FULPAHARI
TALPHARI
KAMALGHATI
LITTI PARA
JABARDAHA
JABARDAHA
LITTI PARA
FULPAHARI
LITTI PARA
KAMALGHATI
KAMALGHATI
SURAJBERA
KARMATAND
LITTI PARA
LITTI PARA
SURAJBERA
LITTI PARA

LITTI PARA

LITTI PARA

CHITALO
CHITARO
DAHARLANGI

DAMRULILATARI
DANGAPARA
DHOPAHARI
DHUNDAPAHAR

DOHRI SANTHALI

DONGO
DUMARIYA
DUMERHIR
FOOLPAHARI
GANDUPAHARI
HATHIGARH
HETHBANDHA
HIRANPUR
JABARDAHA
JHAPRI

JIRLI
KAIRODALI
KAMALGHATI
KAMALGHATI
KARIPHARI
KARMATAND
KATHALPARA
KUMARBHANJA
LAKHANPUR
LITTIPARA

LITTIPARA

MADUWAN
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UPG MS
UPG MS
PS

UMS
P.S.JOBADIH
UPG MS

UPG PS

UPG PS

PS DONGO

M.S DUMARIYA
P .S DUMERHIR
UPG MS
P.S.Gandupahari
UPG MS

UPG MS

MS HIRANPUR
PS JABARDAHA
UPG PS JHAPRI
UPG MS JIRLI
UPG PS

UPG MS

PS

P S KARIPHARI
UPG MS

UPG MS

UPG MS

UP.S

MS LITTIPARA

KGVK LITTIPA-
RA

UPG MS

75
49
80

24
15
93
83
21
54
53
12
28
56
118
89
66
52
66
115
66
160
103
40
25
57
82
70
69
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Sr. No. District Village School Name Students
296 Pakur LITTIPARA SONADHUNI MAHUATAN UPG PS 45
297 Pakur LITTIPARA BANDU MAHULBONA UPG HS 57
298 Pakur LITTIPARA BANDU MARGO UPG MS 87
299 Pakur LITTIPARA SURAJBERA MOHANPUR UPG MS 93
300 Pakur LITTIPARA LITTI PARA MUKARI PS MUKARI 27
301 Pakur LITTIPARA LITTI PARA NIPANIA UPG PS 82
302 Pakur LITTIPARA BANDU PARBABHITA UPG PS 62
303 Pakur LITTIPARA FULPAHARI PATRAPARA UPG MS 98
304 Pakur LITTIPARA BANDU RAGHUNAT HPUR UPG MS 92
305 Pakur LITTIPARA LITTI PARA RANBAHIAR UPG PS 59
306 Pakur LITTIPARA LITTI PARA RODGO UPG MS 113
307 Pakur LITTIPARA SONADHUNI SATHIYA UPG MS 90
308 Pakur LITTIPARA LITTIPARA SONADHANI MS 69
309 Pakur LITTIPARA BANDU SONAJORI UPG PS 66
310 Pakur LITTIPARA SURAJBERA SURAJBERA M.S 35
311 Pakur LITTIPARA TALPHARI TALPHARI gﬁigf TALE 118

T Impact Assessment
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Annexure 2: Research Tools and Questionnaires

1. Tool for Data Collection from Students

1 Name of the Investigator
2 District
3 Block
4 GP
5 Village
6 Name of School
7 Name of Student
8 Sex of the Student
9 Class
Section 1: Soft Intervention/Capacity Building/Behavioural Change
1.1 Are you aware of the WASH Cabinet in the School? Yes/No
1.2 Is someone from your class a member in WASH? Yes/No
13 Can you name some members of WASH cabinet from your Yes/No
school?
1.4 Are you aware of WASH ambassadors from your school? Yes/ No
1.5 Are you aware of the WASH handbook in your school? Yes/No
1.6 Has it been shown in your school? Yes/No
1.7 Are you aware of Bal Sabha ? Yes/No/Not Applicable
Last Week
Last Month between 2nd to 4th week
1.8 When did you last participate in the Bal Sabha? Between 1 month to 3 Months
Between 3 Months to 1 Year
Can’t Recall
1.9 Have you received training on WASH? Yes/No
Has there been any special occasion celebrated in the school
1.10 over the last 1 Year (World Water Day/World Sanitation Day/ | Yes/No
Swachhata Diwas or anything similar)?
1.11 Did you participate in or observe that event? Yes/No
1.8 What is the frequency of Training/Refresher Training? Daily/Weekly/Monthly/Not fixed
Last Week
- . . . . Last Month between 2nd to 4th week
19 When was the last training, induction or orientation provided Between 1 month to 3 Months

in your school?

Between 3 Months to 1 Year
Can’t Recall

Impact A ssessment
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1.10
1.11

1.12

1.13

1.14

1.15

1.16

21

2.2

2.3

2.4

2.5

2.6

2.7

Annexure

Do you share the WASH Learning at your home with other
household members?

Do you follow the WASH Practices learnt in school at home?

Has your sharing helped in improvements of WASH habit of
other family members?

Learning from WASH has improved my WASH behaviour
(Please give Marks on a scale of 1 to 5) 1 is for no change
while 5 is for significant change

Learning from WASH has improved WASH behaviour of all
household members (Please give Marks on a scale of 1 to 5)
1 is for no change while 5 is for significant change

I will keep continuing following healthy WASH Practices
learnt in future (Please give Marks on a scale of 1 to 5) 1 is for
full disagreement while 5 is full agreement

I will discourage others from following unhealthy WASH
Practices

(Please give Marks on a scale of 1 to 5) 1 is for full disagree-
ment while 5 is full agreement

How do you manage drinking water requirement at the
school?

What is the main source of drinking water provided by the
school?

If no facility, then how much time it takes for you to reach to
the water source and come back to the class?

How do you find cleanliness of Storage Container (1 to 5)? 1
for Very Dirty while 5 for very clean

How do you find the quality of drinking water? 1 for Very Dirty
while 5 for very clean

Are you aware of the source of water used for MDM?

How will you rate the cleanliness of the water used for Cook-
ing of MDM? 1 for Very Dirty while 5 for very clean

Yes/No
Yes/No

Yes/No

1,2,3,4,5

1.2.3.4.5.

1,2,3,4)5,

1,2,3,4)5,

Carry from Home (Water Bottle)

Use Water Source Available in the School
Piped water supply inside the school
Functional Hand Pump within the campus

Storage Container (Drum/Pitcher etc.)
with Lid and Ladle

Storage Container with Lid but no ladle
Storage Container without Lid and Ladle
No Facility within the School Campus
Less than 5 Minutes

5 to 10 Minutes

11 to 20 Minutes

More than 20 Minutes

1,2,3,4,5

1,2,3,4,5

Packaged food is supplied

Piped water supply inside the school
Functional Hand Pump within the campus
Storage Container

Brought from outside as no Facility within
the School Campus

Not Aware

1,2,3,4,5

Impact Assessment
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Section 3: Facility Infrastructure — Toilet (Hygiene)
3.1 Is the Toilet/Latrine functional in the School? Yes/No
3.2 Are the Toilet Facilities separate for Boys and Girls? Yes/No
3.3 Is there a separate toilet for teachers? Yes/No
) ) Piped water inside
3.4 What is the water supply source for the latrine? . )
Need to carry in bucket from outside

3.5 Is there a hand wash facility near the toilet? Yes/No
36 iIts;/gandwashmg material available near the hand wash facil- Yes/No

How will you rate the availability of handwashing material
3.7 (Soap/liquid/detergent) 1 to 5? 1 is for never available while 5 | 1,2,3,4,5

for always available
3.9 Is there a functional Urinal in your school? Yes/No
3.10 How frequently is the toilet cleaned in your school?
311 H‘ow will rate the cleanliness of toilet on 1 to 5 (1 for very 1.2.3.4,5

dirty and 5 for very clean)?
3.12 How far is the hand wash Facility from the toilet?

Section 4:

MHM (To be asked from Girl Participants Class 6th and Above)

Was there any session on Menstrual hygiene conducted in

41 School recently? Yes/No
4.2 Has the school deputed any teacher for the same? Yes/No
. Printed Booklets/Leaflets
43 ?/[:/ft\ﬁ;tgcpheoso(l)ziww?ael\gess generation steps have been taken Wall Painting/Slogans
Special awareness session
Last Week
Last Month between 2nd to 4th week
4.2 When did it last happen? Between 1 month to 3 Months
Between 3 Months to 1 Year
Can’t Recall
4.3 Is any stock maintained at school level for sanitary pads? Yes

2. Tool for Assessment of School Level Intervention -

Teachers/Principals/Headmasters (HM)

School Profile

1 Surveyor Name
2 District

3 Block

4 Name of GP

Impact A ssessment
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1.1
1.2

1.3
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1.6
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Name of School
Name of Respondent

Designation of Respondent
School category

Type of School
Number of Students in School
Number of Teachers in School

No. of Toilets in School

Is there hand Pump/Well/Tube well/Piped water supply in the
schools?

Did you receive IEC material/WASH handbook from the proj-
ect?

Did the teacher/s receive the training on WASH?

How many teachers are trained in Water, Sanitation and Hy-
giene Education?

Are there any teacher/s trained on Menstrual Hygiene Man-
agement?

Have the WASH ambassadors been identified in the school?

Has the training of WASH ambassadors been completed?

Are there regular hygiene sessions conducted in school for
children?

Are there regular sessions on Menstrual hygiene conducted
in School?

Are there Hygiene Education resources (Posters, wall paint-
ings, and others) displayed in the school?

What IEC activities have been undertaken in the schools
(multiple selection)

Have the trainings of SMC be completed?

What is the frequency of SMC Meeting?

In the last two SMC meetings, was the attendance more than
75%

Was there any orientation/training/Induction organized for
SMC on WASH?

Is there a water source inside the campus?

Has such events been organized in the school in last 1 year
(MHM Day, Global Handwashing Day, World Toilet Day, World
Water Day, any other special day)?

Primary/Upper Primary/Secondary/ High-
er Secondary

All Boys/All Girls/Co-Educational
Boys Girls
Male Female

Boys Girls

Yes/No

Yes/No
Yes/No

None/One/Some/All

Yes/No

Yes/No
Yes/No

Yes/No
Yes/No

Yes/No

Wall paintings

Posters and Banners
Sensitization Workshops
Special occasion celebration
Others

Yes/No
Weekly/Fortnightly/Monthly/Quarterly

Yes/No

Yes/No

Yes/ No

Yes/No

Impact Assessment
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2.2

2.3

2.4

2.5

2.6

2.7

2.8

29

2.10

3.1
3.2
3.3
3.4
3.5
3.6

2.7

3.8

39

3.10

Does the school have a dedicated source of drinking water?
What is the Primary Source of water?

Number of Functional Sources of Water

What is the Secondary Source of Water? (If the primary
source is Non-Functional)

How is drinking water stored in school?

Is there a system through which drinking water is treated for
quality?

How is drinking water treated in school?

How is the Mid-Day meal Managed?
What is the source of water for cooking under Mid-Day meal?

What is the current system of Wastewater Management in
School?

Has any toilet been constructed in last 3 years?
If Yes, from where the fund was mobilized

Are all toilets functional in the schools?

Has any toilet been constructed for disable/kids?
Does the school have adequate toilet facilities?

If not, what is the Gap (Number of Toilets)?

Is there an Operation & Maintenance system for maintenance
of WASH infrastructure in the school?

Who all have been trained on Operational and Maintenance
systems (multiple selection)?

Which cleaning agents are used for school toilets?

How it is purchased?

Impact Assessment

95
Annexure

Yes/No

Piped Water / Hand Pump/Stored in Tank
with no Facilities Inside/ No system inside
the school

No Requirement of Storage
Tank/Stainless Steel/Plastic Drum

Tank/Stainless Steel/Plastic Drum with lid,
ladle/tap

Storage Not Available
Yes/No
No System/Chemical Treatment/RO/Puri-

fication Systems

Cooked in the school, Packaged Food
supply
Piped Water/Hand Pump/Stored in Tank

with no Facilities Inside/Brought from
Outside

Soak pit/Kitchen Garden/Water Treatment
Unit/School Drain Leading to Main Drain/
No Arrangement

Yes/No
Yes/No
Yes/No
Yes/No
Yes/No

Yes/No

Students

Teachers

SMC

WASH ambassadors
Any Other

Only Water/Any Detergent/Acid/ Phenyl/
Harpic/Others

School’s Own Fund, Teachers Contribu-
tion/Students Contribution
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Who has been assigned the Responsibility of maintaining the

311 hygiene standards of toilets? Students/Teachers/WASH Cabinet/Others
More than Once Daily
3.12 What is the frequency of toilet cleaning in the school? Once Daily/Weekly/Fortnightly/No fixed
Schedule
What is the system for managing minor repairs in the toilets
3.13 )
in the school?
314 Is there a separate handwashing facility available in the Yes/No
school near the toilet?
Is there a provision for soaps/detergents/hand wash liquid
315 available at the handwashing facilities? Yes/No
316 How it is regularly purchased? School’'s Own Fund, Teachers’ Contribu-

tion/Students’ Contribution

4.1 Are the cooks and food servers trained on hygiene? Yes/No
Students’ Committee
. ) . Teachers
4.2 Who monitors the hygiene quality of MDM? oMC
Any Other
4.3 What is the frequency of monitoring? (E))?rl]lé//rWeekly/Fortnlghtly/Monthly/Any
. ) . . Dump outside/Kitchen garden/Through
o)
4.4 How is the dirty water disposed from the kitchen® drain/Through bucket/Through pipe
Has a system been developed for proper disposal of men-
4.5 Yes
strual waste?
46 Does the school maintain stock of Sanitary Pads inside the Yes/No

Section 5:

school?

Qualitative Section

What is the System for Monitoring for Cleaning and Mainte-

51 nance of WASH Infrastructure?

59 Elease sharg in detail the fund management system opera-
tion and maintenance of WASH Infrastructure

5.3 What type of support you get from PRIs?

5.4 What type of support do you get from Government?

5.5 What are your observation/concerns over the sustainability?

5.6 Any Other Issues/Concerns

Impact Assessment
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3. FGD Discussion Points from SMC

1. Number of SMC Members Participated in the Discussion

2. Name and Post/Role within the SMC

a) What are the key roles of SMC in School?
b) Can you tell us about the various activities that have been done by the SMC related to WASH? What is

1 your role in WASH Communication as part of SMC?
¢) What is your role in promoting WASH behaviour at the Community level?
a) Have you received any training on WASH?
b) Ifyes, what has been the frequency of receiving the training?
c) What have been your learnings from these training?

2 d) To what extent, you think these trainings were enough in enabling you to perform your roles as an SMC
Member?
e) Are there any gaps in the training and capacity building that you feel should be addressed? If yes, what
are these gaps?
a) What is your understanding of WASH?
b) What is your understanding of the potential reasons that have aided in bringing about a behavioural

3 change among teachers, students at the school?
¢) What is your understanding of the potential challenges that prevent bringing about a behavioural
change among teachers, students at the school?
d) What role SMC and school can play in bringing behavioural change at the community level for WASH?
a) What do you think should be done for the long-term maintenance of WASH infrastructure created
during the last few years?
b) What is your opinion on the development of new infrastructure or upgrading the existing infrastruc-
ture?

4
¢) How funds can be leveraged from PRIs/Government for infrastructure development as well as for
maintenance of existing infrastructure?
d) How has been your experience of working with the local NGO in terms of cooperation, feedback, mon-
itoring?

5 What do you think is the way forward to make WASH more inclusive and increase the participation from

the community?

4. FGD Discussion Tool: FGD Discussion Points from Community
1. Number of Community Members Participated in the Discussion

2. How many of their kids go to school?

a) Whatis your understanding of the importance of WASH in schools?
b) Are you aware of the WASH infrastructure created in schools in the last few years?
c) How frequently do you visit schools and assess the quality of Infrastructure?
d) Do you discuss with kids about the quality of WASH infrastructure in the schools?
a) Areyou aware of capacity building initiatives taken in the schools under WASH?
b) Do you interact with SMC and teachers on these?
2 c) Are these things discussed in common meetings (GP/Village Chaupal, etc.)?
d) Do your kids discuss with you about WASH practices which they learn there?
e) Can you share some of the learnings?

Impact Assessment I
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a) Areyou aware about the financial cost involved in creation and maintenance of WASH infrastructure?
b) Can you contribute it from your side for such costs?
3 ¢) Canyou bring those issues at Gram Panchayat Level?

d) Will you discuss with PRI/Political Representatives for more funds for WASH Infrastructure at School
Level?

a) How often do you visit schools?
4 b) Do you participate in the Parent-Teacher Meetings?
c) Have you ever participated in a sanitation related campaign at the school level?
a) Share your awareness about Healthy WASH practices
b) From where have you learned about this?
¢) What is the contribution of your child in your change in awareness and practice?
d) Can you share some practices which you have learned through SMC/Teachers/your kids etc.

5. Tool for Assessment for Government Functionaries, Education

Department Officials

1. Name and Designation of the Government/Education Department of the Official

2. Roles and Responsibility

a) Please share some of the initiatives undertaken by your department to improve the WASH Infrastruc-
ture in schools.

b) Please share some of the initiatives undertaken in convergence with other Government Departments
in schools.

c) Please share initiatives undertaken by your department or in convergence of with other departments
related to operation and maintenance of WASH infrastructures.

d) Please share some of the initiatives taken by You/Department for Capacity Building and awareness
creation at school level

a) Are you aware of WASH infrastructure created in schools in the last few years by other agencies
(NGOs/CSOs/CSR/Private Organizations?

b) Are you aware of the Intervention taken by waterAid /Partner agencies? Please share in detail.

c) Have you visited the schools where infrastructure has been created? How frequently do you visit
schools and assess the quality of Infrastructure?

d) What is your assessment of the quality of WASH infrastructure and maintenance issues?

e) Do you discuss with teachers/Headmaster/SMC about the quality of WASH infrastructure in the
schools?

f) Are you aware of capacity building initiatives taken in the schools under WASH?

g) Have you seen the training modules and other capacity building initiatives under this programme?
h) What is your opinion on quality and adequacy of these interventions?

i) How these initiatives can be sustained?

a) Areyou aware about school level financial cost involved in maintenance of WASH infrastructure?

b) What type of funding support is provided by your department for creation and operation/maintenance
of WASH infrastructure?

c) What should be done to make the Operation and Maintenance system sustainable?
d) What support can be provided by the Department?
e) How can schools leverage that fund?

f) Have you ever attended the special events, Global Handwashing Day, World Toilet Day and World Wa-
ter Day organized at the schools?

I 4 Impact Assessment
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a) What are your suggestions for improving the convergence between Government and Non-Govern-
ment/Private Sector for WASH infrastructure creation?

b) What are your suggestions for making such partnerships sustainable and long-lasting?
c) Any suggestions for making such interventions more effective?

6. Tool for Assessment for NGO Volunteers (Shikshan Mitras)

1. Name and Designation of the NGO Volunteer

a) When did you join the project?
b) What types of trainings/orientation did you receive while joining/being deputed on this project?
c) Please share some of the work undertaken by you to improve the WASH Infrastructure in schools.

d) Please share some of the work undertaken by you to improve the maintenance and operation of the
WASH Infrastructure in schools.

e) Please share some of the work undertaken by you to for capacity building and awareness creation in
1 schools.

f) Did you also take initiatives to increase the awareness at the community level? Please share details, if
any.

g) Did you also work SMCs? Please share in detail.

h) Was there any convergence with PRIs? Please share in detail.

i)  What was your role in fund mobilization for construction/maintenance of the WASH infrastructure?
i) Please share about some of the challenges that you faced during the project period.

a) How frequently do you visit schools and assess the quality of Infrastructure?

b) Please share in detail about your coordination and nature of working School Teachers/HMs.

c) What was your role in development of training manuals/materials?

d) What was your role in organizing special events related to WASH/MHM at the school level?

2 e) What is your opinion on quality and adequacy of these interventions to create community level im-
pacts?

f)  How can this be sustained?
g) What steps did you take to ensure addressing the O&M issues for the infrastructure?
h) What are the key challenges that you can identify with respect to the O&M infrastructure?

a) What are your suggestions for bringing sustainability in the Interventions that were made during the
3 project duration?

b) Any other suggestions.

7. Tool for Assessment for Project Manager (NGO) - WaterAid India
1. Name and Designation of the WaterAid India Staff

a) Please share the process flow of the intervention.

b) Please share the strategies related to selection of schools for infrastructure and non-infrastructure
related interventions.

c) Please share the process followed for fund mobilization for construction/maintenance of the wash
infrastructure?

d) Please share the monitoring protocols to ensure the quality of the WASH infrastructure developed.
e) Which were the key stakeholders while development of Training Materials?
f)  Was any TNA conducted? Please share details?

g) Please share the process and key initiatives related to advocacy/influencing for effective School WASH
facilities and for making WASH an integral part of school development plan fund flow mechanism.

Impact Assessment I
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h) How was the experience of working with Government of district/state/block level officials of Govt. of
Jharkhand?

i) Please share the key challenges faced during this process.

a) Which were some of the departments from which funds were mobilized and the process followed for
leveraging funds?

b) To what extent was the fund mobilization target achieved?
c) Please share the challenges faced in fund mobilization.
d) What types of systems were developed for effective fund utilization?

e) Please share in detail about your/staffs’ coordination and nature of engagements with School Teach-
ers/HMs.

f) What was your role in organizing special events related to WASH/MHM at the school level?

g) What is your opinion on quality and adequacy of these interventions to create community level im-
pacts?

h) How can this be sustained?

i)  What steps did you take to ensure addressing the O&M issues for the infrastructure?
i) What are the key challenges that you can identify with respect to O &M infrastructure?
k) How was your experience of working on MHM related issues?

[) What types of challenges you foresee in ensuring adequate and regular supplies of Sanitary Pads and
other materials at school level?

a) What are your suggestions for bringing sustainability in the Interventions that were made during the
project duration?

b) Any Other Suggestions.

8. Tool: Observation Survey for Schools with Infrastructure Intervention

Name of School:

GP:
Block:
District:

«  Piped water supply inside the school

«  Functional Hand Pump within the campus

What is the main source of . Storage Container (Drum/Pitcher etc.) with Lid and Ladle
drinking water available in the . o
School? - Storage Container with lid but no ladle

- Storage Container without lid and ladle

« No Facility within the School Campus
« Adequate Water Available in storage container/Functional system

Was the Water available during for water supply
the visit/was the system func-
tional? / y - System available but non-functional at the time of visit

« Not Available/Non-Functional within the school campus
« Lessthan 5 Minutes

If no facility, then how much «  5t010 Minutes
it takes reach to water source )
and come back to class? + 11to20Minutes

«  More than 20 Minutes

I 4 Impact Assessment
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11

11

12

13

14

15

16

17

How do you rate the cleanli-
ness of the storage container
from 1 to 5? (1 for very dirty
while 5 for very clean)

Is there any process system
available for ensuring clean-
liness/quality of the water

supply?

Can small kids and the phys-
ically challenged students
access the water without any
hurdle?

Is the Toilet/Latrine functional
in the School?

Are the Toilet Facilities sepa-
rate for Boys and Girls?

Is there a separate toilet for
teachers?

Is there a functional Urinal in
the school?

Please rate the overall status
of toilet facilities on a scale of
1to 5 (1 for minimum and 5 for
maximum)

What is the water supply
source for the latrine?

Is there hand wash facility near
the toilet?

Is handwashing material
available near the hand wash
facility?

How will you rate availability of
handwashing material (Soap/
liquid/detergent)? (1 is for nev-
er available while 5 for always
available)

How will you rate the cleanli-
ness of toilet on 1 to 5 (1 for
very dirty and 5 for very clean)?

Is any stock maintained at
school level for sanitary pads
for girls?

Are MHM, Sanitation relat-

ed messages/posters/wall
paintings displayed within the
School?

Impact Assessment
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1,2,3,4,5

« Permanent Facility available (RO/Water Filter etc)/

«  Water is purified before storage/ Water available is fresh and no
purification is required
«  Water is purified as and when required

« Nosystem is available, but water quality requires purification

Yes/No

Yes/No

Yes/No

Yes/No

Yes/No

1,2,3,4,5

Piped water inside
Need to carry in bucket from outside

Yes/No

Yes/No

1,2,3,4,5

1,2,3,4,5
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Annexure 3: Findings from Observation Survey

Schools with Functional Toilets/latrines 11 61
Schools with Functional Urinals 16 88
Schools with separate toilet facilities for Boys/Girls 16 89
Schools with separate toilets for Teachers 3 17
Schools with Hand Wash facility near the toilet 11 61
Availability of Handwashing material near hand wash facility 14 78
NSE logo displayed at any place in school 18 100
Schools with sanitary pads available for girls 7 39
Schools with MHM, Sanitation related message /posters/wall painting dis- 17 94
played/within the school

Adequate Water Available in Storage container/Functional System for water 12 67
supply

Not Available/Non-Functional within the school campus 2 11
System available but non-functional at the time of visit 4 22
Functional Hand Pump within the Campus 8 44
No Facility within the School Campus 1 6
Piped water supply inside the School 8 44
Storage Container (Drum/Pitcher etc) with Lid and Ladle 1 6
No system is available, but water quality requires purification 8 44
Permanent Facility available (RO/Water Filter etc.) Water is purified before

storage water available is fresh and no purification is required 6 33
Water is purified as and when required 4 22
Need to carry in bucket from outside 8 44
Piped water inside 10 56

*N-Value represents value for ‘YES’ answers

I 4 Impact Assessment
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Annexure 4: Findings from Students Survey

Assessment as per Students Survey (N= 524 students interviewed across 51 intervention schools)

|
Does the school have functional toilets/latrines? 505 96
Does the school have separate facilities for Boys/Girls? 515 98
Does the school have separate facilities for Teachers? 223 43
Does the toilet have water supply inside the toilet/latrine? 213 41
Is the Urinal functional in the school? 458 87
Is there a hand wash facility near the toilet? 487 93
Is there a hand washing material available ? 487 93
Never available 13 2.5
Not available 24 4.6
Sometimes available 84 16.0
Available 312 59.5
Always available 91 17.4
No fixed Schedule 1 0.2
Fortnightly 2 0.4
More than Once Daily 3 0.6
Never 12 2.3
Twice a week 13 2.5
Monthly 21 4.0
Once Daily 228 43.5
Weekly 243 46.4
Very dirty 7 1.3
Dirty 10 1.9
Neither dirty nor clean 93 17.7
Clean 324 61.8
Very clean 90 17.2

*N-Value represents value for ‘YES” answers

Impact A ssessment
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Water (Infrastructure & Usage) (N=524)

Main source of drinking water provided by the school

N - Value*

Percentage (%)

Piped water supply inside the school 85 16.2
Functional Hand Pump within the campus 246 46.9

Storage Container (Drum/Pitcher etc.) 159 30.3

Storage Container with Lid and Ladle 7 1.3

Storage Container with Lid but no ladle 0 0.0

No Facility within the School Campus 27 5.2

How do you manage drinking water requirement at the school? N - Value Percentage (%)
Carry from Home (Water Bottle) 92 17.6

Use Water Source Available in the School 432 82.4

Source of water used for MDM N - Value Percentage (%)
Piped water supply inside the school 113 21.6
Functional Hand Pump within the campus Storage Container 378 721

Brought from outside as no Facility within the School Campus 32 6.1

Not Aware 1 0.2

Rating Quality of drinking water

Percentage (%)

Very dirty 14 2.7

Dirty 16 3.1

Neither dirty nor clean 86 16.4

Clean 292 55.7

Very clean 116 221

Rating cleanliness of water storage facility N - Value Percentage (%)
Very dirty 6 1.1

Dirty 8 1.5

Neither dirty nor clean 99 18.9

Clean 296 56.5

Very clean 115 21.9

Rating cleanliness of the water used for Cooking of MDM N - Value Percentage (%)
Very dirty 4 0.8

Dirty 11 2.1

Neither dirty nor clean 94 18.0

Clean 298 56.8

Very clean 117 22.4

*N-Value represents value for ‘YES’ answers

T Impact Assessment




105
Annexure

Menstrual Health Management (N=177 secondary level girl students interviewed)

Parameter/Question N - Value* Percentage (%)
Availability of sanitary pad stock in school 115 65

Availability of safe place to dispose used pads 84 475
Availability of resource person for MHM 105 59.3

Was there any session on Menstrual hygiene conducted in School? 135 76.3

When was the last MHM session conducted? N - Value Percentage (%)
Last Week 32 18.1

Last Month between 2nd to 4th week 20 11.3

Between 1 month to 3 Months 3 1.7

Between 3 Months to 1 Year 8 4.5

Can't Recall 114 64.4

What types of awareness generation steps have been taken in the school

- N - Value Percentage (%)
Printed Booklets-Leaflets 8 4.5

Wall Painting/Slogans 46 26.0

Special awareness sessions 123 69.5

*N-Value represents value for ‘YES’ answers

Impact of programme on Habits/Behaviour (N=524)

Parameter / Question

N - Value*

Percentage (%)

Did you practice hand wash regularly during Covid -19 pandemic for regular
523 99.8
hand wash?
Did you encourage your siblings /parents for regular handwashing during this
. 521 99.4
period?
Did you encourage parents for purchasing soaps, hand wash, etc., during
. . 522 99.6
this period?
Did the programme learnings help you to maintain better hygiene behaviour
. . ! 518 98.9
during this period?

How much has your learnings helped you to maintain better hygiene

S N - Value Percentage (%)
Very occasionally 0 0.0
Occasionally 3 0.6

Sometimes 81 15.5

Mostly always 345 65.8

Always 95 18.1

Impact A ssessment
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Impact of programme on Habits/Behaviour (N=524)
I wash my hands properly after entering home IB.e r:o-r\(;a(izzif : Perc(c;:)tage {\U:l';‘g:ﬁd: - (F:yi;centage
Always 349 66.6 482 92.0
Frequently 146 27.9 39 7.4
Sometimes 28 5.3 3 0.6
Never 1 0.2 0 0.0
I wash my hands properly before having food Before Covid: Percentage After Covid: ‘N Percentage
'N - Value* (%) - Value* (%)
Always 360 68.7 470 89.7
Frequently 146 279 49 9.4
Sometimes 17 3.2 4 0.8
Never 1 0.2 1 0.2
My family members/siblings wash their hands Before Covid:  Percentage After Covid: ‘N Percentage
'N - Value* (%) - Value* (%)
Always 339 64.7 466 88.9
Frequently 156 29.8 39 7.4
Sometimes 27 5.2 18 3.4
Never 2 0.4 1 0.2

Awareness of students on WASH initiatives in school (N=524)

Parameter/Question N - Value* Percentage (%)
Are you aware of the WASH Cabinet in the School? 419 80.0

Are you aware about the WASH handbook in school? 429 81.9

Has it been shown in your school? 512 97.7

Are you aware about Bal Sabha? 441 84.2

Have you received training on WASH? 515 98.3

Has there been any special occasion celebrated in the school in last 1 Year

l(;:\r/)(z)rld Water Day/World Sanitation Day/ Swachhata Diwas or anything simi- | 473 90.3

Did you participate/observe that event? 452 86.3

Egrys/?ou Share the WASH Learning at your home with other household mem- 508 969

Do you Following WASH Practices learnt in school at home? 516 98.4

Has your sharing helped in improvements of WASH habit of other family 514 981

members? '

When did you last Participation in Bal Sabha? Percentage (%)
Last Week 2 0.5

Between 1 month to 3 Months 7 1.4

Between 3 Months to 1 Year 209 39.9

Can't Recall 305 58.3

T Impact Assessment
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What is the Frequency of Training/Refresher Training? N - Value Percentage (%)
Daily 62 11.8
Weekly 132 25.2
Monthly 118 22.5
Not fixed 212 40.4

When did was last training/ induction/orientation provided in school?

Percentage (%)

Last Week 4 0.8
Last Month between 2nd to 4th week 1 0.2
Between 1 month to 3 Months 7 1.4
Between 3 Months to 1 Year 231 44.1
Can't Recall 281 53.6
Learning from WASH has improved my WASH behaviour N - Value* Percentage (%)
No change 0 0.0
Not Important change 10 1.9
Somewhat Important Change 156 29.7
Important Change 264 50.3
Very Important Change 95 18.1

I will keep continuing following healthy WASH Practices learnt in future

N - Value*

Percentage (%)

Totally disagree 0 0.0
Disagree 4 0.8
May or may not be agree 125 239
Agree 289 551
Totally agree 106 20.2

I will discourage others from following unhealthy WASH Practices

Percentage (%)

Totally disagree 1 0.2
Disagree 6 1.2
May or may not be agree 122 23.3
Agree 301 57.5
Totally agree 94 179

Learning from WASH has improved WASH behaviour of all household

N N - Value* Percentage (%)
No change 2 0.4

Not Important change 11 2.1

Somewhat Important Change 122 23.3

Important Change 290 55.3

Very Important Change 99 18.8

Impact A ssessment
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Annexure 5: Findings from Teachers’ Survey

Assessment as per Teachers’ Survey (N= 51 teachers interviewed across 51 intervention schools)

1. WASH facilities (Toilets, Urinals, Handwashing, Water facilities) (N=51)

Parameter/Question Percentage (%)
Are all toilets functional in the schools? 48 94
Does the school have adequate toilet facilities? 41 80
Are there separate handwashing facilities available in the school near the 37 73
toilet
Is there provision of soaps/detergents/hand wash liquid available at the
. o 50 97
handwashing facilities?
Is there an Operation & Maintenance system for maintenance of WASH
: ; 51 100
infrastructure in the school?
Is there hand Pump/Well/Tube well/Piped water supply in the schools? 48 94.1
How is drinking water treated in school? Percentage (%)
No System 28 55
Chemical Treatment 2 4
RO 1 2
Purification Systems 20 39

Who has been assigned the Responsibility of maintain the hygiene stan-

dards of the toilet?

Students 5 10
Teachers 18 35
WASH Cabinet 27 53
Others 1 2

What is the frequency of toilet cleaning in the school?

More than Once Daily 1 2

Once Daily 28 55

Weekly 15 29

Fortnightly 6 12

No fixed Schedule 1 2

Which cleaning agents are used for school toilets? N - Value Percentage (%)
Phenyl 1 2

Harpic 49 96

Others 1 2

T Impact Assessment
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Percentage (%)

School’s Own Fund

51

100

Teachers’ Contribution

What is the system for managing minor repairs in the toilets in the school?

Percentage (%)

From where are the funds managed?

Govt. Fund 1 2
Minor repairs 3 6
No repairs 3 6
SMC and Teacher 1 2
SMC Fund 6 12
Teacher 1 2
Vikas Fund 35 69
Vikas Fund, Village support 1 2.0

2. Menstrual Health Management

Parameter/Question

Percentage (%)

Does the school maintain stock of Sanitary Pads inside the school? 35 69.4
Are there any teacher/s trained on Menstrual Hygiene Management? 29 56.9
Are there regular sessions on Menstrual hygiene conducted in School? 32 62.7

Has a system been developed for proper disposal of menstrual waste?

Percentage (%)

Dispose on land 1 2.0
Dustbin 7 13.7
Incinerator 12 235
No arrangement 29 56.9
Yes 2 39

3. Mid-Day Meal Practices

Parameter/Question

Percentage (%)

Are the cooks and food servers trained on hygiene?

Who monitors the hygiene quality of MDM?

47

92.2

Percentage (%)

Students’ Committee 10 19.6
Teachers 30 58.8
SMC 11 21.6

Impact A ssessment
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Dump outside
Kitchen garden
No arrangement
No dirty water
Soak pit
Through bucket
Through drain

Through pipe

Did you receive IEC material /WASH handbook from the project?
Did the teacher/s receive training on WASH?

Have the WASH ambassadors been identified in the school?

Has the training of WASH ambassadors been completed?

Are there regular hygiene sessions conducted in school for children?

Are there Hygiene Education resources (Posters, wall paintings, and others)
displayed in the school?

Wall Painting

Posters and Banners
Sensitization Workshops
Special occasion celebration

Others

Wall Painting

Posters and Banners
Sensitization Workshops
Special occasion celebration

Others

w &~ B~ O

46
47
41
39
50

49

40
41

40
41

9.8
2.0
7.8
2.0
7.8
59
51.0
13.7

90.2
92.2
80.4
76.5
98.0

96.1

77.6
79.6
10.2
16.3
2.0

77.6
79.6
10.2
16.3
2.0

Impact Assessment



Have the trainings of SMC be completed?

Has there been any orientation/training/induction organized for SMC on
WASH?

Did the school participate in awareness creation exercise during COVID-19
at Community Level?

Was help of SMC also taken under the process of awareness creation at
Community Level?

In the last two SMC meetings, was the attendance of more than 75%

Fortnightly
Monthly

Quarterly

Always
Frequently
Sometimes

Never

Impact Assessment
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90.2

92.2

90.2

82.4

68.6

39
90.2
5.9

66.7
19.6
7.8
5.9

111
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Annexure 6: Water Quality Test Reports

The following water quality reports were analysed to assess the drinking water quality in the sampled schools. This
was done to check for improvements in water quality as compared to baseline values.
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Annexure 7: Achievements of Outputs

Impact Assessment I
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Foreword

NSE Foundation drives the achievement of envisioned
CSR outcomes aligned with the United Nations’

and Government of India’s agenda for creating a
sustainable ecosystem intrinsically beneficial for
communities. This is accomplished by fostering
partnerships with mission driven organisations that
have a strong local presence and participation. The
programs are designed through a deep dive into
societal issues to outline the goals that brought
transformational results in these communities. Our
efforts have been targeted at bringing in a sustainable
change through participatory programs that engage
communities and beneficiaries.

NSE Foundation is pleased to present the impact
assessment report of the education project
“Community-Led Solutions for Girls’ Education
Programme”.

This report presents the learnings and outcomes of
the programme which aimed at improving learning
outcomes and strengthen the bridge between

girl students and educational opportunities. It

was undertaken from 2017-18 to 2018-19. This
programme during its span of two years covered
4,000 students across 478 schools in three blocks
of Ajmer district, namely, Jawaja, Bhinay and Silora.
This programme, had three broad components which
aimed at improving learning outcomes, increasing
enrolment and retention and imparting life skills
trainings. The key stakeholders of the programme
were teachers, headmaster, GKP trainers, parents,
Team Balika, SMC members, PRI members and life
skills trainers.

None of the programme objectives have been
achieved singlehandedly. NSE Foundation expresses
its sincere gratitude to all the stakeholders who have
extended support in implementation of the project.
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Ghe reader

This report is with restrictive circulation and has been prepared exclusively for NSE Foundation as
part of the impact assessment study for Community-Led Solutions for Girls’ Education Programme in
Ajmer, Rajasthan. It should not be used, reproduced or circulated for any other purpose, in whole or
in part, without prior written consent if used or referred for any other inference/study as an input or
reference document. Grant Thornton Bharat LLP would only give such consent after full consideration
of circumstances.

The information collected for this study is through field visits,
meeting with various stakeholders, information shared by
respondents and backend data provided by NSE Foundation. We
have relied on the information shared by these sources. The scope
of work here does not constitute an audit or due diligence of the
information shared, hence information received from the various
sources was believed to be accurate.

This report should not be considered as an expression of opinion
on any form of assurance on the financial statements of or on its
financials or other information.

The recommendations provided as part of the assessment
exercise may be implemented after an analysis of prioritization.
The decision to implement the recommendations is the
responsibility of the management of NSE Foundation. Field
visits were conducted in cognizance with NSE Foundation, the
implementing partner and field teams with prior acceptance

on approach, methodology, coverage plan, survey tools and
indicators.

Owing to communication gap and the inherent human instinct to
report everything as above-expectations and glitch-free, it was
challenging to make interviewees understand the purpose of the
survey and ensure that correct data accordingly gathered.

Grant Thornton Bharat LLP accepts no liability in relation to use

by any third party of the analysis, findings or recommendations
contained in this report. The report relies on responses provided
by stakeholders. We have not independently verified the accuracy
or completeness of information and available documents provided
by the implementing partner or stakeholders covered or any other
party involved, and results/references drawn basis the same.



LimiGabtions of
Ghe study

The study was conducted post-Covid, resulting in apprehension among parents towards
sending their children for regular classes. This led to lower attendance and thus a
variance between planned and actual sample size.

Since the schools were closed for an extension period due to Covid, there appeared to
be a learning gap in students, especially the first-generation learners. This also led to the
assessment relying on students’ recall.

Interactions with the members of the Bal Sabha were limited as girls were enrolled in
different senior secondary schools for higher education. A few headmasters in these
schools were reluctant to send students for interaction during class hours.

Limited photos of the beneficiaries were clicked as most of the respondents were not
wearing masks and Covid appropriate behaviour was neglected in the schools.




Execubive

NSE Foundation partnered with Educate Girls (EG) in 2017, to
implement a project on girls’ education through community-led
solutions in 463 villages of Silora, Jawaja and Bhinay blocks in Ajmer,
Rajasthan, through the financial support of NSE Foundation. The
programme aimed at reducing social barriers and increasing the

enrolment of girls into mainstream education.

The programme was implemented in three blocks of Ajmer namely
Jawaja, Silora and Bhinay. The programme included three components-
improved learning outcomes, enrolment and retention and life skills

training.

01 IMPROVED LEARNING OUTCOME

02 ENROLMENT AND RETENTION

03 LIFE SKILLS TRAINING




The programme worked towards improving the quality
of education provided to children in schools and
reducing dropout rates in the three blocks of Ajmer
district. The programme not only focused on improving
enrolment but also worked on maintaining the
retention rate of the enrolled students and further on
improving the learning level outcomes of students.

The present assessment study was executed to
evaluate the outcomes and impact of the programme
on the key stakeholders. The objectives of the
assessment were to gauge the effectiveness of

the programme, role and engagement of the local
community and stakeholders, and documenting their
perceptions and feedback. The approach adopted
for the evaluation included five key principles namely
relevance, effectiveness, efficiency, impact, and
sustainability. Further, a mixed methods research
design was adopted for the data collection and
included both quantitative survey and qualitative
interviews with the key stakeholders.

19%

students achieved N
whereas the same was

61% and 50%

for and respectively.

The key (03) interventions of the programme were
identified through discussions with NSE Foundation
and Educate Girls, and a review of the programme
documents, stakeholders, and respondents of the
programme.

These included -

¢ Improving learning outcomes;

¢ Enhancing enrolment and retention; and
¢ Life skills development.

The stakeholders were further divided into school level,
programme level and community level. Key areas of
enquiry for each stakeholder were developed, these
include awareness of the importance of education,
socioeconomic profile, behaviour patterns, knowledge
level and the effectiveness of the programme. These
areas of enquiry were further used to develop the
stakeholder specific questionnaires.

A distinct sampling approach was followed for each of
the programme interventions. Ten (10) schools were
randomly selected where all three interventions were
undertaken. For learning outcomes, students who were
in class 3 and 4 in 2017-18 and subsequently in class
4 and 5in 2018-19 were selected as the sample group
as this group were covered under the programme for
two years.

For life skills, half of the members of the Bal Sabha

in the sample schools were selected. For retention
rate, enrolment registers were reviewed in the sample
schools and five (05) additional schools. The planned
sample size could not be covered entirely due to low
attendance in schools and some former Bal Sabha
members were now enrolled in senior secondary
schools. Discussions and interviews were conducted
with the available stakeholders.



Following are some of the key findings
from Ghe survey and interactions.

® Students have better understanding in Hindi and Math as compared to English. For English, students were
unable to form words while reading sentences. Respondents were also more confident while attempting Hindi
and Math tests as compared to English language. 30% students achieved Grade A in English whereas the same
was 61% and 50% for Hindi and Math respectively. Further, girls showed a higher level of understanding and
fluency in all the three subjects across the three (03) blocks.

® The enrolment rate is higher for class 1 students as compared to the other classes. An average retention rate
of 97% and 98% was recorded for 2017- 18 and 2018-19 respectively. Students and parents shared that the
collaborative efforts of EG and school authorities led to the awareness around the importance of mainstream
education which positively affected the enrolment and retention rate. Before the intervention, more than half of the
parents had not enrolled their children in school; people lacked the requisite awareness. Post intervention, every
child has been enrolled in school.

® Students who were a part of the Bal Sabha, appreciated the initiative undertaken because it provided them
with a positive outlook towards higher education. Respondents agreed that being part of the life skill training
group helped them channel their knowledge and skills and become better versions of themselves. The
students were confident and vocal about their aspirations and demonstrated high awareness of their internal
and external environment.

® The activities conducted by EG indicated a cohesive partnership and involvement of all stakeholders to enable a
change in the mindset of the community members. Discussion with various stakeholders clearly categorize the
role of EG as instrumental in bringing a positive change in the outlook of students, parents, and the community
at large.

Assessment of the programme indicated positive
results on all parameters. The programme was relevant
for its intended beneficiaries as it has been successful
in bridging the gap between formal education and

girl students. The programme has been effective in
increasing enrolment of girl students and making

the community accountable towards their education
and retention in schools. 97% retention has been
reported for enrolled students against the objective

of 85% retention. The programme, through life skills
training, has also resulted in a change in the mindset of
young girls towards higher education. Additionally, the
trainings have led to an increase in self-consciousness,
group dynamics and awareness about their internal
and external environment among the girls. The robust
convergence of stakeholders in the programme has
enabled attainment of programme objectives. This
convergence has been the key to sustain the ethos of
the programme. Going forward, NSE Foundation may
consider supporting similar programmes that enable
holistic learning avenues, especially for girl students.
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11 About NSE

National Stock Exchange of India Limited (NSE) is the world’s largest derivatives exchange

by trading volume (contracts) as per the statistics maintained by Futures Industry
Association (FIA) for calendar year 2020. NSE is ranked 4th in the world in the cash
equities by number of trades as per the statistics maintained by the World Federation of
Exchanges (WFE) for calendar year 2020. NSE was the first exchange in India to implement
electronic or screen-based trading. It began operations in 1994 and is ranked as the
largest stock exchange in India in terms of total and average daily turnover for equity
shares every year since 1995, based on SEBI data. NSE has a fully integrated business
model comprising exchange listings, trading services, clearing and settlement services,
indices, market data feeds, technology solutions and financial education offerings. NSE also
oversees compliance by trading and clearing members with the rules and regulations of the
exchange. NSE is a pioneer in technology and ensures the reliability and performance of its
systems through a culture of innovation and investment in technology.

1.2 Aboubt NSE Foundabion

NSE Group, through NSE Foundation, the implementing arm of
its CSR initiatives, endeavours to improve the quality of life in
the most disadvantaged communities. In doing so, it plants the

of the United Nations’ Sustainable Development Goals. NSE

NSE Fﬂundablon paI’UI‘IBI‘S seeds of transformation and inclusion.
I NSE Foundation partners with the government, local
with the government, local | with the .
community-based agencies, multilateral bodies, and
Commumbg'based agenmes’ acafjerhic institutions, to in.s.pire., empower and éustain the
aspirations of the communities it serves. Its projects plug
mU|b|labera| bOdlBS’ and gaps in the social, economic, and educational development
— - - in some of the most inaccessible geographies where it works.
academlc InSUIUUUIOHS, UO From a larger standpoint, it also contributes to the fulfilment

inspire, empower and sustain
the aspirabions of the
communities it serves.

Foundation with a focus on primary education, elder care,
sanitation and safe drinking water, health and nutrition, skill
development and environmental sustainability has a pan
India developmental footprint across 13 States, with 78 on-

going projects touching more than 12 Lakh lives.



1.3 About the partner -
Education Girls

Educate Girls (EG) is a not-for-profit organization
working in the domain of education with special focus
on girls” education. EG was established in the year

2007 with a view to strengthen the bridge between

girl students and educational opportunities. EG aligns
strongly with the Right to Education wherein the primary
focus is to improve the status of children education.

EG programmes are operational in three states viz.
Rajasthan, Madhya Pradesh and Uttar Pradesh covering
more than 18,000 villages. EG’s interventions are
largely implemented in existing Government schools
wherein a pool of community volunteers helps identify,
enrol, and retain out of schoolgirls. EG’s interventions
also include improving the numeracy and literacy
learning level of both boys and girls.

EG’s efforts include liaison at community level to
increase awareness among parents. This is to ensure
community ownership towards the objective of creating
and maintaining an inclusive and conducive learning
environment.

EG’s reach

© Interventions in more than

Q

backward districts
© Network of

© Improved learning outcomes of
more than

1 https://www.rajras.in/rajasthan/
2 http://dcmsme.gov.in/old/dips/DIPR_Ajmer.pdf

1.4 About the programme

Rationale
State of Rajasthan

Rajasthan is a state where tradition and glory meet in
the midst of colours. It is located in the north-western
region of India. It is the largest state in the Republic
of India and forms a corridor between the northern
and the western states in the country. Its geographical
area of 3.42 lakh sg.km1l is the largest and is fuelled
by diversified economy having agriculture, mining,
and tourism. According to the 2011 census of India,
Rajasthan has a total population of 68,548,437. The
largest city by population is Jaipur, Jodhpur, Kota,
Bikaner, Ajmer, and Udaipur. Approximately, 13.5% of
population constitutes of tribal communities.

District of Ajmer

The MSME development institute report2 states, Ajmer
district is situated at the centre of Rajasthan with a

total geographical area of 8.50 lac hectares for land
utilization purpose. The district has no natural division,
its boundaries are territorial and composed of four sub-
division. Ajmer forms the Northern part of the district.
Industrial development in Ajmer district indicates
utilization of available resources with 8 medium scale
industries and 17,663 small scale and cottage industries.

Status of education in India

Human Development Index, which considers life
expectancy, education and gross national income,
ranks India at 131 out of 189 countries.3 A deeper
analysis of education as a component to calculate

HDI considers mean years of schooling and expected
years of schooling. Elementary education in particular
experiences challenges such as poor infrastructure,
customs, traditional practices, resource crisis, etc. The
country continues to work in the field of education but
challenges still exist

3 https:/lwww.financialexpress.coml/lifestyle/health/india-ranks-131-on-human-development-index-2020-all-you-need-to-know/2155827 /#:~:text=Human%20Devel-
opment%20Report%202020%3A%200ut,the%20medium%20human%20development%20category.


https://www.rajras.in/rajasthan/
http://dcmsme.gov.in/old/dips/DIPR_Ajmer.pdf

Figure 1: Out-of-school of primary school age 2000-2018
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As per the UNICEF Gender and Education report
2020,4 there are more out-of-school girls than boys
at the primary school age, globally.

A study by United Nations Children’s Fund states
that there are nearly 6 million out-of-school children
in India (SRI-IMRB Survey 2009-2014). The report
also highlights that out of 100 students, 29% drop
out before completing elementary education. Also,
the highest concentration of these dropouts is in the
states of Uttar Pradesh, Rajasthan, Bihar, Madhya
Pradesh, Odisha and West Bengal.5

The Human Development Report 2020 also states
that the Gender Development Index value of India was
0.820, with the value for female at 0.573 and male at
0.699. The contrasting values depict the true picture
of the drawback faced by females across India.

Girls face hinderance in accessing education with
instances of dropouts at the secondary of higher
education level.

4 https://data.unicef.org/topic/gender/gender-disparities-in-education/

Table 1: Level-wise enrolment in school and higher
education

Level All Categories (in ‘000)
Female
Primary (I-V) 62,769
Upper Primary (VI-VIII) 32,035
Elementary (I-VIII) 94,804
Secondary (IX—X) 17,477
I-X 1,12,281
Senior Secondary (XI-XII) 10,406
[-XII 1,22,688
Undergraduate 10,815
Postgraduate 1,631
MPhil 19
Ph.D. 34
PG Diploma 51
Diploma 624
Certificate 95
Integrated 32
Higher Education - Total 13,301

The above table presents the steady decline in the
number of enrolments of girls as they move up from
primary to secondary education.

5 https://www.unicef.org/india/what-we-do/education#:~:text=Large%20numbers%200f%200ut%200f,are %20the %20most%20marginalized%20children.
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Table 2: Literacy rate in India (Census)
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64.84 75.26 53.67
Rural Person % | Male % | Female % Urban Person% | Male % | Female %
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As per the Reserve Bank of India (RBI) publication
(2020-21),6 Rajasthan has the third-lowest

literacy rate at 66.11%. Further, National Health
Mission (NHM) report 2019 states that about 5% of
Rajasthan’s population constitutes girls in the age
group of 14 to 18 years.7 As per DISE in 2008-09,8
approximately 1.05 million girls were enrolled in class
1. But, in 2016-17, the number of girls enrolled in
class 10 was only 5,30,000. This proves that half the
girl’s drop out before secondary education.

These data points indicate deficiencies in the
education system which aggravates challenges such
as sociocultural dynamics and age-old traditions.
These challenges are most prevalent in the rural areas
where residents lack awareness about the importance
of education and have very limited income. Therefore,
the female literacy rate is much lower at the grass-root
level in the country.

6 https://m.rbi.org.in/scripts/PublicationsView.aspx?id=19995

7 https://nhm.gov.in/New_Updates_2018/Report_Population_Projection_2019.pdf

8 http://udise.in/Front_publications.htm

Literacy rate in Ajmer

According to the official census 2011, Ajmer has a
population of 25,83,052. Out of the total population,
1,526,673 people are literate. The average literacy
rate in Ajmer is 69.3% while that of male and female
is 82.4% and 55.7%, respectively. Evidently, there is
a considerable literacy gap between the men and the
women.

Dropout rate among adolescents

The school dropout rate among the adolescent girls is
63.5%. Out of the total Ajmer population as per 2011
census, 40.08 percent lives in the urban regions of
district and 59.92% population of Ajmer districts lives
in the rural areas or villages. Average literacy rate in
urban Ajmer is 83.88%, of which literacy for male and
female is 90.85% and 76.50% literates, respectively.
In rural Ajmer, gender-wise, male and female literacy
stood at 76.45% and 41.29%, respectively.


https://m.rbi.org.in/scripts/PublicationsView.aspx?id=19995
https://nhm.gov.in/New_Updates_2018/Report_Population_Projection_2019.pdf
http://udise.in/Front_publications.htm

Table 3: Census of India 2011

Girls Boys
Population 2,81,81,670
Literacy 82.44 %
Age group (0-6) 2,00,511
Number of literates 9,26,268
Dropout rate among girls Overview

The Annual Status of Education Report says more
than 20.1% girls across all ages dropped out of
schools, leading to a sharp decline in enrolment into
institutes of higher education. It also recorded a gross
enrolment ratio of 21.7% which is lesser than the
national average of 25.8%.

Today, Ajmer’s 30 government schools have at least
one smart classroom with 4G broadband, wi-fi, air
conditioning, projectors, power backup, printers

and scanners. These smart classrooms relate to a
technology, school management software, and operate
their functions online (attendance, homework, reports,
administration, etc.). In the next 10 years, the gross
enrolment ratio in higher education will be 30% as
compared to the present ratio of 12%.

The Annual Status of Education
Report says more than

20.1%

N

To improve the quality of education and reduce
dropouts, NSE Foundation, in partnership with EG,
implemented Community-Led Solutions for Girls’
Education Programme in Rajasthan. The programme was
implemented across 478 schools in the three blocks of
Ajmer district, namely, Jawaja, Bhinay and Silora.

The programme, apart from improving the enrolment,
also focused on retention of the students. The
objectives also included improving learning outcomes
of students (both boys and girls) in class 3, 4 and 5.

Key objectives of the programme:

Retention of

Increased A Improved
enrolment of girls in school learning
and ensure
out-of-school outcomes of

girls (00SG) students

reduced
dropouts

Programme overview

The programme focused on improving the learning
levels of students in class 3, 4 and 5. Furthermore,
the programme aimed at facilitating enrolment of
girl students into mainstream education. The prime
focus was to break the social barriers that disrupt
regularity in education and strengthen the bridge
between students and educational opportunities.
The programme model brought together a range

of stakeholders to enable smooth planning and
implementation of activities. The programme had
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For this purpose, a
curriculum — Gyan

Ka Pitara (GKP) was
used, which focused on
child-friendly content
to enable easy learning
and retention. GKP also
included worksheets
for students to practice,
which resulted in better
retention of topics.

three broad components which aimed at improving
learning outcomes, increasing enrolment, and
imparting life skills training.

Improving learning outcomes — Under this initiative,

EG supported multiple schools in providing innovative
solutions to gain knowledge and increase interest. It was
a 24-week long activity-based pedagogy, which included
subject and level-wise learning kits and was implemented
through different games and activities conducted in
school by GKP trainers. The activity was imperative

for students to cope with the basics of language and
numeracy by inculcating games and activities as part

of their life and understanding in its simplest form. The
activity primarily focused on the students of class 3, 4
and 5 and the classes were conducted by working with
the school administration and teachers. This component
considered both boys and girls and focused on improving
learning levels in numeracy and literacy.

Enrolment and retention — The programme identified
children, especially girls, who have never attended school

Table 4: Summary of programme components

Component Objective
Improved learning

outcomes and girls studying in class 3to 5

To improve learning outcomes of boys

and enrolled them. EG leveraged from its team of local
volunteers, also known as Team Balika, who helped in
identification of OOSGs in the programme area. With the
use of various primary and secondary sources, Team
Balika reached out to these girls and their parents with
an aim to persuade them and increase their awareness
on the importance of mainstream education through
door-to-door mobilization and community meetings.
Post enrolment, the focus was on retention through
creation of a conducive learning environment. The school
management committee (SMC) in each school was
trained on their roles and responsibilities. The SMC’s key
roles included preparation of school improvement plans
to enable a favourable learning environment.

Life skills — Life skills training was conducted through
formation of a Bal Sabha (Girls Council), which included
13 girls from class 6 to 8 in each school. The Bal Sabha
was formed to provide training on communication,
leadership, public speaking, empathy and problem
solving.

Resources/Enablers
Gyan ka Pitara

Trainers

Enrolment and

To identify and enrol O0OSGs (6-14

« Team Balika

retention years) into mainstream education. . Knowledge of local socio-cultural dynamics
To retain the enrolled students .
« Primary and secondary sources of data
Strengthening of SMCs
Life skills To impart leadership and other life skills Formation of Bal Sabha Life skills training

among girl students




15 About the study

Grant Thornton Bharat LLP was appointed by NSE
Foundation to conduct an impact assessment study
of Community-Led Solutions for Girls’ Education
Programme. The assessment framework to conduct
the study was developed on aspects of relevance,
effectiveness, efficiency, impact, and sustainability.
Key areas of enquiry were developed for each
stakeholder group to obtain a holistic understanding
of the programme results. The study was executed
by interviewing the beneficiaries of the programme
to gauge an overall understanding of the outcomes
and impact. The assessment included discussions
with stakeholders to document their perception and

feedback on the modality of the programme, outcomes,

and impact.

The key objectives of the assessment:

Understanding effectiveness of programme
components, viz. enrolment, retention, and
improved learning outcomes

Understanding the role and engagement of local
community and stakeholders in planning and
implementation

Assessing the change in attitudes and behaviours
of stakeholders with respect to governance and
ownership, participation, improved knowledge
about importance of education, etc.

Documenting component-specific case studies

Evaluate the outcomes and impact of the
programme through analysis of data collected from
beneficiaries and stakeholders

The study aimed to understand the overall process

of the programme through analysis of the data

collected and further corroborating it with inferences

from stakeholder discussions, while evaluating the

outcomes and impact of the programme.

11
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21 Approach for the assessment

The assessment framework was implemented to assess the impact of the programme on

the target beneficiaries. The framework includes five principles on the basis of which a social
programme is assessed. The five principles are relevance, effectiveness, efficiency, impact, and
sustainability. To gather data for each of these principles, stakeholders were mapped enabling

a robust data collection, analysis, and documentation of findings. Mixed methods research was
used for the purpose of data collection through quantitative and qualitative tools.

Table 5: Overview of principles

Principles for Brief on the principles

evaluation

« To what extent are the objectives of the programme suitable as per the
need of the area?
« Are the activities and outputs of the programme consistent with the
overall goal and the attainment of its objectives?
Relevance * Are the activities and outputs consistent with the intended impacts and
effects?

- To what extent were the objectives achieved/likely to be achieved?
« What were the major factors influencing the achievement or non-

achievement of the objectives?
Effectiveness

« Were the activities cost-efficient?
+ Has the process been documented thoroughly, with controls and checks
in place?
- Were the objectives achieved on time?
Efficiency « Was the programme/project implemented in the most efficient way
compared to alternatives?

« What has happened as a result of the programme?
« What real difference has the activity made to the beneficiaries?
« How many people have been affected?

Impact

- To what extent did the benefits of a programme/project continue after
donor funding ceased?
« What were the major factors that influenced the achievement or non-
Sustainability achievement of sustainability of the programme/project?

12



To develop the approach and methodology, the study relied on the Theory of Change. The Theory of Change maps
the overall process of the study through identification of goal or impact of the programme and subsequently map
the backward for finding requirements.

Table 6: Theory of change of the programme

» Increased + Identification No. of 00SGs Improved Improved perception towards
dropouts and training enrolled enrolment in education girl students
due to of community No. of community schools and Improved learning levels among
ﬁn'a'nual volunteers meetings held jecrease in siudlEmis
crisis, i i . ropouts " :
— Community along with door P Additional impact
Bk @ visits to to-door surveys Improved learning
awareness increase No. of students outcomes of Improved outlook of parents
and socio- AWAreness beﬁeﬁtted s students and larger community towards
cultural regardin g o girl education
. g g GKP tool « Better functioning ) .
dynamics mainstream . of SMCs leading Behavioural change among girl
. Lower adlueziiion C ][\lo. 0 dSMCs 1o effective students based on life skills
retention U aiiize) g training
sage of Gyan restructured ownership and
recorded ka Pitara tool governance + Positive perception of parents
due to e No. of Bal Sabhas . [ncreased for higher education among girls
lack of £ formed ivati - Positive reinforcement and
motivation SMEs + No. of girls motivation among I~ " -r oo
' Formation of 5 : e § girl students to motivation for the next
* Learning enentting from attend school generation of girls
Bal Sabha life skills trainin
levels not at g regularly + Positive and inclusive
. ing life
par Imparting

skills training environment in schools for girls

2.2 Methodology for the study

The methodology adopted for the study was based on both the qualitative and quantitative indicators spread over
three stages.

Table 7: Methodology of the study

Stage I
Planning

Stage II
Data collection

Stage III
Reporting

<«——————Quality assurance across all stagegs ——Mm >

« Inception meeting to « Ascertain the sample  Collate information and analysis sample
understand project context, size « On verifying sample analysis, conduct
objectives, and approach « Field survey and detailed analysis across locations and

stakeholders

- Identification of individuals and groups « Prepare draft narrative report,
stakeholders and areas of » Talks with relevant discuss report findings, results and
enquiry recommendations with project team and

obtain relevant inputs for final report

« Review of documents discussions with

stakeholders for

- Development of tools for anecdotes

undertaking data collection - Prepare and issue final report



Stage 1 - Planning Table 8: Component-wise respondents identified

Programme Primary Other important
INCEPTION MEETING component beneficiaries stakeholders
The inception meeting was held with NSE Imprgved ' Teacher/principal/
Foundation and Educate Girls with an objective Izl By enel gl | neee mgster
outcomes GKP trainers
to understand the nuances of the programme 5
and gain insights into the modality, beneficiary grehts
4 stakehold Fth Post Enrolment Principal/headmaster
g'roups én ° a. eno er.s ot the programme. Fos and Girl students ~ Team Balika
discussion, an information request log was shared .
retention SMC members

with EG listing out the required programme PRI members

documents and reports such as annual reports, Life skills trainers

monitoring reports and past assessment reports. Life skills Girl students Bal Sabha members

DESK REVIEW Furth.er, for better undérstanding, the stakeholders
are divided based on either school or the larger

The documents received from EG were

. . . community, as shown in the table below:
reviewed to gain a deeper understanding of

the programme components, performance Table 9: Relevant stakeholders
indicators and stakeholder groups. This step

School-based Community- Stakeholdersin

also included secondary research to obtain

an understanding of the location in terms of stakeholders based implementation
. . stakeholders

relevant statistics related to education. The

. . ) 1. Students 1. Parents 1. Team Balika
understanding gained from review of documents . )
further heloed i s th dents and (boys/girls) 2. Panchayat 2. GKP trainers
urtherhelpedin maPD'”g € respondents an 2. Bal Sabha Raj 3. Life skills
the key areas of enquiry. members Institution trainers

3. Principals/ (PRI)

IDENTIFICATION OF RESPONDENTS AND teachers members
STAKEHOLDERS 4. SMC members

On the basis of inception meeting and review of
documents shared by EG, the stakeholders of
the programme were identified and categorized
as mentioned:



Areas of enquiry

The key areas of enquiry include questions on awareness regarding the importance of education, effectiveness of

the process, socioeconomic profile, change in behaviour patterns, knowledge levels, etc. The table below presents

stakeholder-wise areas of enquiry.

Table 10: Key areas of enquiry

School stakeholders Areas of enquiry Key questions

Girl students

Awareness levels

About the programme
Relevance of the programme

About the trainers/programme members

Feedback on
programme process

Training content

Discussions with the programme team on challenges and
requirements

Change in knowledge

Pre and post knowledge levels w.r.t. importance of school
education, life skills, personal hygiene, and sanitation

Change in behaviour

Changes in behaviour patterns w.r.t. decision making, voicing
opinions

Students (learning
level outcomes)

Knowledge level

Pre and post analysis of learning levels

Retention of topics

Principals/
headmasters

Feedback about the
programme activities

Training process
Training content
Effectiveness of trainers
Role of programme team

Monitoring of activities

Roles and
responsibilities

Engagement in the overall process and governance

Pre and post
conditions

Pre and post status w.r.t. enrolment, retention, performance
and activeness of SMC

SMC members

Roles and
responsibilities

Day-to-day activities
Planning and implementation of SIPs

Governance on aspect of SIP

Enablers and
challenges

Challenges in implementing SIP
Underlying motivations for engagement

Internal and external issues

Feedback on the
training

Effectiveness of the trainers
General and particular topics

Relevance of the training

Pre and post
conditions

Change in overall infrastructure post the programme
Change in governance mechanism

Sustainability of the intervention

15



Programme level

Areas of enquir Key questions
stakeholders quiry va

« Day-to-day activities

« Management of programme activities
Team structure

« Monitoring and reporting of activities

Roles and
responsibilities

+ Dialogue with school administration

Enablers and « Enrolment and retention
challenges in the « Reasons for dropouts

Team Balika overall process + Process and programme level challenges
Socioeconomic - Trends in education w.r.t. awareness, investments and
dynamics of the willingness
location w.r.t. « Perception of parents and stakeholders
education  Infrastructure adequacy

Perception among girl students

Pre and post
P Performance of students

diti
conditions - Behavioural and knowledge changes

User friendly content
Training content « Benefits of the content
+ Usage and application of learning

« Change in interest to attend schools
Interest levels « Retention as a result of life skills training

Life skills trai
e sKitis framers « Challenges in the overall implementation of training

« Change in knowledge levels w.r.t. individual rights, hygiene,
sanitation
Change in behaviour w.r.t. public speaking, decision making,
taking leadership positions, personal hygiene and sanitation

Knowledge and
behaviour changes
(pre and post)

User friendly content

Training content . .
g Availability of resources — worksheets, kits for students

« Change in interest level of students in the subjects
« Change in retention

GKP trainers Interest levels .
Change in enrolment
« Change in students’ engagement
Pre and post « Change in academic performance
conditions « Change in learning levels

Community level

Areas of enquir Key questions
stakeholders quiry va

« Economic conditions
Educational resources for children
+ Challenges in the process of enrolment/retention

Socioeconomic
conditions

« Process of enrolment
Feedback on

the programme . . )
Parents + Dialogue with the programme team on students’ performance

activities
and challenges

Degree of involvement in the process

Awareness regarding school education for girls
Change in outlook « Perception towards importance of conducive learning
towards education environment

Roles and responsibilities as part of SMC




Community level

Areas of enquir Key questions
stakeholders < o
Intervention + Knowledge about the programme activities
awareness « Awareness on the objectives of the programme activities
Roles and « Involvement in the programme
PRI members I . . . A
responsibilities « Involvement in the implementation of the programme activities
Feedback on the « Change in the enrolment of girls in the area
programme « Impact created by the programme

Apart from the beneficiaries and stakeholders, the study included interviews with NSE Foundation and Educate
Girls. The table below summarizes the areas of enquiry for the key stakeholders.

Table 11: Areas of enquiry for key stakeholders

NSE Foundation Educate Girls

- Rationale « Programme implementation

« Geography selection « Enablers and challenges

+ Programme achievements « Team structure

+ Selection of implementation partner « Intended vs. actual impact

- Role in the overall implementation of the programme - Process of monitoring and reporting

04 TOOLS FOR THE STUDY

The study involved mixed methods of data collection that included both qualitative and quantitative

data collection tools and were developed based on the areas of enquiry. Quantitative interactions

were conducted through close-ended questions (with few open-ended questions) whereas qualitative
questionnaires were undertaken through in-depth interviews and focus group discussions with stakeholders
of the programme.

The data collection through a quantitative survey. This consists of
assessment of students’ understanding and knowledge of basic English, Hindi, and Math topics. Tools
were developed independently based on our experience and understanding of learning assessment
and secondary review of the Annual Status of Education Report (ASER) model. The objective was to
ascertain the grade appropriateness of the students and analyse whether the students were able to
respond and solve grade appropriate content and questions. Basis the class of the students, tools
were designed keeping in mind an increasing level of difficulty in each section. For instance, in English
the tool started with easier questions on alphabet identification and moved on to paragraph reading.
Qualitative interactions were conducted with the students and also with the GKP trainers to understand
the modality of implementation.

Verification of enrolment and retention were done on the basis of
available enrolment records in the selected schools. Qualitative interactions were undertaken with the
stakeholders to document relevant case studies.

The Bal Sabha members were the primary stakeholders and were interviewed using a life
skills assessment tool. Since the training provided was of beginner level, the assessment focused on

basic questions. Interactions with the life skills trainers were also conducted to understand the process

of implementation, challenges, and enablers.

17



Table 11: Stakeholder interaction matrix

Quantitative Qualitative
Component Stakeholders Assessment Fo'cus gr?up .In-de!ath
discussion interview
Improved learning outcomes Students v
GKP trainers v
Enrolment and retention Students (enrolment check) v v
Parents v
SMC members v
School staff/principal v
PRI members v
Life skills Students v
Trainers v
Stage 2 — Data collection For qualitative data collection, separate focus

group discussions (FGDs) were conducted with
SAMPLING PLAN students, parents, and SMC members. In-depth

_ interviews were conducted with PRI members and
The table below presents the sampling plan

incipals/school authorities.
for the data collection separated by the principals/school authorities

components of the programme. A total of 10 To cover the sample size, an additional total of
schools were selected from three blocks to 6 schools were identified in Silora, Jawaja and
conduct the data collection. Bhinay. These schools were visited, and the total

number of enrolment and retention were verified.

Table 12: Sample plan

Component No. of students No. of case Remarks

Quantitative Qualitative studies
Improved 370 learning level - = « Cover students of class 3 and 4 of 2017-18
learning assessment batch and with students of class 4 and 5 of
outcomes 2018-19 batch

+ Class 5 students of 2017-18 and class 3
students of 2018-19 were excluded as they
were covered for only one year, under the
programme. Also, class 5 students of 2017-18
had moved to senior secondary schools

Enrolment  Retention status 100 ~10 - Since most enrolments were done for class 1
and of 100% students  (FGp) (currently in class 4), quantitative assessment
retention enrolled in the were avoided
schools - Interactions with parents and school
Actual number administration
dependent on the + Relevant case studies were captured
students enrolled + Retention was ascertained through a check of
in sample schools school registers
Life skills = 70 ~10 + At least half of the members of the Bal Sabha
(group through FGDs
activity) + Relevant case studies (students) were also

captured




DATA COLLECTION

The review team visited the schools and
conducted interviews with beneficiaries of

the programme. The team also conducted
discussions, such as focus group discussions,
in-depth interviews with students, parents,
SMC members, principals and PRI members as
identified for each programme component.

Improved learning outcomes - The intervention
intended to capture results from the students
who at present were in 7th and 8th class as these

Table 13: Grading guidelines for language assessment

Grade Criteria

group of students were part of the intervention
for two years during the sessions 2017-18 and
2018-19. Further, due to the lack of students
present in school, the students from 6th class
who were part of the intervention for only one
year were also included in the assessment.

To assess the learning levels, an assessment
document was prepared for the students and
were given grades from A to E according to the
assessment attempted. The table given below
represents the grading system adopted during
the field assessment test for all schools.

Remarks

E « Recognizes >=5 letters Will move to the next level
D + Recognizes >=5 letters :
) Will move to the next level
Recognizes >=5 words
C « Recognizes >=5 letters
» Recognizes >=5 words Will move to the next level
- Recognizes >=3 sentences
B Recognizes >=5 letters
« Recognizes >=5 words
. : Assessment ends
« Makes less than = 3 mistakes (words) in sentences
Makes more than = 6 mistakes in story
A « Recognizes >=5 letters

» Recognizes >=5 words
« Makes less than = 3 mistakes in sentences
- Able to read complete story

Assessment ends

Table 14: Grading guidelines for numeracy assessment

Grade Criteria

E

« Recognizes >= 5 numbers from 1-9

Remarks
Will move to the next level

D » Recognizes >= 5 numbers from 1-9 :
. Will move to the next level
» Recognizes >= 5 numbers from 10-99
C « Recognizes >= 5 number from 10-99 :
Will move to the next level
- Able to add/subtract >= 3 sums
B » Recognizes >=5 number from 10-99
- Able to add/subtract >=3 sums Assessment ends
« Not able to Multiply/divide >= 3 sums
A » Recognizes >=5 number from 10-99

- Able to add/subtract >= 3 sums
» Able to Multiply/divide >= 3 sums

Assessment ends
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Enrolment and retention - A total of 16 schools
(10 + 6) were visited to check the number of
enrolments in each class during the year 2017-
2018. For checking retention, registers for the year
2018-2019 were verified to identify the number of
students who attempted annual examination and
had moved to higher grades.

Life skills - During the field visit, students who
were part of the Bal Sabha were engaged in the
discussions. The challenge faced during the
assessment was to bring the members of the Bal
Sabha from their respective senior secondary
schools during the school hours.

Stage 3 — Reporting

ANALYSIS OF DATA

The review team visited the schools and
conducted interviews with beneficiaries of

the programme. The team also conducted
discussions, such as focus group discussions,
in-depth interviews with students, parents,
SMC members, principals and PRI members as
identified for each programme component.

DRAFT AND SUBSEQUENT FINAL REPORT

A draft report was prepared to incorporate the
study findings and to share with NSE Foundation
for feedback. Thereafter, a comprehensive
report was to be prepared to include detailed
findings, feedback of the stakeholders and
recommendations.
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31 Data collection undertaken

This section elaborates the status of data collection undertaken through quantitative and

‘ qualitative interviews. The table below presents the sample covered through quantitative survey

under the study.

Table 15: Planned vs. actual sample covered

Intervention Unit Planned Actual
Learning level assessment** No. of students 370 250
Enrolment and retention check No. of schools No. of students 10+ 5*100% 10+ 6

enrolment 306
Life skills No. of girl students 70 41

|
The school dropout rate among
the adolescent girls is

Out of the total Ajmer population
as per 2011 census,

lives in the urban regions of
district and

population of Ajmer districts lives
in the rural areas or villages

*~5% repetition of students in learning level assessment and enrolment
and retention check.

**During data collection, some questions were difficult to administer.
Therefore, the impact assessment questionnaire was updated in line with
the end line questionnaire.

Planned sample — 20%

Actual sample covered — 15%

Table 16: Stakeholders sample covered

Stakeholder No. of respondents

Headmaster 10
Parents 40
SMC members 30
PRI members 4
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Note: 100% enrolment and retention check were
planned in 15 schools. However, during the study,
16 schools with high enrolments were considered to
ensure adequate sample coverage.

Qualitative interactions were conducted with
headmasters, parents, SMC members and PRI
members in the schools. The table below details the
status of qualitative discussions.

As presented in the tables above, the planned sample
could not be covered entirely. During data collection,
the assessment team faced specific challenges. First,
post pandemic, the parents were sceptical about
sending their children back to school, which resulted
in poor attendance and hence lesser students were
available for interactions. Majority of the Bal Sabha
members are currently enrolled in different senior
secondary schools, which made it challenging to
mobilize and conduct FGDs with them. The school
officials were hesitant to allow these students attend
discussions during class hours as they did not want
their learning hours to get affected. Also, inadequate
number of parents were available due to their
engagement in daily chores/farming etc. during the
time of the visits.

3.2 Respondent profile

This section presents respondents’ profile who were
part of the learning level outcome, enrolment and
retention and life skill assessments undertaken in the
schools.

Distribution of students involved in the learning level
assessment across three blocks were different. In
Jawaja, 138 respondents were identified and included
in the assessment, 66 in Bhinay and 46 in Silora.

Figure 2: Distribution of students in each block
(n =250)

138
66
l :

Bhinay Jawaja Silora

Figure 3: Distribution of students in each school (n = 250)

36

28 28

16 16

36 38

22

13
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Bayla Choda Khandach Khedi
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Nayagaon Ramavas Amargadh

GUPS, GUPS, GUPS, GUPS, GUPS,
Delwara  Jogiyon ki
Dhani



Figure 4: Distribution of students in
current class (n = 250)

122

89

39

6th 7th 8th

Figure 5: Total distribution of Gender

162 @ Male

Figure 6: Distribution of gender in learning level assessment (n = 250)

Bhinay |34 850

Out of the multiple schools supported through the
intervention, 10 schools were visited to assess

the learning level of students who were part of the
intervention. Each school included different number of

students as per availability. Highest number of students

were captured at block Jawaja in GUPS Delwara with
38 students, GUPS Bichu choda and GUPS Ramavas
with 36 students each.

Students from classes 6, 7 and 8 were included in the
learning level assessment, lowest number of students
were available in class 7" i.e. 39. 89 students from
class 6™and 122 students from class 8™.

Table 17: List of schools visited for E&R check

40.58% Silora 53919

Overall, a majority of female respondents were part
of the intervention with 162 female and 88 males.
In each block this majority has been highlighted i.e.,
68.18% in Bhinay, 59.42% in Jawaja and 76.09% in
Silora. Although the programme focused on girls, the
intervention for learning level included boys in class
3,4 and 5.

For enrolment and retention check 16 schools
listed below were identified and covered during the
assessment.

For life skill assessment, members of Bal sabha were
identified in the below listed schools.

GUPS Silora GUPS Delwara GUPS Gajja Nadi GUPS Nayagaon
GUPS Bayla GUPS Motipura GUPS Bichu Choda GUPS Ramavas
GUPS Khedi GUPS Amargadh GUPS Bhensapa GUPSTihari
GUPS Goyliya GUPS Ruppara GUPS Khandach GUPS Gordhanpura

Table 18: List of schools visited for life skill assessment

GUPS Amargadh GUPS Motipura

GUPS Khedi GUPS Bichu Choda

GUPS Ramavas GUPS Delwara

GUPS Bayla GUPS Jogiyo ki Dhani
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find
This chapter presents respondents’ view towards the various activities conducted by NSE
Foundation as part of the programme. The chapter has been segregated on the basis of the
various components of the programme viz. improved learning outcomes, enrolment and retention
and life skills. Inferences from discussions with the various stakeholders have also been used to
corroborate the quantitative findings. Qualitative discussions were held to gather perception and

awareness level about activities such as facilitating enrolment of girls into mainstream education,
providing life skills training and improving learning outcomes.

41 Improved learning outcomes

The study focused on the impact of the programme in improving learning level of students. The
initiative aimed at improving language and numeracy level of students through implementing a
curriculum named Gyan Ka Pitara (GKP). The motive was to provide students with student friendly
content to enable easy learning and knowledge retention.

411. Learning level assessmenbt

Students were provided worksheets to assess language and numeracy, and were also provided
support through trainers and fellow classmates.

Figure 7: Students participating in learning level assessment in GUPS Silora



English

Figure 8: Block-wise grade in English (n = 250)
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Students were asked to recognize letters of English alphabet, words and sentences and were made to read a story.
Further, students were graded on the basis of completion of each task. It was inferred during the interaction that
the students lacked confidence in answering questions. The students were hesitant and took time to respond. In
Bhinay 8% and 10% of students attained grade A and E respectively. Silora, only 2% of respondent secured grade
A and 6% secured grade E. Jawaja indicated the highest disparity in grade among students with 5% and 34%
respondents securing grade A and E respectively.

Figure 9: Grade gain in English (n=250)

B Baseline grade M Endline grade Impact assessment
3.0 2.9
2.7
2.5+ 2.4
2.2

2.0

1.5

1.0

0.5

0.0 _ :
Silora Bhinay Jawaja

In comparison to the baseline and end line study, there has been increase in points for Silora and Bhinay by 0.3 and
0.5 respectively. Results of Jawaja indicates a decrease of 0.8 points.

In English, 44%, 46% and 56% of the respondents in classes 6, 7, 8 respectively could not identify alphabets in
English. Respondents who were able to attain grade A were limited as compared to the percentage of students
attaining grade E. 24%, 3% and 12% of students secured grade A in class 6,7 and 8.
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Figure 10: Class- wise grade in English
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Out of the surveyed respondents in each school, performance of girl students in Bhinay indicate better knowledge
of English language with 37.78% compared to boys at 14.29%. In Jawaja, the analysis indicates similar
performance. In Silora, boys’ performance is better than that of girls with a difference of almost 22% (average)
for grade A.




Figure 11: Gender-wise grade in English (n = 250)
HA HEB c BD MWE

X
80 o
N
o)
70 O o
X
5
60— o
o
X X x
507 & a =
@ : s
~ ~ P X ~ X X
40— ™ ™ P o~ ™ 2R
o om lD N(\j
£ 5 : 2 SRE £
30 8 2383 . R ow g oms 2
™ Qo R X o > Q@ p %
™ o NS NG o s S O X W o R
20 ; EN < N o X 0 o e ° < < R
™ o < I X n X S o
e © < < moogg o oy < - &
- Q@ o < o [l ©© = o
(q\]
0 F M F M F
Bhinay Jawaja Silora

There has been a decrease in points in Jawaja for both female and male students. Students of Silora and Bhinay
have consistently improved their performance across the end line and impact assessment.

Figure 12: Gender wise grade gain in English
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Respondents were observed to be struggling Figure 13: Average grade in English (n = 250)
with English. The students were able to identify 150+
English alphabets but could not read words and 190 41.60%
sentences. About 41.6% of surveyed students
were able to identify only alphabets in the 90 ~
assessment 60
12.30% 12.30% o
30 7% 10%
0 A B C D E
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Hindi

In Hindi, students were able to perform with confidence and had clarity in understanding the letters, words,
sentences and stories. Students were observed to be quicker in responding and were generally motivated while
attempting each question. Majority percentage of students in each block were able to attain grade A, i.e. 16% in
Bhinay, 29% in Jawaja and 11% in Silora had clear understanding of the language. Hindi being respondents’ first
language, it helped them in identifying and relating to sentences like “3[2I @TeT Ueic 2, dg @il argar & with their daily
lives and respond to each word.

Figure 14: Grade gain in Hindi (n=250)
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Figure 15: Block-wise grade in Hindi (n = 250)
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There has been an increase of 0.5 and 0.6 points for Silora and Bhinay respectively whereas Bhinay has the highest
increase in points.



Figure 16: Class- wise grade in Hindi
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In Hindi, 67%, 49% and 51% of the respondents in classes 6,7
and 8 respectively had clear understanding and knowledge of the
language.

Overall, students were seen to be performing better in Hindi.
Discussion with the stakeholders indicated that this has been
a continuous trend i.e., students’ ability to cope with Hindi as a
subject is better than any other subject.

Analysis of performance in Hindi indicates girls’ performance better
than boys’ in Bhinay and Silora whereas in Jawaja, an average of
63% boys attained grade A against 46% attained by girls.

Figure 17: Gender-wise grade in Hindi (n = 250)
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Figure 18: Gender wise grade gain in Hindi
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In Hindi, both male and female had performed Figure 19: Average grade in Hindi (n = 250)
better in Silora and Bhinay whereas students of 1501 47%
Jawaja had performed better in comparison to the
. 120 A
baseline results.
) S ‘ 90
Overall students’ performance in Hindi language is
better in comparison with English language. A total 60 1 149
of 47% of respondents scored an A in Hindi and 1 89
e 30 1 0 7% 7.30%
were fluent in identifying alphabets, words and
were able to read sentences 0 A B C D E
Math
Assessment of numeracy suggests that the students were fluent with numbers I —
and basic calculations. The assessment included identification of single-digit and In Hindi

double-digit numbers, addition and subtraction with single digits and multiplication

and division. Majority of students in each block were able to secure grade Ai.e. 13% and
in Bhinay and 8% in Silora. In Jawaja 14% of students attained grade B and 13% of the

secured grade A. It can be clearly inferred that the students were well-versed )
respondents in

with numeracy than language.
classes 6,7 and

It was also observed that majorly students were unable to identify numbers in 8 res pect]\/e[y
English but when asked in Hindi were fluent in answering. The respondents were had clear

hesitant towards solving multiplication and division questions. During the course undergtanding

of evaluation, majority of the students exempted themselves from attempting and knowledge of

multiplication and division questions. the language.




Figure 20: Block-wise grade in Math (n =250
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It was witnessed that the students were aware of the subject and had knowledge but when asked “can you add/
subtract”, students mentioned they could not add or subtract. However, when they were provided with numbers
and asked to add and subtract using pen and paper, they were able to calculate and provide correct answers. The
students from Bhinay were less hesitant while attempting each question. They were receptive to questions asked
and further attempted to solve each question and reach higher grades.

Figure 21: Grade gain in Math (n=250)
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Bhinay has the highest increase in points in comparison to Jawaja and Silora. Jawaja has a decrease of 0.6 points in
comparison to the end line results.
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Figure 22: Class-wise grade in Math
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43%, 26% and 30% of respondents were able to solve questions pertaining to multiplication and division. Students
from classes 6, 7 and 8 performed better in Math as compared to English.

Figure 23: Gender-wise grade in Math (n = 250)
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Analysis indicates that girls were better in Bhinay and Silora with 51% and 43%, respectively, in grade A as
compared to 48% and 36% for boys.



Figure 24: Gender wise grade gain in Math
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In Math, there has been an increase in points for
both genders as compared to Baseline and end
line results. Results of Jawaja however, indicates
a decrease in points in comparison to the end line
results.

According to the results, the respondents
performed well in Math. 28% of students scored an
A'in numeracy and were not only able to perform
addition and subtraction but were also good

at multiplication and division. Analysis of the
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Figure 25: Gender wise grade gain in Math
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students’ responses indicates a skewed pattern in the grades of numeracy, i.e., English and Hindi.

Figure 26: Learning level assessment in GUPS Silora

‘ ‘ Students just need the
opportunity and support
to be able to utilize
their full potential and

become the best version

of themselves. , ’
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Improved learning outcomes

—~

Majority of the students being
first-generation learners, lack
a solid educational base.

Performance in Math is better Students lacked confidence

than in Hindi and English.

due to a gap caused by COVID.

412 GKP brainers

Particular Analysis

The GKP trainers played an integral part towards making education innovative in everyday
classrooms for students. The trainers became the bridge that guided students in attaining
knowledge through interaction and practice of the GKP contents.

Role Each student was provided with the GKP toolkit according to his/her level of learning.
Improved learning outcomes helped in changing the behaviour of students towards education.
A simple act of playing to learn and understand language and numeracy inspired students and
encouraged others towards improving themselves.

Once a trainer was appointed for the school, they planned further requirements and prepared a
workplan for the intervention.
Trainers communicated their schedule and accordingly the school management allocated space
for trainings.
Working Trainers also expressed the mutual support and flexibility that the team has had with the school.
environment  Relevance of such opportunity and the important role it plays in the lives of the students were
stated by both the school administration and the GKP trainers.
Trainers also mentioned that working together helped to function as a unit. It also helped to
tackle challenges effortlessly while creating a healthy environment for students, teachers,
headmaster and trainers themselves.

Once appointed, the GKP trainers interact with teachers and principals for an overview about the
students. For each class, the students were divided in sets of three groups according to the level of
understanding each student had about the curriculum. Once divided, the students were provided a
set of worksheets and activities to practice and participate.

One of the issues faced during implementation was lack of space in schools or rooms where activities
and games could be conducted. To address this issue, the students were divided into three groups,
i.e., red, yellow and green.

Group green represented the students who were good in language and numeracy and were
able to perform well; yellow group represented the students who were not fluent in language

and numeracy but were able to identify the letters and words; and red group represented the
students who were unable to identify or understand basic language and numeracy.

Once the students were divided into their respective groups, providing equal space to each colour
was a priority to ensure active participation of students. An innovative method was adopted by

the trainers to overcome the space issues in schools. The students who were part of the green
group but were comparatively higher in learning level compared to the other groups were given
the opportunity to teach.

Implementation modality adopted

Further, it was observed that such an adjustment helped the students to connect with each other and
motivate them with an ideal goal to be included in the green group.




Figure 27: FGD conducted with GKP brainers

“ School visits are always like a breath of fresh air. We find students happy to see us and eager to
be part of the activities we conduct. It also encourages us to do better every day and help them in
learn through simple activities. ,’
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413  Stakeholder perception

Challenges  Analysis

Most of the community members are primarily engaged in farming. The other key source of
income is daily wage labour. Most of the families are from the lower income backgrounds and are

uneducated.
Regional Parents often engage children as additional help in the field during the agricultural season. This
dynamics often leads to children missing school for multiple days at a stretch which further discourages

their attending regular classes.
However, the programme along with Team Balika has brought a change in this trend. Awareness
has increased leading to lesser dropouts and increased enrolments.

Discussions with panchayat representatives and members of the community indicated that one of
the major challenges faced in implementing education programmes was to make the community,
especially parents of girl child, aware about the importance of education.
Lack of awareness among community members and social restrictions imposed on girls led to their
dropping out of school after a certain age. This challenge was tackled with continuous interaction
with the community in Mohalla meetings conducted by the EG team members and volunteers.
Lack of Constructive measures like meeting families personally when students stopped coming to
awareness schools, showed a sense of accountability that the school had for its students. This motivated
parents in sending their children back to school.
Through further probing, it was found that headmasters of the schools provided support to such
families. Students who did not have notebooks, school authority provided them with blank sheets
to write on.
EG along with school administration, helped in creating awareness among communities and
in providing a safe space for children.

During discussions with headmasters regarding learning level of the students and performance, it
was concluded that majority of the students enrolled in the schools are first-generation learners.
Support available to students outside school is minimal. A student who is regular in school and
studies would still have to go back and help their parents with household activities on a daily
basis. After school hours, these students have little or no time to study and even if a student finds

First- . : . .
; time to revise, they are unable to clear their doubts due to lack of support from their parents.
eneration
igearners Discussions further indicate that the students who have a support system at home are able to

grow and learn must faster compared to those without support. This often leads to an inability to
retain day-to-day learnings which often prevents them from attaining higher grade levels.
Schools have been working towards bridging the gap in multiple ways to provide support
to the students on a daily basis. Students are encouraged to explore their full potential
through interactive activities and games.




Figure 28: Learning level assessment in GUPS Amargadh, Bhinay

4.2 Enrolment and retenbion

One of the key areas of intervention was focused on
identifying schoolgirls and girls who have never been
enrolled in the mainstream education. To assess

the intervention, school registers of some selected
schools were checked to understand and analyse the
enrolment and retention numbers in the academic
sessions of 2017-2018 and 2018-2019. A total of 10
schools were selected from the three blocks — Bhinay,
Silora and Jawaja. Furthermore, to increase sample
coverage, an additional six schools were selected for
enrolment and retention check.

Discussions with the headmasters in the intervention
schools indicated a proactive role of the local volunteers
of Team Balika. It was also mentioned that Team Balika
had been instrumental in persuading and motivating
community members in order to increase awareness
with respect to importance of mainstream education.
Household visits, mohalla or community meetings and
meetings with school authorities were the key activities

“ In the past five years, only ~60% of girls
from the village used to go to school and
at present, there is no girl left behind.

Today, through community efforts every
single child in the block goes to school

regularly. ’,

conducted by Team Balika to ensure reinforcement of
the idea of importance of girl education in particular and
relevance of education in general.

The school authorities were vocal about the role of

Team Balika in being a support system towards enrolling
every girl child. It was further noted that although the
headmaster/principal holds the responsibility of enrolling
every child in a particular village, Team Balika’s support
further strengthened the process.
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Table 19: Daba captured on E&R check

Enrolment Retention

Schools
2017-18 2018-19 2017-18 2018-19

GUPS Silora 14 7 87% 100%
GGUPS Delwara 4 4 100% 100%
GUPS Bayla 16 13 100% 100%
GUPS Motipura 5 4 100% 75%
GUPS Khedi 18 7 100% 100%
GUPS Amargadh 4 7 75% 100%
GUPS Govliya 32 6 90% 100%
GUPS Ruppara 20 6 100% 100%
GUPS Gajja Nadi 3 10 100% 100%
GUPS Nayagaon 35 11 100% 100%
GUPS Bichu Choda 0 2 NA 100%
GUPS Ramavas 1 11 100% 90%
GPS Bhensapa 1 16 100% 100%
GUPS Tihari 8 4 100% 100%
GUPS Khandach 7 100% NA
GPS Gordhanpura 23 7 100% 100%
Total 191 115 97% 98%

A student was considered ‘retained’ depending on his/her attendance in the annual examination. For instance, a
student enrolled in class 3, is considered ‘retained’ if the student had appeared for the annual examination of class
3. As per EG’s target of 85% retention, the analysis indicates an average retention of 97.5% across two years of

intervention.

The below infographic presents the process adopted for assessment of enrolment and retention records.

For instance, a child The same student’s
enrolled in class 1 in 2017: 4 name was checked in

Register was checked class 2 register of 2018
against EG’s records to assess retention

A summary of class-wise enrolment has been presented below:

Figure 29: Class-wise enrolment of students in school

74%

enrolments in sample
schools happened for
class 1

In 2018-19,

10%
3% 5% 4% 6% 2% 0%
' ‘ ‘ ‘ ‘ ‘ ‘ ‘ ! enrolment were in class 1
Class1 Class2 Class3 Class4 Classb5 Class6 Class7 Class 8




The headmaster of GUPS Jogiyon Ki Dhani, Silora
mentioned that regular awareness in the community
and surveys helped in changing the mindset of families
towards education. It was further mentioned that even
parents from financially weaker background are now
motivated to send their children to schools. Inference
from stakeholder discussions indicate that schools

are perceived differently by the community. For most
of the people, schools were a medium to learn and

an opportunity to excel as an individual. Likewise, few
had a notion that schools were a medium for helping
families attain economic stability.

“ Efforts of EG have been instrumental in
connecting children and their families to
the idea of education and its importance.
The efforts have also resulted in a

favourable shift of mindset of parents.
They have become receptive to change.,’

Enrolment and retention

A

~

Collaboration of EG with the Increased awareness and Shift in the mindset of parents
school authorities motivation and community at large
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Khushi Singh, Ramavas, Jawaja

Khushi is one of the students in Ramavas School who got enrolled through continual interaction and
persuasion by volunteers. Her parents, Mangal Singh and Asha Devi, work as daily wage labourer. Khushi is
a first-generation learner in their family. She shared that being part of the school was initially good for her,
however, she has no one to support her with worksheets at home.

She mentioned that school helped her with study materials and different activities, but with time, efforts to study at
home decreases gradually. “To continue school without any support from home gets harder day by day.”

Forya Devi, Tihari, Silora

Forya Devi is the daughter of Mahesh Nath who by profession is a farmer with his own agricultural land. Forya
has a family of five members and education seemed a choice and not a necessity for the sustenance of the
family. Parents were not interested in sending children to school. Instead, Forya and her siblings helped in
farming.

With regular interaction with Mahesh Nath, Team Balika members were able to convince the family to enroll
Forya and her siblings in school. Due to lack of financials, they were unable to provide books, uniform and
stationery for everyone. Therefore, the principal along the community members came forward to support the
family financially.

“She is a bright student with a potential to grow and develop as an individual,” Principal, GUPS Tihari, Silora.

Manisha Singh, Bhensapa, Jawaja

Manisha is a student at GPS Bhensapa. She got enrolled in school through the efforts made by Team Balika. Her
parents Vikram Singh and Nirma Singh work as farmers and also as daily wage earners. Manisha had never been
part of the formal education system. When she got enrolled in school, it was a difficult start for her to adapt to the
school functions and activities.

She is now an active student in the school and often takes part in extracurricular activities conducted in school. She
is a happy child who enjoys regular schooling.

Pooja Lohan, Amargadh, Bhinay

Pooja is currently in class 2 and is the daughter of Kushum Lohan, a single mother. She lives with her
grandparents and due to occupation-related requirements, the family often migrates to various different
places. Because of their continual migration, Pooja was never enrolled in school and stayed home with her
grandparents.

With the awareness generation programme, Pooja’s grandparents were motivated to get Pooja enrolled in
school. With the support of EG and the principal, Pooja was enrolled and was able to access a conducive
learning environment.

The grandparents’ interest to provide a better future for their grandchild motivated them towards getting
Pooja enrolled. Pooja is enjoying school and is happy to have made a lot of friends.



Divya, Govliya, Bhinay

Divya comes from a financially weak background. Her father works as a daily wage labour and her mother is a
housewife. The family survives hand-to-mouth and cannot afford the expense of providing education to children.
Parents were continuously being motivated by the principal and Team Balika members for enrolling Divya but due

to financial restraints the family avoided discussions.

The SMC members then came together to take charge of the child’s admission. The community helped by
supporting the family financially and successfully got Divya enrolled in school. Thus, the community as a whole was
instrumental is spreading awareness of the importance of education.

Divya is now pursuing her education and her family supports her in every possible way.

4.3 Life skills

As part of the Girls Education Programme, EG
introduced life skills training to a select group of
students. Life skills training enables individuals to
develop adaptive and positive behaviour to deal

with the challenges and demands of everyday life.

EG initiated the life skills component to impart
leadership and other life skills among girl students. It
was conducted through formation of Bal Sabha that
included girls from class 6 to 8. They were provided
with basic training on areas of communication,
leadership, empathy, problem solving and public
speaking. EG facilitated the implementation of Bal
Sabha in schools by electing girls who excelled in
everyday classroom activities and were good in school
not only in supporting peers but also in motivating
them to be a part of the evolving education system.

The study focused on the impact of the programme

in terms of increased motivation among girls and
behavioural change. The motive was to understand the
changes in behaviour and practices after respondents
moved to senior secondary school. Respondents

were asked questions on the everyday challenges one
encounters, to understand their views on how they
would tackle them.

While a sharp difference in behaviour becomes
difficult to analyse, the responses helped towards
perceiving the change.

During discussions with the members of Bal Sabha,
the students available were made to form a group
and questions were asked for the students to respond
as a group. The evaluation undertaken assessed

“ We have seen how providing a space to
express themselves and learn has helped
girls to change their behaviour and belief

to feel stronger and more confident in life.
They can motivate themselves and others
around them to achieve bigger dreams

and brighter goals. , ,

the basic interpretation of life skills of which the

girls were already aware. The evaluation consisted

of 10 questions addressing identifying emotions,
understanding feelings, dealing with emotions and
everyday situations, understanding oneself, creative
thinking, logical reasoning, problem solving and
receptive abilities. The students understood the task at
hand and were comfortable sharing their thoughts and
experiences in the discussion.

The table below presents each life skill that was part of
the curriculum and activities conducted by the school.
These life skills were presented to the Bal Sabha as
everyday situations to tackle or identify the associated
feeling and emotion in the situation.

The table presents; (i) Life skills, which mentions the
skill that was evaluated in the discussion with Bal
Sabha, (ii) Defined parameter, which provides the
definition of each skill and the (iii) Qualitative remark,
which highlights the observations perceived during
the interaction. The table provides an overview of the
exercise conducted with the students and the collative
understanding.
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Figure 30: Life skills assessment in GUPS Bayla, Jawaja

Life skill Defined parameter Qualitative remarks
Interpersonal It is the ability to interact with  The students could clearly identify suitable emotional response/s to
skills others in a way that prompts varying situations. For instance, they were able to identify happiness
a positive response and helps as an emotion related to winning a group competition.
in building and maintaining
friendly relationships. This is indicative of their ability to associate emotions with others and
encourage positive behaviour.

Empathy Empathy enables students to The students were able to perceive and understand another
understand the other person’s  classmate’s feelings in situation of distress and provide an
point of view by imagining empathetic response. For instance, forgetting a pen during an
themselves in the same examination.

situation. It helps in nurturing a
child’s positive behaviour in the  This is indicative of their ability to acknowledge and be receptive

society. towards others” emotions.
Coping with Awareness of different The students were aware that anger, tantrum or violence of any form
emotions emotions and how they affect was not the right way to react in emotional situations. They knew
behaviour of students in the importance of staying calm in understanding the reason behind
general. Negative emotions their anger.

could lead to negative

implications such as adopting This is indicative of their ability to acknowledge and cope with
deviant behaviour like fighting ~ emotions through positive behaviour.

with students in school and

disobeying teachers to name

a few.
Coping with Recognizing the source and The students had a clear understanding of dealing with everyday
stress effect of stress in a student’s stress. For instance, forgetting to do their homework on time, the

life can help them actinaway  students would cope with the stress by talking to their teachers.

to be able to control their level

of stress, by taking charge of This is indicative of their ability to handle stress and find immediate
everyday situation. response to a situation.
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Life skill Defined parameter Qualitative remarks

Self- Students recognizing and The students were asked to mention qualities about themselves that
awareness accepting their strengths, they considered as either weakness or strength. Though hesitant at
weaknesses, behaviours and first, students were willing to reflect on their actions.
actions is self-awareness.
It helps students to be self- This is indicative of their ability to recognize their own qualities and
confident and work on their work towards a better self.
weaknesses.
Creative Creative thinking enables The students were able to find the creative outlet to work on a task.
thinking students to come up with new  They used their imagination to describe images (ice cream and tea)
ideas. It enables children to through action and word play.

connect the dots and see the
bigger picture. It also promotes  This is indicative of their ability to think and function out of the box.
imagination and concentration.

Critical It is the ability of students The students were able to associate a given series of images with
thinking to evaluate information and their own experiences and analyse the information critically. For
determine if it is right or instance, they were able to link winter season with images of
wrong. For developing this sweater and hot drinks.
skill, it is necessary to listen
carefully and ask questions. This is indicative of a strong presence of mind and the ability to
Critical component here is process information.

how the information is used to
derive insights.

Problem Itis the ability of the students ~ The students were able to understand the problems presented and
solving to solve problems calmly and provide a suitable solution. For instance, they were able to analyse
constructively while managing  the data to solve a sum.
their emotions.
This is indicative of their ability to analyse and solve problems calmly.

Decision Decision making helps children  The students were able to find constructive ways to deal with
making assess different options everyday situations and identify the best option. For instance, the
available and the effect of students were given a situation (E.g.: cheating during an examination

those decisions on their lives. to obtain more marks). They were able to make an objective decision
to not cheat even when they did not know the answer.

This is indicative of their ability to take decisions, think objectively
and establish strong bonds.

Effective The ability to express opinions,  The students were sensitive to differences in opinion and were able
communication desires, needs, fears and to express their own self. For instance, they were able to associate
seek advice and help in times with the story and communicate effectively about the same.
of need, both verbally and
non-verbally, in ways that This is indicative of their ability to be confident in communicating
are appropriate. their opinions.

Life skills training

Change in attitude, Change in the outlook of

~

Realization of self-worth and
life goals among participants

confidence, and behaviour participants towards higher
among participants education
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431 Beneficiaries’ estimonials
Inter-personal skills

“We know that as happiness is
important for me, it is for other
people around me as well.”

Empathy _
“Helping others is an act of kindness - Pooja
which one can choose but being

responsible is an act of growth.”

- Bhawna, Jawaja Coping with emotions

“Talking to friends is easy; it
helps me be myself and say
what I am going through without
Coping with stress thinking twice. I am happiest

“It is always easy to be afraid of when I am with my friends.”

the unknown and lose focus. All
it takes is to know that you can
find a way out of any situation by
staying positive.”

-Shivani, Delwara Jawaja

- Kavira, Khedi

Creative thinking

“It is always not easy

to be different in a
community but by being
same we tend to become
stagnant.”

- Muskan, Bichu Choda

Self- awareness

“It is okay to have weaknesses;
no person is born perfect. One
should be willing to change
with time when it becomes
necessary for growth.”

- Vishnu, Motipura, Bhinay

Critical thinking

“We understand the

Twas not'able to solve need to question things
problems in my personal and not blindly follow
life. T used to be scared and others. Tt is difficult at

cry a lot. I have now been
able to calm myself down
and think before reacting.”

Decision making

) Problem solving
“After becoming a member of Bal Sabha,

I gained a lot of confidence because of
the responsibility my teachers gave me.
It has helped me to become a better
friend, sister and a leader.”

- Monica, Khedi

times, but we try.”

- Privanka, Delwara

- Misha, Ramavas

Effective communi-cation

“In my house, my parents now listen to what
I have to say, it feels nice to be part of family
discussions and to give my opinion.”

- Sulma, Amargadh



432 Stakeholder perception

Stakeholder

Before intervention

After intervention

Principal Discussions with HM/principal It was through the innovative implementation of life skills
revealed that before the project, training that gave the students a sense of direction. This
retention and increasing students’ inspired them and others to focus and contribute more in
interest in the day-to-day classroom  school.
activities was a challenge. o i

Girls in school have been more vocal in matters of
Students were unable to connect marriage. At present, a positive shift in mindset of girls
with the mainstream education and and parents has been observed.
lagged in class. Marriage was one
major problem in the school. Parents
married off girls at a young age
that led to discontinuation of their
education.

Parent Interaction with parents suggest The program resulted a change in awareness level of the
that children of younger age groups parents regarding formal schooling. It was observed that
focus only on playing games and most parents considered formal schooling as one of the
entertaining themselves and avoided  key success parameters.
going to school post lunch. Children ] ) )

Bal Sabha changed children’s perception towards school
felt less connected to school and even i } }
. . . and education. Education became easy and fun with
when pressurized, avoided going to - i .
. . - activities and games. Children became more responsible
school. With continuous skipping of ; ) )
. at home not only with studies but also in household
classes, parents would stop sending o
their children to school and include activities.
them in daily farming activities and At present, children are no longer pressurized for school.
household chores. The implementation of activities and games helped
children to learn and have fun at the same time. Students
often came back home and said, “they understood a
lesson by just playing a game or through an activity.”
It was noted that parents are now enrolling children for
higher education, thus indicating an increased motivation.
SMC Discussions with SMC members Presence of mohalla meetings (community meeting) and
Committee  indicated that community itself was door-to-door survey, “guided families to be aware about

not motivated to be part of the school.
It did not provide any support and
people were unaware about how a
community can support school.

the importance of a school in the village and how a small
act of support can uplift the school to be better.”

Once students were enrolled in schools, parents were
motivated to be a part of the system and to understand
the functions, requirements and activities conducted in
schools.

45



46

Stakeholder Before intervention After intervention

GP Member  GP members indicated that before Discussion with GP members indicated that students
the project only 50% of children have gained interest in studies. Every child in the village is
were being sent to school. Students attaining education even after completing their secondary
who were enrolled in schools were school. Students travel to senior secondary school by foot

not regular in attending classes and or opt for open schooling.

completing education.
P & GP members played a major role in facilitating EG

GP members mentioned about to conduct community meetings and door- to door
Educate Girls’ role in increasing surveys. Further, the GP members maintained regular
their awareness regarding formal communication with the school authorities to understand
schooling. It was noted that prior to issues pertaining to enrolment and drop-out.

the intervention, education was a

. “Time and awareness have helped us change our attitude
neglected topic.

towards school education.”
“We as a community did not support
school and its authorities.”

433 Case Studies

Shivani Jugraj, Delwara, Jawaja

Shivani is currently a student at senior secondary school and is studying in class 12th class. Her parents Kuchan
Jugraj and Jugraj Tada work as farmers in the village. She has a younger brother who is also pursuing his education
and is in class 10th. Shivani is an interactive student and was vocal with her opinions. She shared that during her
early school days she was a silent and a shy girl. She liked to study but education was never her priority. She loved
spending time with her mother and supporting her in daily activities.

She further mentioned that after joining the Bal Sabha her outlook has changed, “I had friends and people to share
my thoughts. Being a part of the Sabha helped me overcome my fear and I was able to interact with people more
actively. I am much more confident, and I feel stronger.”

Shivani wants to complete her education and aspires to become a nurse. She believes her dreams will come true if
she continues to work hard and remain focused.

“ Bal Sabha helped me understand my
complete potential not only as a student
but also as a daughter and sister and at
times helped me become a role model
for others. I am able to perform well in
various areas such as public speaking.

Being a shy person, I did not believe it

was possible. ,,




Jarina, Silora

Jarina a student of GUPS Silora is currently in class 8. Her parents Riziya Banu and Shafi Mohammad Khan are
farmers in the village. She has five siblings and is the third child in her family. Jarina characterizes herself as a fun
and entertaining person. She mentioned she was known to be the rebellious child of the house. She grew up being
vocal and doing what she desires all the time.

She further mentioned that she understood that frequently being rebellious was not always right. She learnt about
empathy and its importance by being a part of the Bal Sabha. “I often realize now how hurtful I have been at certain
situations towards my parents and siblings. Now, I just try to be better each day.”

Jarina wants to become a teacher as she believes it is one of the most noble profession. “To be able to help
children like me find their own path.”

Bhagwati Kumar Daroga, Amargadh, Bhinay

Bhagwati is currently in class 10 and is pursuing her education from Rajasthan State Open School. She has a
family of six-members and lives with her in-laws since her marriage. She got married at an early age because
of her family’s poor financial condition. She said, “Getting married was a huge change for me, I am still
learning how to be a child and a grown-up at the same time. Coping with stress of marriage and the level of
responsibility had become difficult for me.”

She further mentioned that, after a year of marriage her in-laws encouraged her to enroll back in school and
continue education. Bal Sabha helped her understand how to cope with stress in a constructive and a healthy
way. “Now I know how to handle stress and I feel stronger mentally and physically”.

Bhagwati wants to complete her school education and continue to support her family. At present, she has not
decided which career path she wants to pursue but she wants to support her family in some way, as they had
supported her.

Shobha Rawat, Bichu Choda, Jawaja

Shobha is currently studying in class 11 and lives in a joint family of eight members. Her family is educated.
Sobha’s father works as an army officer and her uncle works as an engineer. Getting her educated was
considered a primary responsibility in her family.

She said, “Parents were always supportive of getting me educated and they encouraged me to pursue any
course or line of work, however, I could never decide what I wanted from my life. I have followed what my
parents have always told me to do. Making decisions and clear choices were never in my comfort zone.”

She also said that being part of a small group like Bal Sabha helped in being a much more confident person. “I take
pride in my family because they gave me the opportunity to choose and do what makes me happy with my life.”

Her father being her inspiration, she at present thinks she wants to follow his footsteps and join the army. “The
future waits with what it has in store for me but for the time being I shall follow what I have decided for myself.”

‘ ‘ Life’s uncertainty makes me fearful about every choice I make. But decision making is just the first
step towards a goal. I have realized that without this first step, we shall just be lost and scared all

our life. ”
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Sanjana Jogi, Motipura, Bhinay

Sanjana is a student of Motipura Senior Secondary school and is currently studying in class 11. Her mother
Shanti Jogi is a farmer and works on their own land and Bhavar Nath works as a truck driver. She has two
brothers, one younger and one elder. Sanjana aspires to travel and see the world outside her village. She
believes that viewing mountains and beaches with her own eyes will be much beautiful in real life.

She mentioned that being part of the Bal Sabha helped her learn to be responsible and accountable for
her work.

Post her schooling, Sanjana wants to attempt the Civil Services Examinations. She says, “I love to take up
challenges, it has helped me grow and learn more every day.”

‘ ‘ Being part of the Bal Sabha made me believe in myself more. It helped me identify my strengths

and weaknesses. ,’




44 Assessment framework

The programme was evaluated on five principles, i.e., relevance, effectiveness, efficiency, impact and sustainability.
The table below presents a summary of results for each principle. These results are a cumulative documentation
derived out of quantitative results and qualitative inferences.

Parameter Result

The programme serves one of the key human development indicators, i.e., education and particularly,
girl education. Girl education in Rajasthan faces multiple challenges and the programme has been
successful in minimising challenges that broaden the gap between girl students and formal education.

Activities focussed on enrolment of girl children with door-to-door surveys and community meetings
have proved to be effective. The activities have helped in changing the mindset of the community and
parents, leading to increased enrolments. The programme has also enabled individuals, community and
school administration to play a cohesive role towards improving girl education.

Relevance

The programme has been successful in attaining its broader objective, i.e., increasing enrolment of girl
students and making the community accountable towards girl education and retention. An average of
97% retention has been reported for enrolled students against the objective of 85% retention.

For learning level outcome, students performed comparatively better in Hindi than English and Math.
Reasons for this skewed performance could be attributed to the following factors:

Most of the students are first-generation learners and get no household support in revision of topics
learnt in schools.

Moreover, it was observed that most of the students are engaged in farming activities post school hours,
as a help to their family. This leads to decreasing motivation and interest among students.

Effectiveness

Also, due to schools being closed for almost two years, there was an evident gap in learning of the
students, and they were unable to relate to any kind of assessment conducted as part of the study.

The programme has resulted in a change in mindset of the young girls towards higher education. Also,
increased awareness towards self-conscience, group dynamics and internal and external environment
was noted.

Through reviewing the documents shared by EG and communicating with Team Balika, GKP trainers and
life skills trainers provided clear insights into the robust processes adopted for the programme.

It was noted that the school administration is also responsible to enrolling children in schools through
door-to-door communication. Programme’s support towards enrolment has been an add-on support to
what is already an allocated responsibility of the school administration.

Efficiency

The programme has led to a positive change in not only the beneficiaries but also in the larger
community.

The component of enrolment and retention has led to the community, parents and school administration
being more accountable towards girls’ education. The programme has helped the stakeholders to build
a positive outlook towards education and its importance in creating an informed community.

The findings of learning level outcomes have shown skewed trends with students performing better

in Hindi and Math compared to English. Challenges such as students being first-generation learners,
students providing regular support to their families on income generating activities and COVID-related
hindrances have led to a gap in attainment of knowledge at par with grades.

Impact

The girl candidates of Bal Sabha had demonstrated confidence and understanding of various emotions.
Girls as part of life skills assessment were vocal in articulating their aspirations and their change in
outlook towards self-development.

The programme, since its closure in the region in the year 2019, has led to the stakeholders being aware
of their roles towards encouraging education. It was inferred that the school authorities and community
members have continued to encourage children towards school education even after the closure of the
programme.

The programme enabled convergence of multiple stakeholders for attainment of programme objectives.
This convergence has been the key to sustain the ethos of the programme.

Sustainability

49



50

Wt orwar

The identification of good practices along with mapping areas of improvement is crucial post the
closure of any programme. Below are some key pointers as a way forward for planning similar
programmes.

NSE Foundation derived the achievement of envisioned CSR outcomes aligned with the United
Nations” and Government of India’s agenda by creating a sustainable ecosystem that is intrinsically
beneficial for communities. NSE Foundation accomplished the programme objectives by fostering
partnerships with mission-driven organizations that have a strong local presence and participation.
The objective of the programme was to improve learning level outcomes and reduce dropout rate.
To achieve the objectives, the overall strategy undertaken was a deep analysis of the social barriers
and attain sustainable change through participatory approach.

These included community involvement through continued awareness activities, meetings and door-to-door
surveys. These activities aimed at changing perception towards mainstream education through awareness
mediums, introducing new child-friendly content, introducing basic life skills training to girls by forming Bal Sabha
and providing a dedicated support system through volunteers like Team Balika, GKP Trainers and SMC Committee.

The assessment brings out the overall impact of the programme, i.e., the community being aware about the
importance of mainstream education. Community members shared that through continuous awareness
programmes that were conducted by EG and Team Balika, they were able to gain a wider perspective and
understand the importance of education in a child’s life. Families shared that due to the proactive attitude of
headmaster, Team Balika and EG they were able to enrol/re-enrol their children back to school.

Although the programme was largely able to meet its objectives, there are certain improvement measures that may
be further considered in planning similar programmes in the future.
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InGeractions with students during learning level assessment revealed that there was more focus on oral
learning, especially in primary classes, which led o students being familiar with English but unable Go read
Ghem when asked randomly. Most students were able to identify English alphabets but couldn’t form words
from the alphabebs. There was a need for creating an interest i<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>